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P r e fa C e iii

P u r P o s e ,  A u d i e n c e ,  A n d  o rg A n i z At i o n
Every ten years Denison University undergoes a process to maintain accredita-
tion with the Higher Learning Commission of the North Central Association of 
Colleges and Schools. Information about the 1999 accreditation and Denison’s 
response to the evaluation is located in Appendix 1. The 2009 report offers 
readers an understanding of how Denison achieves its mission, and although 
written for the purpose of accreditation, it seeks to serve the Denison commu-
nity as well. The report is intended to provide a fair representation of the insti-
tution, to share feedback from responses to the self-study questions the campus 
considered (Appendix 5), and to give a breadth of understanding of the institu-
tion. The organization of the report follows the five criteria for accreditation 
and the core components within each (Appendix 4), presenting evidence that 
Denison is fulfilling each criterion. Because of the breadth of information con-
sidered in the criteria, the report also provides members of the Denison com-
munity with a broader foundation for understanding Denison than their typical 
role at the college may routinely afford them. The self-study steering com-
mittee realizes that this report cannot fully capture the experiences, opinions, 
and concerns of all members of the community. However, committee members 
anticipate that it will provide the Denison community a deeper understanding 
of the institution, and that it will help the college as it moves forward. 

The Denison experience for students is characterized by high intellectual 
expectations coupled with meaningful interactions among students, faculty, 
and staff. In responding to the criteria, the report reflects these high expec-
tations. To maintain the human engagement that is at the core of Denison, 
the report also opens each chapter with a vignette that features a personal or 
institutional element about Denison—elements not necessarily evident in the 
detailed responses to the criteria, but nonetheless representative of the spirit of 
the criteria. These brief stories add depth to an understanding of Denison and 
are congruent with Denison’s mission as a liberal arts institution.  

d e s c r i P t i o n  o f  t h e  s e l f- s t u dy  P r o c e s s
This accreditation report is the result of a two-year process that began when 
President Dale T. Knobel asked newly arrived Provost Bradley Bateman to form 
a steering committee for the self-study in the fall of 2007. By the end of the 
semester, an eight-member team was in place and met for an overview of the 
self-study timeline. The committee included the following members:

Jessica Rettig – Committee Chair (Biology)
Gary Baker (Modern Languages)
Sohrab Behdad (Economics)
Kim Coplin (Associate Provost)
Todd Jamison (Institutional Research)
Cynthia Turnbull (Theatre)
Cathy Untied (Controller)
Jennifer Grube Vestal (Academic Support & Enrichment)

During the spring semester of 2008, the committee met every other week to 
review and discuss specific sections of the Handbook of Accreditation (minutes 
of all meetings are located in the Resource Room, R5.11). The committee’s 
early goal was to gain a better understanding of each criterion for accreditation 
in preparation for attending the NCA Higher Learning Commission annual 
conference in April of 2008. Denison invested fully in the accreditation pro-
cess by sending the entire committee to this conference. Participation in the 
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conference helped the members form a common understanding of the expecta-
tions and processes for accreditation. After the conference, the committee met 
weekly to create a plan and timeline for the self-study process and to distill 
the accreditation criteria and core components. President Knobel and senior 
administrators reviewed the timeline in late April 2008. During the last general 
faculty meeting of the spring semester, the committee chair introduced the 
steering committee, gave a general explanation of accreditation, and presented 
the self-study plan and timeline (see R5.2, General Faculty Meeting Minutes 
May 1, 2008).

 The committee began the formal self-study by creating a set of five questions 
linked to specific accreditation criteria. This initial set of questions was presented 
to the Division of Student Affairs during its annual retreat in the summer of 
2008. At this meeting and in all subsequent meetings with various departments 
of the college, members of the steering committee gave a general explanation of 
accreditation (Appendix 4), described Denison’s self-study plan, and presented 
the self-study questions (Appendix 5) and the Denison mission statement, which 
was referenced in some of the questions. At the meeting with Student Affairs, 
the steering committee asked the division’s staff to discuss these questions and 
to send their responses to the committee. These early responses allowed the 
committee to determine whether or not the answers to the self-study questions 
produced useful information. The responses indeed gave the committee clearer 
insight to how Denison operates.

The steering committee added two more items to the self-study questions 
and then asked all campus departments to discuss and respond to them by the 
end of October 2008. This request for consideration of the self-study questions 
occurred at a general faculty meeting, through meetings with individual senior 
administrators and supervisors, and at a meeting of academic department and 
program chairs. During the early fall, committee members answered questions 
about accreditation, clarified the meaning of the self-study questions, and fa-
cilitated discussions about the questions for departments and programs. Weekly 
committee meetings reviewed and discussed the responses and identified con-
stituencies not yet contacted. As the October deadline neared, the responses 
were divided among the committee for its members to read and distill, search-
ing for common themes and concerns as well as important contrasting opinions 
or concerns. Late in 2008, the committee gathered the themes, concerns, and 
opinions it collected from all the responses in preparation for organizing the 
writing process.

 Early in the spring semester of 2009, the committee began writing the report 
even as they continued to clarify and augment the details from the responses 
to the self-study questions. Committee members worked in teams to provide a 
draft narrative for each criterion with the goal of circulating a completed draft 
by the end of the spring semester. Additional information for the study was 
captured by hosting focus groups with a variety of Denison constituents, such 
as students, supportive operative staff, physical plant staff, academic secretar-
ies, and alumni. Discussions during the focus groups centered on the self-study 
questions. This process produced valuable feedback and allowed for broader 
representation within the self-study process.

The committee continued its work during the summer of 2009, produc-
ing a draft of each chapter (Criteria 1-5). These drafts were shared with the 
president and senior staff. Faculty, staff, students, and alumni were invited to 
participate in a June 16 “read-in” of the drafts. Approximately 60 members of 
the Denison community participated on campus, allowing each chapter to be 



P r e fa C e v

reviewed by about 12 people. Several people also participated in the read-in 
via email. A draft of the final chapter, “Achievements and Challenges,” was 
ready for review in July. It also was shared with the president and senior staff 
and with a subset of faculty, staff, and students who participated in the earlier 
read-in. The steering committee used the feedback from these reviews to make 
improvements to each chapter.

To publicize the self-study report and the visit from the Higher Learning 
Commission of the North Central Association (HLC-NCA), Denison will con-
duct the following before the November 2009 visit:

•	 Place	the	final	version	of	the	self-study	report	on	a	website	accessible	
to the public and members of the Denison community. This website 
will also inform viewers how to contact the HLC-NCA to submit third-
party comments. 

•	 Send	a	copy	of	the	self-study	report	to	all	members	of	the	board	of	trustees	
and place the self-study on the agenda for discussion by the board at its 
October 2009 meeting.

•	 Issue	a	press	release	through	the	University	Communications	Office	an-
nouncing the accreditation visit, describing its purposes, and inviting 
third party comment.

•	 Send	a	copy	of	the	self-study	report	to	all	academic	departments	and	pro-
grams, to major administrative units, and to the Denison Campus Gover-
nance Association (i.e., student governance). 

•	 Place	the	following	announcement	in	the	summer	2009	issue	of	Denison 
Magazine:

North Central Association Accreditation Visit
every ten years denison University undergoes an accreditation re-

view by the higher Learning Commission of the north Central as-
sociation of Colleges and schools (hLCnCa). Last accredited in 1999, 
the college is once again taking part in the process, which involves the 
writing of a detailed self-study report by denison and a visit to cam-
pus by a team of evaluators from hLCnCa, on nov. 16-18, 2009.

the Commission invites written comments from the public on 
denison’s qualifications for accreditation. the comments must be 
written, signed, and sent by october 16 to the following address:

Public Comment on denison University
the higher Learning Commission
30 north Lasalle street, suite 2400
Chicago, iL 60602-2504

Comments also may be filed electronically at: http://bit.ly/osZn2
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Res o u r ce Room Overvi ew 

this preliminary list of materials in the resource room will be updated prior to the  
visit from the consultant evaluators of the hLC-nCa on november 16-18, 2009. references 
to these materials in the self-study report will be indicated with an “r” and the code number 
(e.g., r2.1).

Category Code Title
CAtAlog  1.1 College Catalog 2009-2010

hANdbooks  2.1 student handbook
 2.2 faculty handbook
 2.3 administrative staff handbook
 2.4 supportive operating staff handbook
 2.5 faculty advisors handbook

iNstitutioNAl stAtemeNts 3.1 opening Letters to the College, 1999-2008
 3.2 2003 strategic Plan Brochure
 3.3 higher ground Campaign Brochure
 3.4 magazine article: “hiding in Plain sight”  
 3.5 magazine article: “how denison makes a College  

education affordable” 

iNterNAl PoliCies  4.1 Code of academic integrity
 4.2 guide to standard operating Procedures
 4.3 Conflict of interest Policy
 4.4 governance document 
 4.5 Code of regulations of denison University
 4.6 affirmative action Plan and nondiscrimination Policy
 4.7 student Policies — residential Life, governance, 

health, financial aid, student records
 4.8 human subjects/animal subjects review Board Policies
 4.9 safety & security — Cleary act Policy

iNterNAl miNutes, PlANs,  
ANd rePorts 5.1 Board of trustees — rosters and minutes
 5.2 general faculty meeting minutes, 1999-2009
 5.3 annual Plan for Class of 2010 — admissions
 5.4 annual Plan for Class of 2011 — admissions
 5.5 2004-05 honors Program self-study
 5.6 external review report — honors Program
 5.7 Comprehensive response to external review —  
  honors Program
 5.8 honors Working group report
 5.9 roster of institutional task forces
 5.10 annual diversity reports
 5.11 self-study steering Committee minutes
 5.12 Library documentation 
 5.13 its documentation 
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 5.14 academic support & enrichment Center documentation
 5.15 Writing Center documentation
 5.16 Proposal to establish a foreign Languages Living-Learning residence
 5.17 report by the task force on the major
 5.18 minutes from governance Councils
 5.19 mentoring Plan examples

deNisoN PubliCAtioNs  6.1 admission Brochures
 6.2 denison magazine
 6.3 summer scholars Program Brochures
 6.4 denison internship Catalog
 6.5 faculty newsletter
 6.6 faculty research Brochure
 6.7 academic Convocation Brochures

studies/dAtA ColleCted 7.1 Course evaluation sample
 7.2 religious Preference survey
 7.3 Patient survey and Client survey
 7.4 student activities office surveys and results
 7.5 Parent Questionnaire – admissions visit Program evaluation form
 7.6 admitted student Questionnaire Plustm

 7.7 tour evaluation Card
 7.8 admission visit Program student evaluation form
 7.9 first year Program surveys
 7.10 residential Life survey
 7.11 alumni relations office surveys

AssessmeNt ProgrAm  8.1 2003 denison assessment Plan,  (report to the nCa)
 8.2 2005 denison assessment Plan
 8.3 2008 denison assessment Plan
 8.4 2005 and 2008 assessment toolkits 
 8.5 departmental reports and assessment Committee responses
 8.6 institutional assessment reports submitted to aaC

ACCreditAtioN rePorts  9.1 1999 self-study report: “denison in transition, 1990-1999”
 9.2 1999 nCa evaluation report to denison
 9.3 2003 report to nCa
 9.4 2003 response from nCa
 9.5 Pre-med accreditation report/documentation
 9.5 athletic training accreditation report/documentation
 9.5 Chemistry accreditation report/documentation
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fiNANCe ANd mANAgemeNt  
doCumeNts 10.1 audits, 2003-09
 10.2 Campus master Plan & report by ira fink and assoc.
 10.3 maintenance Planning document
 10.4 List of denison’s Consortial memberships
 10.5 annual debt report & Policy ratios, January 2008
 10.6 Pending Capital Projects – Preliminary designs

exterNAl rePorts  11.1 franklin and marshall staffing study
 11.2 January 2009 moody’s rating report 
 11.3 february 2009 standard & Poor’s rating report
 11.4 Consortial Brochures

Co-/extrA-CurriCulAr  
ProgrAmmiNg ANd  
serViCes 12.1 early Career faculty mentoring Program Brochure

 12.2 first-year seminar toolkit
 12.3 List of College Convocations
 12.4 fys 103 description and sample syllabus
 12.5 Professional organizations for administrative  

  and Professional staff
 12.6 academic support & enrichment Center 
 12.7 vail series 
 12.8 student activities office 
 12.9 Career services office 
 12.10 denison museum 
 12.11 residential Life 
 12.12 first-year Programs
 12.13 student athletic advisory Council 
 12.14 alford Center for service Learning
 12.15 religious Life 
 12.16 international student services 
 12.17 music department Performance information
 12.18 organizational studies 
 12.19 alumni relations
 12.20 entrepreneurship Program
 12.21 academic integrity awareness Campaign
 12.22 Campus Compact signatures
 12.23 denison Campus governance association

Res o u r ce Room Overvi ew (cont . )



I ntroduction

Denison History 
and Profile



2 D e n i s o n  U n i v e r s t y   =   2 0 0 9  s e l f - s t U D y  r e p o rt



i n t r o D U c t i o n 3

the Wisdom of community

But in 1999, whether as first-year stu-
dents or seasoned seniors, they walked 
through the door of the Mitchell Recreation 
Center with others from the Denison com-
munity — more than 500 voices strong — to 
answer the call to help create the college’s 
strategic plan for entering the 21st century. 

Together, with giant sheets of paper, 
felt-tipped markers, and colored stick-
ers, students joined Denison faculty and 
staff to brainstorm the underpinnings of a 
story of purpose and progress. That story 
has stretched into a decade, and reaffirms 
Denison University, widely and justifiably, 
as a highly regarded institution that is ex-
clusively undergraduate, liberal arts-fo-
cused, residential, intentionally selective, 
and uncompromisingly progressive in spirit 
and vision.

The call to action first came from Dale T. 
Knobel, who became the college’s 19th pres-
ident just two years earlier. At the time, he 
was steering Denison through the final year 
of the strategic plan, “Denison 2000,” crafted 

and implemented under the leadership of 
his predecessor, Michele Tolela Myers. It was 
time to engage in a new planning process.

Join us, he offered, as we kick off a year 
of strategic planning that will culminate in 
the vision that takes Denison decisively into 
the coming decades. The all-campus con-
ference would give equal voices to active, 
participatory small-group discussions in an 
analysis of strengths, weaknesses, opportu-
nities, and threats. All would work together 
to question, probe, and ask: what enables us 
to be what we want to be?

It was the first time in modern history 
that the student body had been invited to 
be part of a planning process from the be-
ginning. The involvement of students as 
well as faculty and staff reflected a genuine 
trust in the wisdom of the community. The 
careful, deliberate conversations continued 
over the next two years, resulting in a stra-
tegic plan built on momentum and an en-
during, deeply textured vision for Denison.

Known officially as “A Strategic Plan for 

Denison, 2003,” the vision was based on the 
fundamental understanding of Denison as a 
residential college that develops the whole 
person through a mission-driven, expansive 
liberal arts program, creating autonomous 
thinkers, discerning moral agents, and active 
citizens (R3.2). Through the plan’s execu-
tion, Denison would strengthen its position 
among the nation’s leading liberal arts col-
leges. It would recommit itself to the con-
cept of education as an active, participatory, 
and engaging process in close collabora-
tion with outstanding teacher-scholars. 
The diverse, residential campus community 
would provide ever-richer and broader op-
portunities for intellectual achievement, 
leadership, responsibility, friendship, and 
service. The success of the plan would be 
ensured by the willful dedication of its 
community and the resources garnered by 
Higher Ground: The Campaign for Denison, 
the college’s largest-ever comprehensive 
campaign, which launched in 2003 and 
closed in 2008, exceeding its $160 million 
goal by $17.7 million.

And all Denison students, like those who 
attended the strategic planning session ten 
years ago, would walk away from their col-
lege prepared to lead complete lives and 
make a difference in a 21st century world.

It has been ten years.  Now, beyond the walkways and halls of  
Denison University, men and women who once answered a call to speak 
up for the future of their college live in towns and cities across the 
country and around the world. They are physicians, geologists, writers, 
economists, artists, lawyers, entrepreneurs, mothers, and fathers. 
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A  B r i e f  H i s to ry  o f  D e n i s o n 
Denison holds a storied place in American higher education. Founded 
in 1831, it was among the earliest colleges to be established in the old 
Northwest Territory beyond the Allegheny Mountains and north of the 
Ohio River.

Denison’s founders were ambitious frontier people, determined to 
nurture leadership for education, commerce, religion, and government. 
For their initial guidance, they turned to graduates of Brown Univer-
sity, which had a history of preparing clergy in the Baptist tradition for 
service in the West. First called the Granville Literary and Theological 
Institution, it soon took the name Granville College. It took its present 
name in the mid-1850s, in honor of a key benefactor.

The college’s early fortunes rose and fell with the leading develop-
ments of the young American nation: the canal and railroad booms, 
westward expansion, sectionalism, and civil war. Students, professors, 
and graduates alike were deeply engaged with the central issues of their 
times. Many were committed to anti-slavery activism. Others took an 
early interest in women’s education, providing encouragement for not 
one, but two women’s colleges in Granville. By the end of the Civil 
War, women were joining men in Denison classes, and at the turn of 
the century, Shepardson College for Women was physically integrated 
into Denison. The early curriculum was broad and demanding: classical 
languages, English grammar, rhetoric, mathematics, history and geogra-
phy, philosophy and theology, and, especially following the “Darwinian 
revolution” of the mid-19th century, natural sciences.

The academic reputation of Denison briefly encouraged the faculty 
and trustees to offer graduate degrees, but by the early 20th century it 
was clear that the strength of the institution was in high-quality under-
graduate instruction, and the title “university” was retained primarily 
for historical reasons.

Focus upon leadership in undergraduate education and commitment 
to the residential principle led Denison to develop concrete plans for the 
physical expansion of the campus and measured growth, with the college 

An artist’s 1915 rendering of the Denison 
University campus and the lower campus of 
shepardson college for Women. the year after 
this image was created, Denison enlisted the aid 
of the famed architectural firm frederick law 
olmsted & sons to develop a long-term master 
plan for the college’s physical expansion.
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reaching its present size of about 2,000 students by 1970. In 1916, the 
famed landscape architectural firm of Frederick Law Olmsted & Sons 
produced an innovative design for Denison. It located academic halls on 
the center of the College Hill, placed residential halls on the east and 
west wings of the hill, and arranged buildings in quadrangles, sometimes 
leaving one side open to take advantage of the views across the hills and 
valleys north and south.

The plan also posited a pedestrian-friendly campus, which encour-
aged the chance meetings and casual conversations among both stu-
dents and faculty that advance learning and friendship. Denison’s new 
Reese~Shackelford Common adheres to this plan, creating an open quad-
rangle flanked by the state-of-the-art Samson Talbot Hall of Biological 
Science and the Burton D. Morgan Center, housing programs promoting 
connections between a Denison education and the world beyond col-
lege. The campus’s latest residence halls are of apartment style, allowing 
many students to progress during their four years from traditional double 
rooms through suites to singles and apartments with kitchens.

As the campus has grown with adherence to a well-calculated plan, 
Denison’s academic and social cultures have progressed to merge the 
primary mission of its liberal arts heritage with the changing needs of so-
ciety. For example, Denison established its non-sectarian independence 
in the 1960s, gracefully ending its formal and founding ties to the Baptist 
church. The following decade, it became one of the first colleges in the 
nation to require a women’s and minorities studies component in its 
general education package. In the mid-1990s, it instituted a non-residen-
tial policy for all Greek letter organizations—a move that threatened the 
loyalty of significant portions of the alumni body but that ultimately 
strengthened the academic environment. In 2005, when the college was 
already providing ten new Posse Program scholarships a year to students 
from inner-city Chicago, Denison made the same commitment to the 
Posse Program in Boston. And in 2008 Denison adopted a test-optional 
policy for its admissions process, which was already need-blind. Not all 
decisions were easy, but they were imperative if Denison was to uphold 
a basic tenet of its mission: “We envision our students’ lives as based 
upon rational choice, a firm belief in human dignity and compassion 
unlimited by cultural, racial, sexual, religious or economic barriers, and 
directed toward an engagement with the central issues of our time.”

D e n i s o n  to D Ay 
Today’s Denison builds upon many of its founding traditions. A non-
sectarian institution independent of any denominational affiliation since 
the 1960s, Denison actively seeks outstanding students from across the 
country and around the world. The college offers a rich and deep edu-
cation in the natural sciences, humanities, social sciences, and fine arts 
and extraordinary campus leadership opportunities aimed at preparing 
graduates who will make a difference in their communities, their coun-
try, and the world.

The men and women who learn and grow in Denison’s highly charged 
intellectual community make up the most diverse, highest-achieving stu-
dent body in the college’s history, and the residential character of the 
campus is more than a convenience, but a way of engaging the full 
student body in a shared enterprise. Denison students have unusual 
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opportunities to participate in research and scholarship, in the arts, in 
athletics and recreation, in service to others beyond the campus, in stu-
dent organizational life, and in campus governance. 

The college actively seeks academically superior students who bring 
diverse talents, interests, backgrounds, and experiences. Just as each of the 
preceding classes has topped those who came before, the Class of 2012 
raised several institutional bars: 51 percent ranked in the top ten percent 
of their high school classes; 77 percent were in the top quarter; and 23 
percent represent the multicultural community. They are among 2,048 
students from 47 states and U.S. territories and 25 foreign countries. 

Collectively, students have opportunities to pursue 44 courses of 
study to earn the Bachelor of Arts, Bachelor of Science, and Bachelor 
of Fine Arts. They pursue major fields of study within departments and 
interdisciplinary programs in the divisions of Science, Humanities, So-
cial Science, and Fine Arts. Their major requirements are balanced by a 
broad general education curriculum and a personalized set of electives 
from across the college.

A strong and varied curriculum is vital to a Denison education, but 
its definition is found in the the mutually enriching relationships that 
develop between students and Denison’s 203 full-time faculty, who form 
the heart of the college. These men and women, holding the most ad-
vanced degrees in their fields, are selected on the basis of pedagogi-
cal and scholarly ability, and are encouraged to be innovative teachers 
whose continuing growth in their disciplines through active scholarship 
allows them to be among the best at their craft. They look forward to 
the challenge and stimulation of their students even as they seek to draw 
the best efforts from them. Many Denison students come to regard 
professors as mentors, who frequently oversee students’ independent 
scholarly projects.

Amid Denison’s robust intellectual environment, students participate 
in 23 athletic programs, 55 intramural clubs, 150 student organizations 

While the modern Denison University campus 
closely reflects the vision that emerged a cen-
tury ago, several adjustments have been made 
along the way, including: 
•	 A	92,000-square-foot	library	and	learning	

center
•		 72	electronic	classrooms,	34	computer	labs,	

and campus-wide wireless internet access
•	 On-campus	housing	for	every	student,	in-

cluding apartment-style housing for seniors
•	 An	81,000-square-foot	athletic	and	recre-

ation facility
•	 A	four-story	underground	parking	garage	
accommodating	nearly	400	vehicles

•	 A	550-acre	biological	reserve	with	a	perma-
nent field station
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— representing a wide array of cultural, social, political and professional 
interests and more than 600 leadership positions — creating a lively, par-
ticipatory campus culture.

The costs of operating a top-tier educational program with a 10-to-1 
student-faculty ratio on a residential campus are substantial. But Deni-
son’s endowment, valued at more than half a billion dollars, provides 
resources that, when coupled with roughly $5 million in Annual Fund 
gifts, cover a significant percentage of the college’s annual operating 
expenses. The robust endowment testifies not just to the loyal support 
of Denison’s alumni and friends, but also to the savvy stewardship of 
that support through wise investment strategies executed by Denison’s 
administration and trustees. 

Thanks to strong financial resources, a full 94 percent of current 
first-year students receive need-based financial aid or merit-based aca-
demic scholarships. On average, Denison invests $17,000 per student 
per year. Some students receive more, based on their combination of 
circumstances, and some less, but for the 2009-10 year alone, Denison 
has provided from its own resources a total of $38.9 million in grants 
and scholarships ($2 million more than the previous year). Another $2.7 
million of university funding is dedicated to providing self-help employ-
ment opportunities for any student, above and beyond college work-
study funds. In Kiplinger’s 100 Best Values in Private Colleges, Denison is 
the only Ohio school among the top 20 institutions nationally that claim 
the lowest average debt following graduation. 

i n  r e f l e c t i o n
Denison graduates are educated to be purposeful, resourceful, and re-
flective. They are expected to begin a life of learning at their college, 
not complete it. Likewise, the 2003 Strategic Plan was set in place on 
a continuum, with goals built upon a solid history, and providing sure 
steps toward future expectations. The plan confirms that Denison Uni-
versity remains focused on the important objective of producing gradu-
ates who are prepared to be life-long learners and contributing citizens 
of the 21st-century world that lies before them. It confirms the wisdom 
of community.
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Criterion 1

Mission  
and Integrity
D e n i s o n  o p e r ates  w i t h  i n teg r i t y  to  e n s u r e  t h e  fu l f i l l m e n t  

o f  i ts  m i s s i o n  t h ro u g h  st ru c t u r e  a n D  p ro c es s es  t h at  

i n v o lv e  t h e  b o a r D,  a D m i n i st r at i o n ,  fa c u lt y,  sta f f,  a n D  st u D e n ts .
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doing group exercises like this one. They’ll 
read about and discuss the meaning of 
liberal education and how the Denison 
community chooses to define it. Another 
group will take up the same discussion 
the following August. Two more groups 
will address the topic within the context 
of student advising, and how that process 
can inform students’ understanding of 
the liberal arts.

It’s no secret that the liberal arts model 
is under attack these days, especially in 
a tough economy in which a degree in a 
profession — say, accounting or logistics 
management — is thought to benefit 
graduates more than an education that 
gives its students a general knowledge. 
The idea behind these open meetings is 

to get a firmer grasp on what the liberal 
arts and sciences mean to the faculty 
and what, then, they mean to students. 
“They’re valuable discussions,” says Karen 
Graves, associate professor of education 
and women’s studies and co-facilitator of 
the workshop on liberal education. “It’s a 
way to get the community talking about 
these issues.”

As the workshop reveals, there’s a 
difference between agreeing on the value 
of liberal education and concurring on 
the definition of it. Some suggest that the 
pursuit of a liberal education is a pursuit 
of knowledge for knowledge’s sake. 
Others feel that moral values play a role 
in its composition. And still others think 
that a liberal education should develop  

students’ minds, and that knowledge 
would in turn allow them to develop 
their own moral standards. These and 
other societal questions surrounding the 
issue of liberal education led Provost 
Brad Bateman to seek a grant from the 
Andrew W. Mellon Foundation to conduct 
Denison’s discussions, which will take 
place over a span of three years. 

The liberal arts workshops do not 
result in any specific revelation or 
concrete definitions. But they weren’t 
intended to create final solutions. Rather, 
they were designed for the evolving 
discussion itself. As Bateman noted in his 
proposal to the Mellon Foundation, the 
discussion will have its own, far-reaching 
results. A more conversant faculty, he 
wrote, “understands the differences 
between an undergraduate education 
rooted in the liberal arts and one that is 
not. In turn, this will help them engage 
more robustly with each other in the 
dialogues that are necessary to curricular 
reform, faculty governance, and the 
fruitful relationship between scholarship 
and undergraduate teaching.”

reinvesting ourselves in the Liberal Arts
in the faculty common in Denison’s Burton D. Morgan Center, two 
professors  are holding up a long piece of string. The rest of the group 
gathered there — about 20 total — are using the string as a metaphor 
for a 1-to-10 scale and rating the elements of a Denison education. 
Where might vocational training rank? What about values? How about 
the development of the mind? And the development of the whole self? 
Under the auspices of “To Know Ourselves: A Workshop on Liberal 
Education,” the group will spend five consecutive mornings in May 2009 

Denison’s ideal of a liberal education is reflected by 
faculty members such as Professor of Modern Languages 
Susan Paun de Garcia, who blends linguistics, technology, 
and socio-eco-political studies to broaden and deepen 
her students’ global perspectives.
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1A  Denison’s mission Documents  
are c lear anD articulate  
public ly our commitments.
Entering its 179th year in the fall of 2009, Denison University maintains a fully residential campus 
based upon the well-tested premise that learning flourishes in community. The current mission 
statement, approved by the board of trustees in April 1999, identifies Denison’s educational 
purpose, and explains how the college achieves its educational goals:

Our purpose is to inspire and educate our students to become autonomous 
thinkers, discerning moral agents and active citizens of a democratic society. 
Through an emphasis on active learning, we engage students in the liberal arts, 
which fosters self-determination and demonstrates the transformative power of 
education. We envision our students’ lives as based upon rational choice, a firm 
belief in human dignity and compassion unlimited by cultural, racial, sexual, 
religious or economic barriers, and directed toward an engagement with the 
central issues of our time.

Our curriculum balances breadth with depth, building academic specializa-
tion on a liberal arts foundation in the arts, the sciences, the social sciences and 
the humanities. Responsive to new ways of learning, we continue to develop 
interdisciplinary integration of the many forms of knowledge. While our stu-
dents pursue specialized learning in their chosen majors, they also develop the 
framework for an integrated intellectual life, spiritually and morally informed.

Our faculty is committed to undergraduate education. As teacher-scholar-
advisors, their principal responsibility is effective teaching informed by the best 
scholarship. Faculty members place a priority on close interaction with stu-
dents, interactive learning, and partnerships with students in original research. 
Our low student/faculty ratio allows for close supervision of independent re-
search and collaborative work in small groups and classes.

We seek to ensure an ever-broader range of racial, ethnic, international and 
socioeconomic backgrounds in a student body of about 2,100 students. We offer 
different kinds of financial aid to meet the different needs of our students.

The focus of student life at Denison is a concern for the whole person. The 
University provides a living-learning environment sensitive to individual needs 
yet grounded in a concern for community, in which the principles of human 
dignity and ethical integrity are paramount. Students engage in a wide range 
of co-curricular activities that address the multidimensional character of their 
intellectual and personal journey.

Denison is a community in which individuals respect one another and their 
environment. Each member of the community possesses a full range of rights 
and responsibilities. Foremost among these is a commitment to treat each other 
and the environment with mutual respect, tolerance, and civility.

These tenets, along with the college’s goals and objectives, are presented 
to Denison faculty, staff, and student community through two important 
public venues, the College Catalog (R1.1), which is produced annually in 
both print and electronic versions, and the Denison website1. Additionally 
the handbooks for administrative staff (R2.3) and supportive operating staff 
(R2.4) contain the opening paragraph of the mission statement under the 
“Statement of Purpose.”

Integral to Denison’s mission is the underlying belief that a Denison educa-
tion is transformative, with the power to develop people who actively contrib-
ute to their communities. The Campus Compact reinforces that ideal. At the 1denison.edu/about
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suggestion of then-President Michele Myers, Vice President of Student Affairs 
Samuel Thios wrote the Campus Compact, incorporating aspects of the mission 
statement and other important aspirations of student culture at that time. The 
compact first appeared in the 1995-1996 Student Handbook and since that time 
has been a key component of the orientation process that welcomes new stu-
dents to campus. Presented at the beginning of the Denison Student Handbook 
(R2.1), the Supportive Operating Staff Handbook (R2.3), the Administrative 
Staff Handbook (R2.4), and on several campus web pages, the Campus Compact 
identifies Denison as an institution that values learning and scholarly work, civil-
ity and respect, individuality and diversity, integrity and responsibility.

Campus Compact

Denison University is a community where individuals respect one an-
other and their environment.

each of us possesses a full range of rights and responsibilities and fore-
most among these is a commitment to treat each other and our environ-
ment with unconditional respect. With mutual consideration and trust, 
our community will thrive as a place of liberal learning and humane life.

•  As a university, we value learning and scholarly work.
•  As a community, we share common purposes, governance, 

bonds, and traditions.
•  We treat each other with respect. Civility is a cornerstone of our 

community.
•  We value our campus and respect our environment.
•  We respect individuality. We celebrate diversity as a strength 

from which we grow and learn from one another.
•  All interactions, academic and social, are characterized  

by integrity.
•  We take responsibility for acting in accordance with our com-

munity’s standards and rules, and for reporting violations of those 
standards and rules.

With the incoming class of 2008, a new tradition of engaging with the 
Campus Compact began when each member of the first-year class signed the 
compact. These signed pages, preserved in a leatherbound book (R12.22), are 
kept in the Office of the President as a symbol of the students’ commitment to 
upholding the values of the Denison community.

Prior to 2008, Denison had a policy on academic dishonesty that was adopted 
by the faculty in 1989. Following a multi-year, student-initiated movement, a new 
Code of Academic Integrity2 was unanimously approved by the faculty in 2008 
following the unanimous endorsement by the student government. The purpose 
of the new code is to foster broader awareness of the importance of academic 
honor and to make the academic integrity policy more applicable to technologi-
cally driven academic work. The code identifies the collective responsibility of 
students and faculty for maintaining the trust on which learning depends. It also 
clarifies how the Campus Compact applies to academic matters. The Code of 
Academic Integrity covers all aspects of academic life, such as oral presentations, 
laboratory reports, homework assignments, essays, quizzes, and exams. The code 
goes further than simply asking students to maintain personal integrity. It also 
asks students to encourage others toward ethical conduct in all academic work, 2denison.edu/integrity
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important habits to develop in those who wish to be “autonomous thinkers, dis-
cerning moral agents, and active citizens.”

Denison publicly communicates the educational mission and values that the 
community shares. Two primary means of public presentation are the college 
website and the publications of the Admissions Office (R6.1). As previously 
mentioned, the “About Denison” section of the website contains links to sum-
mary statements about the mission and values, community and the Campus 
Compact, academic integrity, the importance of diversity, sustainability, and 
service learning at Denison. The viewbook for prospective students, produced 
by the Admissions Office, begins by identifying Denison as a “community of the 
mind” and goes on to describe academic options, the liberal arts foundation for 
learning, as well as the numerous opportunities for learning inside and outside 
the classroom. Another publication from Admissions describes Denison as an 
intellectual community that supports a community of diverse individuals in or-
der to foster new inquiry, new perspectives, and new understanding. Additional 
publications highlight the scholar-athletes of Denison — those who achieve in 
the lab and classroom as well as on the playing field — and highlight the inter-
play of community and cultures that develop at Denison. These publications 
(R6.1) are sent to prospective students and their families, and they are avail-
able in the Admissions Office and at recruiting events hosted by Admissions 
across the country. Visitors to Admissions can also read the mission statement 
and Campus Compact that are framed on a wall in the reception area. 

An additional venue for publicly communicating the mission, values, and 
commitments of Denison is the Denison Magazine (R6.2), which is produced to 
serve all members of the Denison community in a way that reflects — and not 
just reports on — Denison’s liberal arts tradition. As described on the magazine’s 
website3, “Denison Magazine is an ongoing study — a dialogue, even — of the 
human condition, and humankind’s relationship with everything non-human, 

through a lens that is academically influenced, cultur-
ally savvy, civic minded, and socially conscious.” The 
contents vary from issue to issue, but may highlight 
the scholarship and activities of students and faculty, 
show how alumni are engaged in life-long learning 
and the issues of our time, or discuss issues of impor-
tance to the Denison community. For example, in the 
View From the Hill column for the Winter 2007 issue 
(R3.4), President Knobel reflected on the campus un-
rest of November 2007 (see 1e). He described Deni-
son’s core values — clearly detailed in the Campus 
Compact and the mission statement — as “hiding in 
plain sight”  and noted that some members of the com-
munity must rediscover and embrace these values. 

Denison’s mission documents, such as the mission 
statement, Campus Compact, Code of Academic In-
tegrity, statement on the value of diversity at Deni-
son (see 1b below), and statement on the importance 
of environmental sustainability, are available on the 
college’s website, open for review by the general 
public, prospective students and their families, and 
members of the Denison community. These docu-
ments allow the public and the college community 
to understand Denison and the ideals under which 

for nine decades, Denison magazine served 
as a vehicle to keep alumni connected with 
one another and informed of the college. in 
2005, Denison re-envisioned the publica-
tion’s role as one that should aggressively and 
transparently reflect the spirit of the college’s 
mission and liberal education in general. Con-
trary to some early concerns, the alumni and 
campus audiences overwhelmingly approved 
of the transformation. the new, mission-driven 
approach also earned Denison Magazine the 
2006 newsweek-robert Sibley Magazine of 
the year Award among several other acco-
lades, and it remains widely regarded as one of 
the nation’s leading college magazines.

3magazine.denison.edu
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it operates. Implementation of Denison’s mission and values are evident in the 
chapters that follow on Criteria 2-5.

Denison is committed to the idea that our community should include people 
from a wide variety of religious, cultural, ethnic, racial, gender, sexual orienta-
tion and socio-economic backgrounds in order to realize the goals of a liberal 
arts education. Denison University’s commitment to foster a diverse commu-
nity is central to our mission as a liberal arts college to educate critical think-
ers, discerning moral agents and active citizens of a democratic, global society. 
Through our pedagogies we set out to realize the transformative power of edu-
cation. Engagement with and challenge from multiple, differing perspectives are 
incubators of critical thinking and social responsibility. Students must learn to 
question the truth of all assertions, no matter how apparently obvious or widely 
held. The lesson that even one’s own most cherished beliefs cannot be immune 
to questioning is crucial. A classroom marked by homogeneity of experience is 
one where such a lesson cannot be easily grasped. While we are committed to 
multiple forms of diversity, we also recognize that the dynamics of race play a 
central role in shaping individual and collective experience in the United States. 
It is important to the realization of our educational goals not only that students 
have opportunities to speak about racial, ethnic, and other differences, but that 
they also get a chance to speak across these differences. This can only happen if 
there is diversity in the classroom and, more generally, in the college. Diversity 
in all facets of the university has educational value for all students and benefits 
all members of the campus community. Diversity plays a particularly important 
role at Denison. In this college, where classes are small and highly participatory, 
where a fully residential campus places students constantly together in living 
as well as learning, and where a multiplicity of campus-based opportunities in 
student organizational life, athletics and recreation, and social service allow 
students to share personal growth experiences, diversity of background and 
experience is shared first-hand. 

The importance of being able to teach to a diverse student population is further 
emphasized in the description of performance criteria for reappointment, tenure 
and promotion (Faculty Handbook section I.A.3.b). The description notes:

“Effective teachers are able to engage a broad range of students, from the nov-
ice to the advanced learner. They are able to articulate pedagogical goals, adopt 
classroom practices designed to achieve those goals, and demonstrate success in 
achieving those goals. They convey excitement about their discipline and about 
learning in general, and they foster respect for the liberal arts. They introduce 
students to the role of scholarship in their discipline in ways that are appropriate 
to the developmental level of the student.”

1B  in its mission Documents,  Denison 
recog nizes the Diversity of its  
learners,  other relevant constituenc ies,  
anD the g reater soc iety it  serves.
“The Value of Diversity to a Liberal Arts Education at Denison,” a statement positioned prominently 
in the college catalog immediately following the mission statement and also located on the website 
under “About Dension,” is perhaps the best evidence of Denison’s recognition of diversity on a 
broad level. Denison faculty adopted this statement in October 2006, the result of the work of a 
multicultural working group of faculty and staff appointed by the president. It reads as follows:

It is important to the 
realization of our 
educational goals not 
only that students have 
opportunities to speak 
about racial, ethnic, and 
other differences, but that 
they also get a chance 
to speak across these 
differences. This can only 
happen if there is diversity 
in the classroom and, more 
generally, in the college.
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The college’s mission statement specifically points to the importance of 
helping students become active citizens so that they may contribute to the 
greater society and to the central issues of our time. It envisions such civic 
participation as based in rational choice and in a belief in “human dignity and 
compassion, unlimited by cultural, racial, sexual, religious, or economic barri-
ers.” Such institutional language purposely affirms Denison’s value of diversity 
and serves to further guide the college in reaching its educational goals.

Denison’s educational goals also are enhanced through maintaining a diverse 
faculty and staff who bring a variety of perspectives and talents to their work. The 
Affirmative Action Plan and Nondiscrimination Policy (Faculty Handbook sec-
tion VII.G, R2.2, R4.6) and Denison’s hiring procedures are designed to attract 
diverse applicant pools. The Office of Human Resources states that the mission 
of the office “is to attract, support and retain a talented and diverse faculty and 
staff community dedicated to the educational mission of Denison University.” 
Despite these policies, Denison has been challenged to increase the diversity of 
its employees, particularly the teaching faculty (see Criterion 6).

1c  UnDerstAnDing of AnD sUppo rt  
fo r the mission pervADe Denison.
Numerous examples provide evidence that an understanding of and support for Denison’s mission 
are ingrained throughout the college. Much of the evidence for how Denison encourages the life 
of the mind and the development of the whole person is described in the chapters on Criteria 2-5. 
Such engagement with the mission is visible when academic departments and programs submit 
annual assessment reports (see Criterion 3), responding to the first question, “What is the mission 
of your department or program in terms of student learning?” 

Many departments and programs emphasized how their missions closely 
connect to the college mission statement. For example, the Department of 
Physics and Astronomy declares:

“Our purpose is to inspire and educate our students to become autonomous 
thinkers, discerning moral agents, and active citizens.... We seek to engage stu-
dents in a liberal arts education, which fosters self-determination and dem-
onstrates the transformative power of education.... Our curriculum balances 
breadth with depth.... Our faculty is committed to undergraduate education... 
effective teaching informed by the best scholarship... (and they) encourage 
(our) undergraduates to be partners in original investigation....”

The department then highlights the process of educating autonomous 
thinkers with the addition of the following specific mission:

“Our courses are designed to bring students to an increasingly independent 
level of investigation in experimental and theoretical physics, and to a level of 
sophistication commensurate with their motivation, goals, and abilities.”

Another example is the mission statement of the Department of Education, 
which includes the following: 

“We see ourselves acting in concert with the Denison University mission state-
ment that emphasizes autonomous thought, moral agency, and active citizen-
ship for all Denison students. Each student in the college, and therefore also in 
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the Department of Education, is to become informed broadly by the liberal arts, 
grounded in one or more chosen disciplines, and capable of thinking across disci-
plines. The department’s focus on active learning and engagement in the liberal 
arts grows out of a profound belief in the transformative power of education.”

The Black Studies Program notes, 

“The courses we offer, the programming that we do for the campus as a whole, 
the curricular goals that we have defined for our students and particularly for 
our majors and minors, the collaborations across departments/programs are all 
ways that we engage in supporting the mission of the college.”

Denison’s faculty embrace the mission as they teach classes, plan curricula, 
pursue scholarship, engage with students beyond the classroom, and partici-
pate in the life of the college. As teacher-scholars actively engaged in the life of 
the mind, the faculty consider questions of scholarly and creative importance, 
publish their work in peer-reviewed journals, write books, and perform or ex-
hibit their creative work (see 4b). These activities serve to influence and inform 
each faculty member’s teaching and embody Denison’s educational mission. 
The mission is also evident when candidates for tenure-track faculty positions 
meet with Provost Brad Bateman. During this meeting, he gives the candidate 
a copy of the mission statement and discusses its significance in every aspect of 
the institution. Moreover, every faculty member undergoing a contract renewal, 
tenure review, promotion, or senior review is expected to submit a professional 
statement with necessary documentation noting his or her contribution in pro-
moting the mission of the college, and elaborating on specific accomplishments 
in teaching, scholarship, and service to the community.

To help ensure that faculty have an opportunity to better understand the mis-
sion, Bateman inaugurated a series of faculty workshops in the summer of 2008, 
as described at the beginning of this chapter — one on liberal education and the 
other on the role of advising in liberal education. Bateman noted in a successful 
grant proposal to the Andrew W. Mellon Foundation that the two workshops 
form the basis for a three-year program of faculty enhancement. Playing a dual 
role, the workshops provide a focused introduction for new faculty to the reality 
that liberal education is a vital enterprise that must regularly be rejuvenated and 
redefined. Additionally they provide intellectual renewal for mid- and late-career 
faculty who wish to affirm and strengthen their dedication to the liberal arts. 
The first of the two workshops, “To Know Ourselves: A Workshop on Liberal 
Education,” involves a close examination and discussion of Denison’s mission 
statement and the nature and purpose of liberal education. Approximately 60 
faculty members have attended the four workshops offered between May 2008 
and August 2009. Another 31 have attended the two workshops titled “Advising 
and Liberal Education.” Participant evaluations testify that both programs have 
successfully fostered rejuvenating discussions and engagement around Denison’s 
mission and liberal arts education.

Other areas of the college show clear evidence of awareness of and support for 
the mission. For instance, with a deep understanding of the mission, the board of 
trustees has maintained the centrality of the intimate learning environment and 
the traditional liberal arts as core characteristics of Denison’s identity. Elements 
of the mission were reflected in the 2003 Strategic Plan and the corresponding 
goals of the Higher Ground Campaign (described in 2a). In alignment with the 
mission, the board also maintained a strong commitment to a financial aid and 

Denison’s faculty embrace 
the mission as they teach 
classes, plan curricula, 
pursue scholarship, engage 
with students beyond the 
classroom, and participate 
in the life of the college.
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scholarship program that has enabled Denison to attract a diverse student popu-
lation — an objective that is aggressively pursued by the Office of Admissions.

Institutional Advancement also embraces the core values of the Denison 
mission of a liberal arts education. Each department speaks of its commitment 
to diversity from the staff hired to the programs offered. Much of the mis-
sion support by Institutional Advancement comes in the form of designing and 
implementing efforts that secure funding for key mission-driven college initia-
tives, including the Annual Fund, capital projects such as building renovations 
and new construction, and endowments for faculty support, scholarship, and 
academic programs.  As stated by the Major and Planned Giving Office, “We 
raise the funds that make the mission possible…” and University Communica-
tions indicates its “primary goal is to communicate the mission and achieve-
ment of the mission to internal and external audiences.” 

In Denison’s athletic program, the faculty (most head coaches are teaching 
faculty with academic rank) approach coaching and athletic competition via a 
mission-driven educational philosophy that seeks to “inspire and educate our 
students to become autonomous thinkers, discerning moral agents and active 
citizens of a democratic society.” While some components of the educational 
process, such as problem solving, critical thinking, and teamwork, translate well 
into the athletic experience, the athletic experience also fosters individual and 
team responsibilities, rules, and discipline that may not be emphasized in a typi-
cal classroom. The Athletic Department strives to educate student-athletes to 
recognize that athletic participation at Denison is a privilege and more than a 
“commitment of convenience.” The privilege is extended to students who are 
willing to accept the responsibility of representing Denison University and ac-
cept the rules that govern their participation. Additionally, Denison’s athletic 
program focuses on the whole person and provides unique opportunities for the 
student to develop “a sound mind and a sound body” and the “multidimensional 
character of their intellectual and personal journey.”

Health and Counseling Services also emphasizes development of the whole 
person in its mission statement. Physical and emotional wellness are understood 
to be prerequisites for student development and the staff members strive to in-
tegrate personal growth and intellectual proficiency into the Denison student 
lifestyle. With services designed to foster health and wellness, Health and Coun-
seling Services helps students maintain a high level of personal wellness to aid 
them in their goal of finishing their courses of study and ultimately obtaining 
their degrees. Student/patient interactions with Health and Counseling Servic-
es include a component of health education, such as learning how to navigate 
the health care industry, how to clearly express their “chief complaint” (signs of 
symptoms), or how to properly use prescription or over-the-counter medications. 
Finally, diversity sensitivity and training within the professional staff of Health 
and Counseling Services is an ongoing goal and essential component of the staff’s 
professional skill base. The staff participates in training workshops both on and 
off campus to acquire multicultural competence. 

The website for the Office of Human Resources describes its connection 
to Denison’s mission: “The mission of the Office of Human Resources is to 
attract, support and retain a talented and diverse faculty and staff community 
dedicated to the educational mission of Denison University.” The office’s vi-
sion is to be a “collaborative partner in Denison’s success: where all employees 
are highly skilled and focused on the mission of the college; where mutual com-
passion, fairness, accountability, and cooperation define our relationship; and 
where leadership, responsibility, trust, respect, service, and civility are modeled 

the men’s swimming and diving team rally 
for their capture of the 2009 north Coast 
Athletic Conference, which they won with 16 
first-place performances and 13 meet records. 
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and encouraged among faculty and staff.”
The Denison mission statement suggests that the purposes of education ex-

tend beyond merely living and learning and calls upon students to use their edu-
cation in the service of their communities. Thus the Alford Center for Service 
Learning sees its role as providing opportunities for students to develop the habits 
of daily life and the habits of mind that produce “autonomous thinkers, discern-
ing moral agents, and active citizens in a democratic society.” In fact, the mis-
sion statement is reproduced on the walls of center’s office, to remind students 
and staff of these goals. At Denison, service can occur outside the classroom 
through programs such as America Reads, After School Tutoring and Mentoring, 
Big Brothers Big Sisters, and the Student Global AIDS Campaign, or as a part 
of the curriculum for specific courses4 (R12.14). In the fall of 2009 for example, 
ten courses offer a service learning component, including courses in economics, 
communication, biology, sociology/anthropology, education studies, and psychol-
ogy (Appendix 21).

4 www.denison.edu/campuslife/ 
servicelearning/courses.html

1D  Denison’s governAnc e AnD ADministrAtive  
strUctUres promote effective leADership AnD  
sUppo rt collABo rAtive proc esses thAt  
enABle the o rgAnizAtion to fUlfill its mission.
Denison’s 33-member board of trustees makes decisions crucial to the future health and excellence 
of the institution, contributing their individual perspectives and skills from business, law, education, 
medicine, public service, and other areas. 

The board’s standing membership elect new trustees, among whom a recent 
graduate fills one position while six positions are filled by members nominated 
by the alumni body. The board normally meets each October, January, and April. 
Its executive committee comprises the officers and the chairs of each standing 
committee: Academic Affairs, Buildings and Grounds, Enrollment, Finance and 
Audit, Honorary Degrees, Investments, Student Affairs, Trustee Affairs, Alumni 
Affairs, and University Relations and Development. Committee chairs, appoint-
ed by the board chair in consultation with the Trustee Affairs Committee (which 
includes the president), generally serve for three to five years.

Since 1999 the board has made organizational and structural changes that 
encourage leadership and enhance its ability to help Denison fulfill its mission 
(R5.1). The board established general guidelines for the duration of the term of 
the board chair and instituted a rotation of committee chairs in order to ensure 
more regular turnover of leadership and infusion of fresh ideas, while also increas-
ing integration of activity among and collaboration across board committees. The 
board has achieved significantly greater racial and gender diversity in the past de-
cade. It added the audit function to the Finance and Audit Committee (formerly 
the Finance Committee) and formalized its practice of holding an extended off-
site retreat at least every three years. Additionally, the board created a “Trustee 
Fellows” program for former trustees with the goal of fostering communication 
and engagement with this important group of alumni. Finally, the board engaged 
in collaborative activities designed to enable the college to fulfill its mission. For 
example, the board established programs to facilitate interaction between mem-
bers and other Denison constituents, such as lunches with students, dinners with 
faculty, and the inclusion of the Alumni Council at board dinners. In addition, 
members of the Campaign Executive Committee regularly engaged various con-
stituencies to help communicate the campaign’s connections to Denison’s mis-
sion and to ensure the success of the Higher Ground Campaign.
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Denison’s senior staff consists of the provost, vice president for student af-
fairs, vice president of institutional advancement, vice president for finance 
and management, vice president and director of admissions, chief investment 
officer (a new position added in 2008), dean of first-year students, and three 
associate provosts (one created in 2009 and described below). All senior staff 
members except the dean of first-year students and the three associate provosts 
report directly to the president. The provost is functionally the executive vice 
president of the college. 

Denison’s mission-based value of inclusiveness has driven a series of roles 
in the college administration. In 2003, the college instituted two new admin-
istrative positions, more than doubling the efforts, funding, and impact of the 
former role of the director of multicultural affairs, who had led the college’s 
multi-faceted approach to diversity among students and employees since the 
1980s. One of the new positions, the associate dean of multicultural student 
affairs (first held by Vincent Briley, who was succeeded by Erik Farley ’03 in 
2008), was introduced to “help create and sustain a campus environment 
that engenders mutual respect among the student body across ethnic-racial, 
cultural, religious, gender, (dis)ability and sexual orientation lines,” working 
closely with academics, administrative departments, and student organizations. 
In many cases, the associate dean collaborated with the other new position, 
the director of affirmative action and diversity programs (renamed the Office 
of Institutional Equity and Diversity in 2005), who reported directly to the 
college president. This staff member, Lisa Scott, addressed matters pertaining 
to equitable personnel employment and retention in addition to the planning, 
implementation, and evaluation of university-wide diversity programming and 
services, including the Posse Program and the college’s annual series of educa-
tional and cultural events honoring the legacy of Martin Luther King Jr. 

In 2009, when Scott pursued a new professional opportunity at a university 
closer to her family’s home, Denison’s senior staff recognized the chance to re-
configure her position, embedding it within the office of the provost. As Presi-
dent Knobel explained in an email to campus personnel, the transition was 
largely in response to faculty input suggesting “that we have unfulfilled needs in 
our progress toward inclusiveness in faculty recruitment and retention as well 
as in preparation of all faculty to work with a student body that is increasingly 
diverse.” He added that the new associate provost will be in a strong position 
to collaborate with faculty in achieving inclusiveness goals, mentoring Posse 
scholars, and developing diversity education programs that align with Deni-
son’s academic aspirations. In that message, President Knobel also announced 
that Toni King, associate professor of black studies and women’s studies, ac-
cepted a one-year appointment to the role, taking “leadership of an inclusive 
effort to review the position that has been crafted, the demands upon it, and its 
resource needs and make recommendations about how we should move ahead 
in the years that follow.”

Denison’s governance structure is spelled out in the Code of Regulations 
and Articles of Incorporation, last amended by the board of trustees in April 
2007. The president reports to the board, and senior staff members report to 
the president. The Code of Regulations (R4.5) describes faculty governance: 

“The Faculty shall prescribe, subject to the approval by the Board of Trustees, 
requirements for admission, courses of study, conditions of graduation, the na-
ture of degrees to be conferred, rules and methods for the conduct of the educa-
tional work of the University, and shall recommend to the Board candidates for 

See Appendix 8 for Denison’s organiza-
tional structure,  illustrating lines of insti-
tutional responsibility and communication.
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degrees, persons to receive the award of fellowships, scholarships, and prizes, 
and candidates for honorary degrees. They may advise the President, through 
the appropriate committee structure of the governance system, on the manage-
ment of the institution and on student affairs.”

The current campus governance structure has been in place since its ap-
proval by the faculty in the spring of 1991. The governance document is found 
in the 2008-09 Faculty Handbook (section X) and is also available on the 
provost’s website and through the human resources website. The governance 
structure consists of three major councils: the University Council, which re-
views college-wide issues; the Academic Affairs Council, which reviews curric-
ular and other academic issues; and the Campus Affairs Council, which reviews 
matters involving student life and development. Appropriate subcommittees 
exist under each council. For example, the Personnel Committee, Student 
Enrollment and Retention Committee, Finance Committee, Information Re-
sources Advisory Committee, and the recently created Committee on Environ-
mental Sustainability all report to University Council. In general, committee 
and council membership includes teaching faculty, administrative staff, one or 
two students representing Denison Campus Governance Association (the stu-
dent government), supportive operating staff, and appropriate administrative 
staff (see Article III of the Governance Document). The structure of councils 
and committees affirms the contributions of all campus members and recog-
nizes that governance is a collaborative process aimed at helping Denison fulfill 
its mission. The governance structure also allows for task forces to consider 
special issues that need attention outside the normal work of the governance 
system (R5.9). Recent examples of task forces include the Task Force on the 
Major, proposed by the Academic Affairs Council in 2005, and the Task Force 
on Institutional Environmental Policy, proposed by the Finance Committee in 
2007 (Appendix 24). Task forces such as these may include members of the 
teaching faculty, students, administrative staff, and support staff, depending on 
the nature of the issue under consideration.

While the trustees have final authority in all matters pertaining to the gov-
ernance of Denison University, it has delegated responsibility regarding student 
life to the faculty, which in turn has delegated certain of these responsibilities to 
the Denison Campus Governance Association (DCGA),5 subject to continued 
supervision by the faculty. Student governance operates under a constitution and 
bylaws and has a student-elected executive committee (R12.23). The purpose of 
this organization is to ensure direct student participation in campus governance, 
to protect the rights of the students, and to mind the legitimate needs and desires 
of the students and manifest them in policy and institutional action. The DCGA 
accomplishes these goals by drafting legislation, preserving the student voice on 
campus committees, and working with staff, faculty, and administration to enact 
changes that will improve the campus. The DCGA is also responsible for finan-
cially supporting over 100 student clubs and organizations, which provide the 
Denison community with opportunities to participate in athletics, write for sev-
eral publications, volunteer in the local community, learn about various cultures, 
and attend lectures and public events, among other endeavors.

The structure of councils 
and committees affirms the 
contributions of all campus 
members and recognizes 
that governance is a 
collaborative process aimed 
at helping Denison fulfill 
its mission.

5student-orgs.denison.edu/dcga/
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1e   Denison upholDs anD protects its integ rity
Denison University regularly reviews and revises its institutional policies and procedures to 
ensure consistency with the college’s espoused ethical norms and with the laws of the land and 
obligations of an institution of higher education. Examples of college policies and procedures as 
well as the review and revision processes are described below. Denison also makes every effort 
to publicize these policies and procedures so that all constituencies are fully aware of their 
rights, responsibilities, and privileges. Finally, the college is careful that the stated policies and 
procedures are followed in practice, so that the institution lives up to its commitments to its 
internal constituencies and to the public at large.

the ac aDemic prog ram 
The Denison University Course Catalog5 (R1.1) is the official publication 
detailing the academic program, available degrees, graduation requirements, 
academic regulations, and requirements relating to retention of financial aid. 
The catalog is updated every year, at which time departments and programs 
are asked to review their entries for accuracy. For example, if listed courses 
have not been taught in recent years, departments are asked to eliminate 
those courses from their entries. Departments are also required to make it 
known if a course is taught less than once per year. The catalog, meant for 
both internal and external reference, is an accurate and updated compilation 
of Denison’s academic offerings and policies. The catalog is available on line 
and in print form. As described in 1a, another critical academic document 
is the student-initiated Code of Academic Integrity (R4.1), which outlines 
conduct and responsibility for academic honesty and was recently adopted by 
the governance system.

stuDent life 
The Denison University Student Handbook7 (R2.1) describes the student code 
of conduct, university behavioral policies and procedures, as well as judicial 
policies and procedures. Prefaced by the Campus Compact, this document 
provides students with a complete account of institutional expectations and 
student responsibilities. The Student Handbook is updated annually by the Di-
vision of  Student Affairs and since 2003-04 has been available solely online.

faculty 
The Faculty Handbook8 (R2.2) is the official guide for faculty in the following 
areas: personnel policies, professional development opportunities, faculty respon-
sibilities, community standards and policies, financial arrangements and faculty 
benefits, and governance procedures. The Faculty Handbook is updated annually 
by Associate Provost Keith Boone, who inserts new policy and removes old pol-
icy according to the governance proposals that are considered at general faculty 
meetings. Policies and procedures stated in the Faculty Handbook are followed in 
all matters involving members of the general and teaching faculty.  

staff 
The Handbook for Administrative Staff 9 and Handbook for Supportive Opera-
tive Staff 9 are designed to inform the administrative and supportive operative 
staffs of Denison policies, procedures, and benefits and to help employees un-
derstand their rights, privileges, and obligations. As such, they contain state-
ments on Denison’s mission, the Campus Compact, and information about 
the college’s affirmative action and nondiscrimination policies, in addition to 
information related directly to employment and benefits. The handbooks are 

6denison.edu/academics/catalog/2009-10/ 
7denison.edu/offices/studentaffairs/handbook/ 
8denison.edu/offices/provost/handbook/
9denison.edu/offices/humanresources/index.html
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updated by the Office of Human Resources as policy or procedures change 
(potentially several updates occur each year).

governanc e
All policies and procedures for the internal governance of the college are in-
cluded in the Governance Document, which appears in the Faculty Handbook.

Development 
In its dealings with external constituencies, the Division of Institutional Ad-
vancement adheres to the policies of the Council for Advancement and Sup-
port of Education. All institutional fundraising initiatives, whether directed at 
organizations or individuals (alumni, parents, or friends), must be approved by 
the vice president of Institutional Advancement or her designee. The policies 
for fundraising spelled out in the Faculty Handbook assure that all fundraising 
is “directly answerable to the governing board of the institution.”

acc ess,  equity,  anD Diversity 
In affirmative action practices, curricular offerings, grievance procedures, and 
general statements of value, Denison seeks to create a spirit that affirms the 
importance of diversity across the many spectrums of college life. Denison’s 
affirmative action plan and non-discrimination policy appear in the Denison 
University Course Catalog, the Student Handbook, the Administrative Staff 
Handbook, the Supportive Operating Staff Handbook, and the Faculty Hand-
book. Every job advertisement for faculty and administrative staff concludes 
with a statement similar to the following: Denison University is an Equal Op-
portunity and Affirmative Action employer. In a continuing effort to diversify our 
campus community, women and people of color are strongly encouraged to apply. 
Until the appointment of the newest associate provost (see 1d), the director 
of institutional equity and diversity worked with departmental and program 
chairs to recruit minority candidates for job openings. Routinely, the provost 
asks departments to take specific steps to diversify an applicant pool. These 
steps are posted on the provost’s website. 

Denison’s academic and social programs provide many forums in which 
students are exposed to difference and diversity. Many of the all-college con-
vocations (R12.3) that take place during the academic year deal directly or 
indirectly with these themes, treating the Denison community to lectures and 
performances from internationally known guests such as Wynton Marsalis, 
Maya Angelou, Edward Albee, Jocelyn Elders, Manning Marable, Yo-Yo Ma, 
and Bobby McFerrin. In addition, the director of multicultural affairs conducts 
educational programs, such as the Paving The Way pre-orientation program, 
and assists with student programming that centers upon issues of differences 
and diversity, such as Sustained Dialogue, the Black Student Union, Outlook, 
and the Asian Culture Club. 

g eneral g rievanc es 
Grievance policies and procedures for students are spelled out in the Student 
Handbook. Policies for academic grievances are described in both the Student 
Handbook and the Faculty Handbook. Personnel policies and procedures for 
faculty appear in the Faculty Handbook, covering appointments, reappoint-
ments, promotions, tenure decisions, reconsiderations of negative decisions, 
suspensions, and terminations. Personnel policies and procedures for other 
campus employees are given in the Supportive Operating Staff Handbook and 
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the Administrative Staff Handbook. The college provides a telephone “hotline” 
maintained by an independent third party by which it receives information 
about alleged violations of university policies.

community stanDarDs 
Denison’s community standards are well articulated in its Student Handbook 
and Faculty Handbook and more generally by the Campus Compact. Both 

Denison earns statewiDe recog nition fo r acts of integ rity

in early november 2007, incidents of 
racial and cultural insensitivity caused 
controversy on Denison’s campus. in 
response, large numbers of students, 
faculty, administration, and staff came 
together in a series of events and 
campus-wide discussions to condemn 
such behavior and to reaffirm the 
Denison community’s commitment 
to diversity, as well as mutual respect, 
tolerance, and civility, as noted in 
the college’s mission statement. the 
centerpiece of these activities was 
an all-college forum on community, 
symbolism, and inclusion, called by 
President Dale Knobel. on november 

7, classes were canceled, offices were 
closed, and more than 2,000 students 
and employees gathered in the col-
lege’s expansive Mitchell Athletics 
and recreation Center to review the 
community’s core values and examine 
challenges to them.

these historic conversations were 
at times heated by differing points of 
view and hampered by misunderstand-
ings. they were also characterized, 
however, by hallmarks of the college 
mission, which call on Denisonians to 
be “autonomous thinkers, discerning 
moral agents, and active citizens of a 
democratic society.”

these events came to the attention of 
the State of ohio’s MLK Holiday Com-
mission, which in early 2008 awarded 
Denison the Dream and Action Award. 
of these events, the State of ohio said 
in its citation, “instead of resulting in 
confusion and dysfunction, the students, 
faculty and administration resolved 
to discuss, debate, and understand. 
through a series of public meetings, 
open forums and internal discussions, 
they moved to direct positive action.” in 
receiving the recognition, Denison was 
credited with “promoting understand-
ing, racial unity and the appreciation of 
diversity” in its campus community.

Pictured with the State of Ohio’s MLK Dream in Action Award are, from left: Ohio Dr. Martin Luther King Jr. Holiday Commission Chair James L. Stowe, Romero 
Huffstead ’08, Daniel Murphy ’10, and State Senate Minority Leader Ray Miller. 
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handbooks contain complete sections on academic dishonesty, student-facul-
ty relationships, harassment, and the use of drugs and alcohol. The Student 
Handbook details the student code of conduct and procedures for hearing a 
case to determine whether the code has been violated. The Faculty Handbook 
articulates the policies for community standards in 17 different areas, includ-
ing scientific misconduct, conflict of interest for federal grants, and privacy of 
educational records. In the summer of 2005, the Office of Institutional Equity 
and Diversity and the  Office of Human Resources implemented an on-line 
sexual harassment program for use by the entire campus to raise awareness of 
preventing sexual harassment. 

Two committees supporting research standards are of special importance 
to faculty and students who engage in research. The University Institutional 
Review Board was created in 1996 and maintains human subjects guidelines 
according to the most recent Federal requirements. The board reviews cases 
of student or faculty research raise issues of at least minimal risk to human 
subjects (see 4d for additional detail). In 2004, Denison formed an Institutional 
Animal Care and Use Committee following conversations between members 
of the science faculty and the Provost’s Office. The role of this committee is 
to help Denison ensure that it is providing humane care and treatment to all 
vertebrate animals used for teaching or research purposes. Since January 2005, 
this committee has evaluated proposals from faculty and students who wish to 
work with vertebrate animals for classroom activities, student research proj-
ects, and faculty scholarship (see 4d for additional detail). 

public self-presentation 
Denison’s policy on publications for the external public is stated in the Faculty 
Handbook: “In order to ensure that what the College conveys to the general 
public is consistent, accurate, and stated in a way that does credit to the in-
stitution, all substantive official publications about Denison programs must 
be cleared by the vice president of institutional advancement.” Among these 
publications are the College Catalog, all admissions publications, the alumni 
magazine, and the Denison website. As stated earlier, the catalog is an accurate 
and up-to-date presentation of what Denison actually offers in its academ-
ic program. All admissions literature, while naturally highlighting Denison’s 
strengths, presents an accurate portrayal of the college’s curricular and co-cur-
ricular programs, and to the extent possible, captures the college’s ethos. Deni-
son takes pride in consistently presenting objective data in admissions litera-
ture, in responses to external surveys, and in all institutional representations. 
The Denison website is overseen by the Web Advisory Group, which identifies 
and implements institutional goals for the site and determines website policies. 
University Communications performs day-to-day monitoring of the website, 
assuring that information is accurate and consistent with Denison policies.

athletic s
Denison is a member of the North Coast Athletic Conference (NCAC) and the 
National Collegiate Athletic Association (NCAA) Division III. Within that 
division, the NCAC is especially known for its commitment to presidential 
leadership, to the full integration of student athletes into academic and campus 
life, to a broad-based athletic program that eliminates “marquee” sports, and 
to gender equity in intercollegiate athletics. For Denison’s student-athletes, 
participation in intercollegiate sports is an integral part of their educational 
experience. The college supports a broad-based program of 23 varsity sports— 
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12 for women and 11 for men. Denison’s athletes are serious students, and 
the college boasts 43 NCAA Postgraduate Scholars, the third most among all 
Division III institutions. This NCAA program, which recognizes achievement 
in the classroom as well as in athletics, provides scholarships for postgraduate 
study to top scholar-athletes. As an NCAA Division III institution, Denison is 
not permitted to offer athletic scholarships and the college determines financial 
aid for athletes on the same basis that it does for every other Denison student.

financ e anD manag ement
The Division of Finance and Management produces a Guide to Standard Op-
erating Procedures10 (R4.2) that describes appropriate conduct for carrying out 
the business of the college. The goal of this document is to set the tone for 
Denison’s actions, advancing the expectation of ethical behavior and identify-
ing a number of related, broad-based policies. A revised policy on conflicts of 
interest (R4.3) was adopted by the board of trustees in April 2007 to provide for 
staff and board disclosure concerning situations and relationships that might be 
detrimental to to the college and to comply with IRS reporting requirements. 

To project and analyze the fiscal well-being of the college, Denison annually 
prepares three financial statements following prescribed AICPA Audit Guide-
lines,:  statement of financial position, statement of activities and statement of 
cash flow. These statements, along with accompanying footnotes, are the core 
elements of the financial audit report issued annually by independent audi-
tors,  Maloney and Novotny, LLC. That firm also conducts the audit of federal 
funds received by the college following A133 Audit guidelines. The IRS and 
the Department of Labor recently required independent limited scope audits 
for certain employee benefit plans: Denison’s VEBA Trusts (Emeriti Retire-
ment Health Solutions); core pension plan and the tax deferred annuity plan 
(TIAA CREF sole record keeper of both). These employee benefit audits are 
conducted by D Krause, LLC. The board of trustees reviews the results of the 
three audits. Financial audits for the past five fiscal cycles are available in the 
Resource Room (R10.1).

10denison.edu/offices/finance/policyguide.pdf
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Criterion 2

Preparing for  
the Future
D e n i s o n ’ s  a l lo c at i o n  o f  r es o u rc es  a n D  i ts  p ro c es s es  fo r  
e va luat i o n  a n D  p l a n n i n g  D e m o n st r ate  i ts  c a pa c i t y  
to  fu l f i l l  i ts  m i s s i o n ,  i m p ro v e  t h e  q ua l i t y  o f  i ts  e D u c at i o n ,  
a n D  r es p o n D  to  fu t u r e  c h a l l e n g es  a n D  o p p o rt u n i t i es .
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Weathering the Storm

were attracted and retained with both 
need- and merit-based tuition awards, in 
which faculty enjoyed increasing support 
for their professional development, and in 
which the physical plant grew systemati-
cally with new and renovated facilities. As 
Denison built on each success, it began the 
new century secure and moving forward.

During this period, the Higher Ground 
Campaign brought $177.8 million to the 
college endowment—$17.8 million be-
yond its goal. Campaign priorities in-
cluded 15 tenure-track positions, student 
scholarships to help Denison increase 
diversity and academic strength, and im-
provements to academic, recreational, 
and residential facilities. While the public 
phase of campaign fundraising was moving 
with considerable success and progressing 
with a confidence that the campaign goals 
would be achieved, work continued be-
hind the scenes to define additional “post 
campaign” goals. These new goals were 
consistent with the strategic planning that 
framed the campaign. After several years 
of priority deliberations, a list of “New Ini-
tiatives” received the green light from the 
board of trustees in April 2008. These in-
cluded support for international students 
in English language transition, the addition 

of teaching positions that buffer against 
the effects of faculty leaves, the creation 
of the post of sustainability coordina-
tor, and additional support in the student 
health and counseling area, as well as 
the renovation and expansion of an aging 
chemistry building, replacement of the 
46-year-old swimming pool, and expan-
sion of apartment-style housing. 

Although multiple financial scenarios 
informed the April 2008 decision to move 
forward with these new initiatives, none pre-
dicted the extent to which the global econ-
omy would deteriorate over the next twelve 
months. By October 2008 the endowment, 
which had grown to $693 million by June 
30, 2008, was well on its way to an invest-
ment loss that would reach 23.2 percent by 
the end of the calendar year. With national 
unemployment numbers growing weekly, 
real concerns were being raised about the 
sustainability of student enrollments and 
the need for additional student financial aid. 
Investment returns on operating cash were 
also negative and Annual Fund giving could 
fall short of that attained during the previ-
ous year. It became clear that new initiatives, 
especially capital projects, would depend 
more than ever on donor commitments. 
“Uncertainty” was the word used most often 

to describe the financial future.
Seth Patton began to work with the 

president and board of trustees to re-
evaluate Denison’s financial position. They 
would do what they do best for Denison: 
monitor the present and plan for the fu-
ture. They would create best and worst 
case scenarios, pay attention to those 
shifting winds, and adjust. Although un-
known in October 2008, the fiscal year en-
dowment investment losses would reach 
26.3 percent by the end of March 2009.

With little delay in the fall of 2008, 
college administrators and the board of 
trustees rolled up their sleeves to put in 
place plans that would guide the college in 
knowing what to expect and how to react to 
the unstable markets in the future. Already, 
the 2008-09 budget had been adjusted to 
account for lower than expected enroll-
ments and the college anticipated the need 
for a larger incoming class for 2009-10. By 
early 2009, three scenarios for the next five 
years of financial management lay before 
college leaders. In each, Denison planned 
for adjustments to protect the educational 
program and preserve financial aid. 

 Meanwhile, President Knobel went be-
fore the faculty, explained Denison’s posi-
tion, and appealed for cooperation. Given 
that, the college put a freeze on salaries for 
2009-10, a hold on building projects, and 
gave notice of slight budget tightening. 

Nonetheless, the campus understands 
that with each approaching year, Denison 
will persistently engage in the same delib-
erate, methodical planning practices that 
have enabled it to advance while remaining 
alert for new and unforeseen challenges.

the last 15 years at Denison have been remarkable by anyone’s measure. 
Seth Patton, vice president of Finance and Management reflects, “We 

started to make significant advancements in a lot of areas: student qual-
ity, faculty compensation, student/faculty ratio, fundraising, invest-
ments. They are 15 of the best years in our college history.”

Decades of strong institutional management supported these suc-
cesses. Deliberate planning by visionary institutional leaders in all di-
visions resulted in shaping a culture in which high-achieving students 
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2A  Denison realistic ally prepares fo r  
a future shapeD by multiple  
soc ietal anD economic trenDs
Denison’s culture of conscientious preparation has carried the college through lean and harvest times. 
Responsible stewardship with an eye toward external societal and economic patterns has steered the 
college through vagaries of social, cultural, and economic change.

Denison tracks the social and economic patterns that influence the nation, high-
er education, and the college in a variety of ways. Many Denison administrators, 
supervisors, and faculty belong to professional organizations or consortia through 
which they learn about national patterns that influence their areas of work. At a re-
gional level Denison is a member of the Five Colleges of Ohio and the Great Lakes 
College Association (R11.4), and through these consortia, the president, provost, 
vice-president for finance and management, directors of the Library and Informa-
tion Technology Services, and others can have meaningful conversations with peer 
institutions. For example, presidents and deans at GLCA member colleges meet 
regularly to share information and discuss patterns in higher education, as do the 
members of the Five Colleges of Ohio. At the national level, Denison works with 
organizations such as the American Council of Education (ACE), National Asso-
ciation of Independent Colleges and Universities (NAICU), Association of Amer-
ican Colleges and Universities (AAC&U), and the Annapolis Group of Liberal 
Arts Colleges to better understand national patterns of demography, diversity, and 
liberal arts education. Seth Patton, vice president of Finance and Management, 
gathers economic information on issues such as endowment growth and campus 
environmental sustainability through the National Association of College and Uni-
versity Business Officers (NACUBO). Similar opportunities for preparing for the 
future exist for administrators and professional staff in Institutional Advancement, 
Admissions, Student Affairs, and other areas of the college (R12.5).

The Institutional Research Office, formed in 2003, enables the college to 
better understand its goals, challenges, and opportunities as it lays plans for the 
future and communicates to its constituencies. The office is developing into 
the central repository for common, consistent, and accurate university data 
and information, particularly as it is shared with internal decision makers and 
external constituencies. For example, through this office, Denison participated 
in the Franklin and Marshall College Comparative Staffing Study that allowed 
the college to review its own staffing patterns and those of other peer insti-
tutions (R11.1). This study indicated that Denison’s allocation of personnel 
among the many areas of the college is in alignment with the staffing structure 
at other small liberal arts colleges. Multiple areas of the college, from Ath-
letics and Institutional Advancement to the Library and Student Affairs, use 
information available from consortia (R10.4) such as the North Coast Ath-
letic Conference (NCAC), the Great Lakes College Association (GLCA), the 
Five Colleges of Ohio, and the Oberlin Group to serve as benchmarks that 
help Denison gauge itself. The results of national surveys such as the National 
Survey of Student Engagement (NSSE), Your First College Year (YFCY), Co-
operative Institutional Research Program (CIRP), Higher Education Research 
Institute (HERI) Faculty Survey, and the Collaborative on Academic Careers 
in Higher Education (COACHE) can also help the college better understand 
itself, thus enabling it to shape and strengthen realistic plans for the future. For 
example, in 2002 an analysis of the results from recent CIRP surveys by then-
Dean of First-Year Students Laurel Kennedy pointed to differences between 
women and men in their academic expectations and their academic habits. 
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Subsequent review of data from the 1991, 1992, 1993, 1995, 1996, 1997, and 
2001 CIRP supported the 2002 findings and these results led Kennedy to tailor 
some programming specifically to women and men during June Orientation 
and to alter the parents’ program during June Orientation to speak directly 
about these gender differences. CIRP data also informed the decision to ask 
first-year students to complete the on-line Alcohol-EDU® workshop before ar-
riving on campus.

Denison plans and prepares for its future with the board of trustees, senior 
administrators, faculty, students, and staff (credentials for board members and 
employees are located at the end of the college catalog, R1.1). Curricular devel-
opment, for example, occurs in academic departments and interdisciplinary pro-
grams, and significant changes, such as requirements for the major or proposals 
for new courses, are reviewed by the Academic Affairs Council and approved by 
the faculty. The annual reporting and planning process for Student Affairs helps 
its offices and departments meet the programmatic needs of students and adjust 
to changes in the demography and experiences of entering students. Annual plan-
ning in Admissions (R5.3, R5.4), in alignment with Denison’s strategic plan, has 
resulted in improvements to the academic profile of the student population and 
the college has broadened the diversity of students on campus. When possible, 
Denison involves students in planning through the student governance system, 
Denison Campus Governance Association (DCGA; see 1e), and through student 
representation on college governance committees, such as the Campus Affairs 
Council, Academic Affairs Council, Student Enrollment and Retention Commit-
tee, and the Personnel Committee. Annual planning in many areas of the college, 
from Institutional Advancement to the Library, collectively enables Denison to 
achieve its mission. 

Institutional strategic planning is led by the Office of the President, in col-
laboration with the board of trustees, and involves all of the college’s stake-
holders. In the round of strategic planning that began in 1999, an all-college 
meeting and follow-up working groups, as described in the introduction of this 
self -study report, explored four areas: Working at Denison, Learning at Deni-
son, Living at Denison, and Denison and the Environment of Higher Educa-
tion. The president, senior staff, and the board of trustees used the results of 
these task forces to develop the 2003 Strategic Plan (R3.2). 

With the plan in place, the administration and governance committees 
worked to implement the plan’s objectives and establish a foundation for real-
izing the benefits of the Higher Ground Campaign. At every step, the funds 
Denison raised supported important institutional priorities. For instance, the 
goal of reducing the student-faculty ratio meant that as funds became available 
for new positions, the Provost’s Office and the Personnel Committee worked 
from a plan to distribute the new positions, including a process for depart-
ments to apply for expansion. The president, provost, and the chairs of gov-
ernance committees routinely shared reports of the college’s progress on these 
strategic goals at general faculty meetings as a means of keeping faculty and 
staff engaged in the process of strategic planning and implementation (General 
Faculty Meeting Minutes, R5.2). The following strategic goals were achieved 
during the Higher Ground Campaign:

•  Added 16 permanent tenure-track positions, thus reducing the stu-
dent-faculty ratio to 10:1.

•  Increased the number of students with exceptional academic credentials 
(50 percent in top 10 percent of their high school class).

•  Enhanced diversity of the student body (approximately 21 percent stu-

goals of the  
20 03 strateg ic Plan
•	 Reaffirm	and	extend	our	commitment	
to	intense	student-faculty	interactions	
by	adding	full-time,	tenurable	faculty	
positions	to	reduce	the	student-faculty	
ratio	to	10:1	and	ensure	that	faculty	
have	the	resources	they	need	to	excel	
as	teachers,	mentors,	and	scholars.

•	 Increase	our	fair	share	of	incoming	stu-
dents	with	exceptional	academic	and	
leadership	credentials	—	students	who	
will,	upon	entering	this	community,	
excel	both	within	the	classroom	and	
outside	it.

•	 Increase	the	proportion	of	students	
who	complete	the	four-year	program	
of	study	at	Denison	so	that	the	Col-
lege	sits	in	the	first	rank	of	national	lib-
eral	arts	colleges	in	student	retention.

•	 Enhance	learning	experiences	inside	
and	outside	the	classroom	by	main-
taining	momentum	in	pursuit	of	racial	
diversity	and	variety	of	experience	
within	the	student	body.

•	 Strive	for	consistently	high	intellectual	
and	community	ideals	across	campus,	
reflecting	our	commitments	to	aca-
demic	excellence	and	to	the	integra-
tion	of	living	and	learning.

•	 Pursue	the	same	excellence	in	aca-
demic	and	student-life	facilities	across	
campus	that	we	have	achieved	in	such	
newer	construction	and	renovation	
projects	as	the	Olin	Science	Hall,	the	
Sunset	Residence	Halls,	the	Mitchell	
Center,	and	Barney-Davis	Hall.
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dents of color/international non-European).
•  Increased retention rate from nearly 85 percent (2002) to nearly 90 

percent (2008).
•  Built modern academic facilities for biology and art history and studio 

art, as well as new apartment-style residence halls. Completed major 
renovations to three academic buildings serving 11 departments and to 
the student union building.

•  Enriched experiences outside the classroom via funded internships and 
research opportunities. For instance, 104 of the 120 positions in the 
summer scholars program are now supported by endowed funds, and the 
remaining positions are funded by grants.

As the Higher Ground Campaign progressed over six years and goals were 
met, ideas for new projects also emerged and were eventually named the “New 
Initiatives” (Appendix 6). Consistent with the 2003 Strategic Plan, depart-
ments, programs, administrative offices, and the board of trustees worked to 
develop these new ideas. Governance committees, such as the Finance Com-
mittee, University Council, the Personnel Committee, or Campus Affairs 
Council, provided feedback and advice on the New Initiatives.

When the realities of the economic downturn became apparent, the Office 
of Finance and Management altered the assumptions it uses for the five-year 
financial models and five-year capital investment forecasts that it routinely 
creates to help the college understand its financial options. In the case of the 
New Initiatives, the models suggested the plans should be put on hold, pending 
further analysis. Ultimately, timelines were maintained for several of the New 
Initiatives, such as hiring a new member of the Writing Center with expertise 
in English as a Second Language (see 5b/5c) and the commitment to environ-
mental sustainability. The plan to leave-proof the teaching faculty continued, 
bolstered by a grant from the Andrew W. Mellon Foundation (4a) that would 
support Denison over a five-year period as it bridged to fully implement the 
plan. The capital components of the New Initiatives, such as the building proj-
ects, will move forward given adequate donor support. In sum, the planning 
and ongoing evaluation of the New Initiatives serves as an example of realistic 
planning involving many stakeholders.

As	Denison	University	prepared	to	launch	the	
Higher	Ground	Campaign,	it	received	a	$15	
million	gift	from	Jim oelschlager ’64, who	
trusted	that	the	college	would	invest	the	money	
in	the	most	fitting	manner.	Not	long	after,	Deni-
son	received	a	$6	million	gift	from	the	burton 
D. morgan foundation, whose	intention	
was	to	foster	connections	between	people	on	
campus	and	off.	The	sum	of	these	two	gifts,	
plus	additional	contributions,	made	possible	
the	Campus	Common	project,	which	includes	
the	carefully-planned	samson talbot hall 
of biological science	(right)	and	the	mul-
tipurpose	burton D. morgan center	(left).	
Between	the	two	new	buildings	is	the	spacious	
and	inviting	reese~shackelford campus 
common,	which	sits	atop	a	four-level	parking	
garage,	thus	enhancing	the	campus’s	pedestrian-
friendly	aspect.	Both	buildings	and	the	common	
were	designed	by	esteemed	architect	Graham	
Gund	to	reflect	the	campus master plan	first	
envisioned	in	the	1920s.
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2B  Denison’s resourc e base suppo rts  
its eDuc ational prog rams anD its plans  
fo r maintaining anD strengthening  
their quality in the future .
Three arenas of support — financial resources, personnel, and educational resources and facili-
ties — connect to form a supportive base that enables Denison to provide high quality educa-
tional programs in a residential setting. 

financ ial resourc es
Aside from Denison’s financial belt-tightening over the last year, the past de-
cade has been a dynamic one for the college’s physical and financial resources. 
Stability in enrollment and financial operations has offset fluctuating and often 
volatile investment markets. The period began with spectacular investment 
results in 1998-99 and 1999-2000, only to see significant reversals between 
2000 and 2003. Then the pendulum swung back again. From July 2003 through 
June 30, 2008, increasingly strong market conditions prevailed. The endow-
ment market value peaked at $690 million on June 30, 2008 but then began 
the decline to $518 million, net of fiscal year 2008-09 spending, as of December 
31, 2008. Despite this reflection of recent national economic patterns, Deni-
son remains financially strong and fortunate in both real and relative terms. 
The credit ratings of AA3 from Moody’s (R11.2) and AA from Standard and 
Poor’s (R11.3) place Denison among the strongest national liberal arts colleges. 
Denison, along with Oberlin College, leads Ohio undergraduate colleges in 
endowment holdings. With more than $160 million of capital investment since 
1999 (Appendix 7), Denison emerges from a period of unprecedented invest-
ment in its physical structures and plant. Additionally, during the past decade 
Denison has altered its annual budgeted allocation for plant adaptation and 
renewal (PAR), gradually increasing it to fall within the range prescribed by 
the NACUBO and the Association of Physical Plant Administrators (APPA). 
Therefore deferred maintenance is minimal and Denison’s physical grounds 
and facilities are well cared for (see R10.3 for examples of maintenance plan-
ning and plant adaptation and renewal [PAR] investments).

Denison’s Balance Sheet
On June 30, 1999, net assets of the college stood at $430 million, with long-
term debt at $32.8 million. As of June 30, 2008 net assets and debt were $810 
million and $134 million, respectively. In spite of market volatility, endowment 
growth has strengthened the balance sheet over the decade. A disciplined spend-
ing policy, additions to quasi-endowment from operating surplus, new gifts, and 
exceptional investment returns (Appendix 12) are responsible for this stability. 
A disciplined debt policy, adopted in 2007-08 (Appendix 13), calls for an an-
nual debt report to the Finance and Audit Committee of the board of trustees 
(R10.5), who consider $134 million a conservative amount of debt relative to the 
balance sheet. Prudent borrowing has allowed Denison to continue to invest in 
infrastructure while keeping other financial assets of the college invested.

Statement of Revenue and Expenses
An analysis of budgeted revenue and expense at Denison from 1998 to 2008 
reveals that revenue exceeded expenses each year. Growth of endowment rev-
enue as a percentage of all revenue (from 18 percent to 27 percent) has en-
abled Denison to pursue a more aggressive grant and scholarship strategy, in 
accord with strategic planning, and a reduced reliance on student revenue as a 
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percentage of total revenue (Table 2.1). The Annual Fund, the college’s third 
largest source of operating revenue, increased in the last ten years from ap-
proximately $2.5 million to more than $5 million, meeting goals accomplished 
in the midst of a campaign tilted heavily toward non-operating gifts, specifically 
endowment and the construction and renovation of buildings. 

As A Percentage Of Total Revenue 1997-98 2007-08 

Net	Student	Revenue	 65	%	 59	%	

Gifts	and	Grants	 6	%	 6	%	

Endowment	Revenue	 18	%	 27	%	

Short	Term	Investment	Earnings	and	Other	 5	%	 4	%	

Other	Auxiliary	Revenue	 6	%	 3	%	

Total	 100	%	 100	%	

One important feature of the college’s operating revenue is student revenue 
(Table 2.1), which includes tuition, fees, and room and board — collectively called 
the comprehensive charge. An analysis of the academic and financial profile of 
the student body in 1994-95 revealed that most “full paying” students demon-
strated the weakest academic credentials. Since 1994, Denison has worked to find 
a strategy that allows for successful recruiting of talented prospective students in 
an increasingly competitive market. Thus Denison frequently provides students 
with college-funded scholarships and grants, effectively discounting the costs of 
attendance for students with financial need and/or academic merit. The discount 
rate on the comprehensive charge has averaged between 37 and 39 percent during 
the past decade. In that same period, the discount rate based on tuition only, due to 
scholarships, grants, and other Denison financial aid awards, has ranged between 
48 percent and 52 percent. Using either calculation, it is clear that Denison invests 
in its students through Denison-funded gift aid, and thus sees a lower net student 
revenue than it would without this discounting strategy. Although the discount 
rate has remained high, it has been reasonably stable and predictable, enabling the 
Division of Finance and Management to more easily manage the operating budget. 
While employing this recruiting strategy, Denison also has achieved or exceeded 
the targeted class size each year, and has improved the academic quality of the re-
cruited classes. Additionally, Denison remains cognizant of how the cost of attend-
ing college increases for students year by year, and it tries to manage these increases 
carefully. From 1998 to 2008, the ten-year average growth rate for Denison’s annual 
comprehensive charge was 4.96 percent (i.e., tuition, fees, and room and board). 
However, the average growth rate for what students actually pay to attend Denison 
was 4.24 percent (i.e., comprehensive charge minus all Denison-funded aid).

Operating Expenses
The classification of Denison’s operating expenses is detailed in Table 2.2. The 
portion of the budget allocated to each expense category has remained rela-
tively stable over the ten-year period, indicating that Denison has been steady 
in maintaining its financial operations. The primary exception to this stabil-
ity is the increased investment in plant, equipment, and debt service. During 
this ten-year period, capital investment in plant and equipment increased from 
$5.3 million to $8 million annually, a portion of which includes the budgeted 
PAR. Interest expense on bonds increased significantly from $700,000 to $6.2 
million in the past decade as well, and a significant portion of the debt service 
expense was funded by increased quasi-endowment earnings.

Table 2.1 Operating revenue for Denison 
University. Note that auxiliary revenue 
includes the college bookstore, summer con-
ferences, and catering.
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As A Percentage Of Total Budgeted Expense* 1997-98 2007-08 

Salaries,	Wages,	and	Benefits	 57	%	 53	%	

Supplies	and	Services	—	General	 12	%	 13	%	

Cost	of	Goods	Sold	-	Board	and	Bookstore	 8	%	 5	%	

Building	Repairs	and	Insurance	(Property	and	Liability)	 4	%	 4	%	

Utilities	 4	%	 4	%	

Travel	 1	%	 1	%	

Books,	Periodicals,	and	Electronic	Subscriptions	 1	%	 1	%	

Student	Activities	(DCGA)	 1	%	 1	%	

Plant,	Equipment,	and	Debt	Service	 12	%	 17	%	

Total	 100	%	 100	%	

The salaries, wages, and benefits portion of the operating budget enables 
Denison to attract and retain high-quality professionals who work to build and 
support the school’s educational programs. Although this category reflects a 
decline as a percentage of the total budget (i.e., from 57 to 53 percent), the 
percentage is misleading in terms of Denison’s achievements regarding compet-
itive salaries and growth in the number of employees. In the past decade, Deni-
son made a targeted effort to improve faculty salaries, and its relative position 
in the Great Lakes College Association (Figure 2.1) and Associated Colleges of 
the Midwest (ACM) has risen nicely. Administrative and hourly compensation 
also compares favorably to the market.

personnel
From teaching faculty to those professionals who support teaching and learn-
ing, Denison values and preserves the quality of its personnel. Denison has 
expanded its investment in personnel over the last ten years to meet the col-
lege’s mission and its strategic plan. Growth in personnel has not necessarily 
been uniform across campus and much of it is related to teaching. Denison 
employs 602.37 full-time equivalent (FTE) faculty and staff. The teaching fac-
ulty increased by 22.16 FTE from 1999-2000 to 2008-09 (Appendix 14). This 
increase produces a student-faculty ratio of 10.1 to 1.0 (Table 2.3), one of Den-

Table 2.2 Operating expenses. 

Figure 2.1 Comparison of mean sala-
ries for faculty by rank for Denison 
and other GLCA colleges in 1998-99 
and 2008-09. Sources: Higher Educa-
tion Data Sharing Consortium and 
GLCA. Institutional information in 
summary includes data from the fol-
lowing: Allegheny College, DePauw 
University, Earlham College, Hope 
College, Kalamazoo College, Kenyon 
College, Oberlin College, Ohio Wes-
leyan University, Wabash College, and 
the College of Wooster. Please note 
that Denison University’s data are not 
included in the mean calculations.

*Due to rounding, total budgets  may not sum to 100 percent

MEAN	SALARIES	fOR	fACULTy $105,000

$87,500

$70,000

$52,500

$35,000
GLCA	09’Denison	99’ GLCA	99’ Denison	09’

Professor
Associate
Assistant
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ison’s strategic goals. The addition of faculty results in 69 percent of Denison’s 
classes comprising 19 or fewer students and 97 percent of Denison’s classes 
with 29 or fewer students. Denison additionally invests in the teaching faculty 
through significant professional development funds.1 Of particular benefit to 
new tenure-track faculty members is the Michele T. Myers Professional Devel-
opment Accounts (PD), which provides $5,000 annually to each new faculty 
member for the first three years to support teaching and scholarship. Beyond the 
third year, full-time tenured or tenure-track faculty have access to PD accounts 
of $3,000 annually to support teaching and scholarship.

Year Full-Time Faculty FT Students on Campus Student/Faculty Ratio

1999-2000 180.67 2,081 11.52

2000-01 187.17 2,099 11.21

2001-02 187.33 2,094 11.18

2002-03 189.66 2,081 10.97

2003-04 184.50 2,127 11.53

2004-05 188.50 2,099 11.09

2005-06 190.42 2,213 11.62

2006-07 198.76 2,110 10.62

2007-08 201.25 2,096 10.41

2008-09 202.83 2,048 10.10

Growth in non-teaching personnel is also noteworthy (Appendix 15). Since 
1999-2000, this constituency has grown by 39.82 FTE. Much of this growth is 
linked to supporting teaching and learning, such as an increase of 8.5 FTE in 
Information Technology Services and two FTE as the art gallery made the tran-
sition to the Denison Museum (R12.10). As Denison built new buildings and 
renovated others in the past decade, the physical plant staff increased by seven 
FTE. Personnel growth also occurred in response to strategic planning, such as 
an increase in the number of FTEs in Institutional Advancement related to the 
Higher Ground Campaign and other fundraising efforts. Growth likewise oc-
curred as a result of the last NCA accreditation review with the addition of an 
associate provost (2006) and a director of Institutional Research (2003; see 2a). 
Other areas of the college, particularly Admissions and Student Affairs, have 
been relatively stable in size during the past decade, but by no means stagnant. 
Indeed, in many areas, Denison has been effective at taking advantage of retire-
ments and vacancies to reorganize the workload. For example, in Finance and 
Management the position of risk manager was consolidated with a Security and 
Safety position when the Risk Management director retired. The expansion of 
personnel across the campus occurs through planning and governance routes, 
with requests reviewed by the Personnel Committee of college governance, 
which makes recommendations to the provost, director of Human Resources, 
and University Council. The only exception to this process is in the case of a 
position approved directly by the trustees for special initiatives or projects that 
they view as in the best interest of the college.

eDuc ational resourc es anD fac ilities
Denison’s faculty and staff are assuredly Denison’s greatest educational re-
source, but their work is vastly augmented by robust resources and facilities, 
which include spaces for teaching and learning as well as Doane Library, In-

Table 2.3 Ten-year 
student-faculty ratio.

1denison.edu/offices/provost/professional_
development.html
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structional Technology Services, the Academic Support & Enrichment Center, 
and the Writing Center. 

Teaching and Learning Spaces
A key component in supporting Denison’s educational programs is its strong 
ability and willingness to provide facilities for teaching and learning in and out 
of the classroom. In 1999, Denison commissioned a new Campus Master Plan 
by Graham Gund Associates (R10.2). The centerpiece of Denison’s response to 
the Master Plan was the 2001-03 integrated construction project that included 
Talbot Hall of Biological Science, Burton D. Morgan Center, and the connect-
ing Reese-Shackelford Common that sits atop an underground parking garage. 
A coordinated and extended aspect of the project included major changes to 
campus roadways, circulation, and parking patterns in an effort to increase the 
pedestrian-friendly nature of the campus. The total effort resulted in the most 
dramatic change to the campus landscape since the original master plan for 
the campus, the Frederick Law Olmsted Plan, was first acted on in the mid-
1920s. Now, two dramatically situated buildings bookend a grassy oval common 
space that overlooks the Denison athletic fields. The other dramatic change 
to the campus included the construction of six apartment-style residence halls 
between 1998 and 2005, and the creation of the Bryant Art Center for studio 
art and art history in the renovated and expanded Cleveland Hall, which was 
completed in August 2009. The Bryant Art Center represents an important step 
toward the recommended improvements for Fine Arts facilities from the last 
NCA accreditation (Appendix 1). Additional new fine arts facilities are a mul-
timedia facility called the MIX Lab, a newly-renovated building for the Cinema 
Department that increases available space by 50 percent, a repurposed audito-
rium for music rehearsals and performances, and a new electronic multimedia 
performance space currently under construction with the assistance of a grant 
(4a) from the Sherman Fairchild Foundation. Many of these new capital proj-
ects are briefly described in Appendix 7.

The completion of new buildings on campus during the past ten years also 
created an opportunity for Denison to renovate older facilities as departments 
and programs moved into newer buildings (Appendix 7). Higley Hall, previously 
housing the Biology Department, was renovated in 2005 to accommodate the de-
partments of Economics and Communication, the Office of First-Year Programs, 
and the Alford Center for Service Learning. Over several summers, three of the 
five floors in Knapp Hall were renovated to provide better teaching and office 
space for the nine academic departments and interdisciplinary programs occupy-
ing the space. Finally, a gift to the college permitted significant improvements to 
Livingston Gymnasium and to the baseball and softball playing fields. 

Denison maintains its new and older teaching and learning spaces by provid-
ing adequate funds for maintenance. In all, these resources and others on campus 
continue to support efforts to make teaching and learning for students and fac-
ulty as effective, efficient, and successful as possible.

William Howard Doane Library & Seeley G. Mudd Learning Center
Doane Library supports teaching and learning (Appendix 18, also see 3d), and 
functions as a central gathering place for students to study, conduct research, 
interact with library professionals, and quietly socialize. In the last decade, the 
library has grown and adapted to changing times in print and electronic me-
dia. Extended hours of operation enhanced library usage, interior renovations 
increased study and lounging space, and online and interlibrary loan resources 

environmental 
sustainability  
at Denison
One	feature	of	Denison’s	sustainability	
plans	is	the	hiring	of	an	administrative	
staff	member	as	a	campus	Sustainabil-
ity	Coordinator.	A	national	search	for	
this	position	began	in	May	2009	and	the	
search	committee	includes	three	teach-
ing	faculty,	three	administrative/support	
staff,	and	one	student.	During	the	sum-
mer	of	2009,	the	committee	read	applica-
tions	and	conducted	phone	interviews.	
On	campus	interviews	for	the	top	candi-
dates	are	scheduled	for	the	first	week	of	
classes	this	fall.	The	college	hopes	the	
new	Sustainability	Coordinator	can	begin	
her	or	his	work	as	soon	as	possible	in	the	
2009-2010	academic	year.
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expanded significantly to supplement the robust print collection (R5.12). The 
library seeks to be relevant to students in many ways. Each year, for example, 
student art is purchased to both enhance the space and show support for gradu-
ating seniors. The number of online databases available to users has grown from 
108 in 2000-01 to 280 in 2008, often through partnerships with colleges and 
universities in Ohio (OhioLink) or with local liberal arts colleges (Consort). 
Several significant grants, particularly a Five Colleges of Ohio Information Lit-
eracy grant from the Andrew W. Mellon Foundation, provided opportunities 
for innovation and improvements in library instruction and methods for man-
aging information. In 2008, Doane Library and the campus Library Advisory 
Committee developed a conceptual plan for addressing the space issues and 
enhancing the Learning Commons (R5.12). Architectural and learning con-
sultants of national reputation assisted in creating this plan.

Information Technology Services
As society moved aggressively to embrace the digital age over the past decade, 
Information Technology Services (ITS) transformed along with it (Appendix 
19, also see 3d, R5.13). Denison adjusted to rapid technological advancements 
by increasing student accessibility to computers and expanding hardware and 
software options for students, faculty, and staff. Expanded network features, 
including a campus wireless system and increased bandwidth, supported this 
growth and broadened the campus’s technological profile. ITS also increased 
its visibility and services to faculty and students. Almost 70 percent of aca-
demic classrooms, for example, contain some form of enhanced technology 
(e.g., computer, projector, etc.) and many faculty members now use online ser-
vices, such as Blackboard, to help with course organization and management. 
In the fall of 2008, Denison instituted the Helpdesk Student Support Annex, a 
popular free helpdesk/workshop where students receive software and hardware 
support on their personal computers.

Academic Support & Enrichment Center
As clearly spelled out in its mission statement, the purpose of the Academic Sup-
port & Enrichment Center (ASEC) is “to enrich and enhance the educational 
experience of all Denison students and to support faculty-student interaction.” 
In recognition of the complexities in students’ lives and the impact these issues 
have on academic performance and engagement, ASEC interacts with students, 
faculty, and key resources across campus to foster a supportive environment 
(R5.14). It offers programs and services designed to help students improve their 
academic performance (R12.6). ASEC’s tutors and Studywise programs promote 
active learning and assist students in developing their own strategies for academ-
ic success. Through one-on-one counseling appointments, ASEC supplements 
faculty advising and helps students understand and make connections between 
their academic specialization and the value of a liberal arts education. 

In the late 1990s, ASEC worked exclusively with students who had been 
reinstated to Denison following an academic suspension, and intervention pro-
grams did not exist for students at risk of being suspended for poor academic 
performance (i.e., those on academic probation). The Back on Track program  
was launched in 2001, offering intrusive advising to all students on academic 
probation, not only those returning from suspension. As the program evolved, 
ASEC added preventative outreach prior to suspension to help retain students 
and return them to good academic standing. The program has produced vary-
ing results from year to year, but has generally seen a decrease in students’ con-
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tinued academic difficulty (Figure 2.2). ASEC also coordinates a peer-based 
tutoring program, available to all students. Biannual training of tutors (who are 
recommended by faculty members) and ongoing tutoring development, includ-
ing the selection of head tutors, has enhanced the tutors’ professional develop-
ment opportunities. The tutoring program also has partnered with the Modern 
Languages Lab and departmental tutoring to assist with staff training.

It is important to note that ASEC consults on a regular basis with faculty 
regarding specific student concerns as well as academic accommodations for stu-
dents with disabilities. It is routinely involved in Denison’s new faculty orienta-
tion and new faculty advisor training efforts. Additionally, the tutor coordinator 
meets with faculty departments to solicit feedback about the tutoring program 
and services of the center. Individual faculty members regularly solicit staff mem-
bers for assistance in specific situations related to faculty-student interaction or 
support of a student. ASEC also maintains a budget line dedicated to reimbursing 
faculty for entertaining or meeting with students outside the traditional educa-
tional setting (R12.6). The popularity of this program among faculty is evident in 
that each year the requests for reimbursement exceed the allocations.

The Writing Center
The Writing Center supports students who seek help with academic writing and 
faculty who wish to improve their skills in teaching writing (R5.15). With a staff 
of 15 trained students, a director, and an assistant director, visitors to the center 
receive one-on-one help in writing for disciplines across the curriculum. The 
center also presents Academic Honesty Workshops to first-year seminars, hosts a 
web page, and helps students write proposals for programs including off-campus 
studies and International Studies majors. The Writing Center supports faculty in 
the teaching of writing through one-on-one sessions and larger group workshops, 
and it offers materials on the Writing Center’s website.2 Since 2006, the cen-
ter has become more proactive in its mission, and students and faculty have re-
sponded with increased interest. For example, in the fall of 2008, 1,053 scheduled 
appointments served 430 different clients for an average of 2.5 appointments 
each. Additionally, 324 first-year students participated in the Academic Honesty 
Workshops. The new assistant director, trained to work with non-native English 
speakers (see 5b & 5c), held 208 appointments with second-language writers. 

Figure 2.2 Number of students in 
academic difficulty (i.e., with a cu-
mulative grade point average less 
than 2.0) at the beginning of each fall 
semester with their end of semester 
outcomes. Students return to good 
academic standing by achieving a cu-
mulative gpa of 2.0 or higher. Preven-
tative outreach advising, such as mid-
term grade interventions and low se-
mester warnings (2c, R12.6), and the 
Back on Track program contribute to 
the success of these students.

NUMBER	Of	STUDENTS	 IN	ACADEMIC	DIffICULTy

Returned to 
Good Standing

Continued 
Probation Suspended

WD before 
semester end Total SIAD % RGS %CP %S %WD semester year

Fall 1999 11 0 1 0 12 91.6666666667 0 8.33333333333 0 f 1999
Fall 2000 17 9 4 1 31 54.8387096774 29.0322580645 12.9032258065 3.22580645161 f 2000
Fall 2001 17 7 4 5 33 51.5151515152 21.2121212121 12.1212121212 15.1515151515 f 2001
Fall 2002 12 6 7 0 25 48 24 28 0 f 2002
Fall 2003 14 6 3 0 23 60.8695652174 26.0869565217 13.0434782609 0 f 2003
Fall 2004 17 5 6 0 28 60.7142857143 17.8571428571 21.4285714286 0 f 2004
Fall 2005 10 8 2 2 22 45.4545454545 36.3636363636 9.09090909091 9.09090909091 f 2005
Fall 2006 15 4 3 0 22 68.1818181818 18.1818181818 13.6363636364 0 f 2006
Fall 2007 10 3 2 1 16 62.5 18.75 12.5 6.25 f 2007
Fall 2008 8 1 6 2 17 47.0588235294 5.88235294118 35.2941176471 11.7647058824 f 2008
Spring 2000 6 6 8 0 20 30 30 40 0 s 2000
Spring 2001 23 18 10 3 54 42.5925925926 33.3333333333 18.5185185185 5.55555555556 s 2001
Spring 2002 31 13 8 0 52 59.6153846154 25 15.3846153846 0 s 2002
Spring 2003 30 10 12 2 54 55.5555555556 18.5185185185 22.2222222222 3.7037037037 s 2003
Spring 2004 22 7 18 3 50 44 14 36 6 s 2004
Spring 2005 18 9 6 4 37 48.6486486486 24.3243243243 16.2162162162 10.8108108108 s 2005
Spring 2006 25 14 21 1 61 40.9836065574 22.9508196721 34.4262295082 1.6393442623 s 2006
Spring 2007 16 5 7 1 29 55.1724137931 17.2413793103 24.1379310345 3.44827586207 s 2007
Spring 2008 11 3 8 9 31 35.4838709677 9.67741935484 25.8064516129 29.0322580645 s 2008
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2C   Denison’s ongoing evaluation  
anD assessment proc esses proviDe  
reliable eviDenc e of institutional  
effectiveness that c learly info rms  
strateg ies fo r continuous improvement
Just as Denison University embraces an institutional mission to continously improve and become more 
effective, so do the individual departments and programs in their specific missions. Programs, services, 
and activities are assessed and evaluated college-wide to identify paths to positive change. To illustrate, 
examples are noted from offices and programs in different administrative divisions of the college.

the offic e of the presiDent
As the chief executive of the institution, the president is charged with overseeing 
Denison’s overall effectiveness, and thus President Knobel works to foster and en-
able quality assurance efforts within all divisions.

Certain initiatives, such as those related to diversity, emerge directly through 
the President’s Office. Until 2009, that unit included the Office of Institutional 
Equity and Diversity (see 1d for an explanation of the transition), which pre-
pared an annual report on diversity at Denison (R5.10). In the fall of 2004, the 
office implemented a Sustained Dialogue Campus Network, which provides 
groups of eight to twelve students of diverse identities with the opportunity 
to participate in a deep and sustained conversation throughout the academic 
year. The goal was to advance their skills in communicating across differences, 
as well as to promote understanding and respect. Through Sustained Dialogue, 
students are trained as moderators and may be called upon to facilitate con-
versations at campus events, at forums following controversial speakers, or 
in similar situations. In 2008-09, Denison sponsored five Sustained Dialogue 
groups. The Office of Institutional Equity and Diversity pays the national dues 
for Sustained Dialogue and Denison sends five to seven students each year to 
the national conference.

In another initiative to foster diversity, Denison proactively entered into two 
Posse Foundation scholarship agreements, first with the Chicago Posse organiza-
tion in 2002 and then with the Boston component in 2005. Through the Posse 
Program, Denison identifies and recruits high-achieving urban students, often 
from underrepresented backgrounds, who come to college as part of a group of 
ten students, or “posse.” Following summer training and group bonding experi-
ences in their home city, the posse serves as an on-campus support network for 
its members when they arrive for their first semester in the fall. The commit-
ment from Denison to the Posse scholars is significant. Denison provides each 
student a scholarship and each posse an on-campus mentor who works with 
them in an official capacity for two years. The mentor is typically a faculty mem-
ber who is granted a course release for her or his mentorship, which involves 
weekly one-on-one meetings and group sessions. As of May 2009, 114 students 
have participated in Posse at Denison, including eight cohorts from Chicago 
and four cohorts from Boston (Table 2.4). Of the Posse students who graduated 
by May 2009, approximately 27 percent had studied abroad, 24 percent had 
conducted summer research, and 35 percent have gone on to graduate school. 
In 2007-08, two Posse students were honored as President’s Medalists, the high-
est student honor at Denison (see opening vignette of Criterion 3). Although 
the college has made notable gains through efforts from Admissions (detailed 
below) and through programs like Sustained Dialogue and Posse, attaining the 
desired levels of student diversity and a campus culture that supports students 
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and their diverse identities remains a challenge.
Also housed within the President’s Office, the Office of Institutional Re-

search reports a change in the nature of the work in which it is engaged. For 
the first several years of the its existence, Institutional Research was engaged 
in an in-depth analysis of peer institutions in an effort to determine where 
Denison “fit” in the higher education landscape. The director comments that 
many hours in the past were spent researching U.S. News & World Report 
rankings, trying to understand why Denison’s placement did not gain ground 
when every indicator showed that the college had made considerable im-
provements. More recently, there has been little, if any, discussion or analysis 
about external rankings by the office and the director no longer downloads 
U.S. News data or is even questioned by the president or senior staff about the 
rankings. Instead, Institutional Research has been increasingly directed to-
ward matters of retention and graduation, particularly relating to subgroups 
of students. The office has also shifted toward studying the impact of institu-
tional decisions, such as Denison’s decision to make standardized admissions 
tests optional (this 2007 policy change is described below under Admissions 
Office). Additionally, a significant amount of time and effort is devoted to 
reporting to state, federal, and consortial agencies, and to responding to re-
quests from college guides and various publications. 

the offic e of the provost
As an example of Denison’s routine approach to seeking improvement, every 
academic department or program undertakes a self-study every 10-15 years, 
analagous to the all-college reviews of the Higher Learning Commission of 
the NCA. During the self-study, departments and programs reflect and report 
on their service to students in several areas: the structure and suitability of 
the curriculum, the practice of the discipline, the availability of appropri-
ate teaching resources, and what departmental majors do after completing 

Table 2.4  Number and retention of Posse 
Scholars at Denison University. Data for 
Denison graduation rates (4-year rate shown) 
are from the Registrar’s Annual Report: 
Graduation and Attrition.

 *one student deceased
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# Retained or 
Graduated

% Retained or 
Graduated

Denison 
Graduation 

Rate

Chicago	I	 10 8 8 8 8 80% 74%

Chicago		II	 11 8 8 8 8 72.7% 77.9%

Chicago		III	 10 9 9 9 9 90% 80%

Chicago		IV	 10 9 9 9 9 90% 81.3%

Chicago		V	 10 10 10 9 9 90% 76%

Boston		I	 10 10 10 9 9 90% 76%

Chicago		VI	 10 10 10 10 100%

Boston		II	 10 10 9 9 90%

Chicago		VII	 10 7 7 70%

Boston		III*	 9 9 9 100%

Boston		IV	 10  -----  ----- 

Chicago		VIII 10  -----  ----- 

Scholars	currently	at	Denison 10 19 26 35 46 58 68 73 87
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the program. The departmental assessment plan, the evaluation of teaching, 
connections to general education and all-college programs, and staffing and 
planning for the future are also considered in the self-study. Departmental 
and program reviews frequently lead to curricular updates through proposals 
to the Academic Affairs Council. Reconfiguration of current positions or the 
adding of new positions is accomplished through proposals to the Personnel 
Committee, while changes to a department’s assessment plan may happen 
through conversations with the Assessment Committee. 

The Office of First-Year Programs (FYP), which also reports to Student Af-
fairs, uses a variety of tools to evaluate activities and programs. These tools con-
sist of direct surveys of students who participate in particular programs, national 
surveys to explore social and value decisions among first-year students (i.e., CIRP, 
YFCY), and teaching evaluations for First-Year Seminar (FYS) classes. Data such 
as the grade point averages of first-year students and fall-spring semester reten-
tion rates also aid in evaluating the effectiveness of programs. In particular, robust 
evidence exists of how the analysis of data has led to important changes in the 
operations of these programs. For instance, an examination of CIRP data led to 
a seminar presentation for science faculty on “Women in the Sciences” as well 
as changes in the design of June Orientation (see 2a), new advisor training, and 
August Orientation. Examination of CIRP surveys also inspired the dean of first-
year students to alter the FYS “toolkit” (R12.2) for faculty to include data on 
the preparedness of newcomers as they adjust to being students at Denison. This 
change provided faculty some uniformity of information in order to facilitate con-
versations about academics, thus improving chances of retaining students from 
year to year (Table 2.5).

Some additional examples of ongoing evaluation and assessment from the 
Provost’s Office include: 
• The library’s organization of committees and program evaluation based 

on national standards. On a regional level, the library gathers compari-
son data through membership in OhioLink, the Five Colleges of Ohio, 
and the Oberlin Group (R5.12). 

• Information Technology Services’ sponsorship of an annual staff retreat, 
gathering of comparative data from peer institutions and national profes-
sional associations, and use of professional listservs to gather information 
for planning and decision making. ITS also has held open campus forums 
on special topics of concern and maintained a policy of frequent discus-
sions with user groups across campus to identify the concerns and needs 
of constituents. These processes helped inform many of the changes to 
ITS since 1999 (R5.13).

• The Vail Series, an annual series of performances by world-class musi-
cians (5d, R12.7), points to high attendance, positive feedback from on 
and off-campus constituents, and comments from performers that “Deni-
son University is a ‘great gig’” as measures of continuing success.

the offic e of aDmissions
The Office of Admissions measures its performance along many lines, provid-
ing a particularly clear and direct example of how a department connects to the 
college’s mission and uses its data to fulfill that mission. These data illustrate 
Admissions’ efforts to meet the 2003 Strategic Plan goal of raising applications 
and improving metrics of the academic quality of entering students, while at 
the same time increasing the geographic and ethnic diversity of incoming class-
es (Table 2.5). For instance, to attract students who bring diversity to campus 
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there is one Admissions counselor devoted exclusively to recruiting students 
who bring domestic diversity to Denison, while another works on recruiting 
students of international diversity.

Table 2.5 shows that the Office of Admissions works in tangible measures, 
giving itself clear perspectives from year to year about whether the entering 
class fulfills the broad profile the college seeks. In other words, concrete goals 
and strategies guide decisions for converting the most appropriate applicants 
into Denison students. Likewise, these data indicate that Denison has success-
fully managed other characteristics of the student body, particularly in terms of 
the retention of first-year students and the four-year graduation rate.

Actions to improve the programming and activities of Admissions may come 
from internal evaluations or from recommendations by the administration, fac-
ulty, and staff. In October 2005 for example, the director of Admissions, at the 
president’s request, began researching whether the option — as opposed to the 
requirement — to submit ACT or SAT scores  would be appropriate for Deni-
son. Through a series of steps, including close interactions with the Denison 
governance system (specifically the Student Enrollment and Retention Com-
mittee and University Council), the faculty ultimately approved the change in 
March 2007 (see General Faculty Meeting Minutes, R5.2). President Knobel 
later wrote in a press release: “The goal of this approach to admissions is to give 
Denison the greatest opportunity to acquire a holistic reading of an individual 
candidate for admission. We are a place that strives for the education of the 
whole person, and it is only fitting that we ask an applicant to provide the por-
trait of him or herself that best captures their strengths and the attributes that 
they believe could strengthen our college community.”

table 2.5 Comparison of key performance 
indicators used by Denison to evaluate prog-
ress towards the strategic goals of improving 
the academic credentials of incoming stu-
dents, increasing the proportion of students 
who complete their four-year program at 
Denison, and maintaining momentum in the 
pursuit of racial diversity and variety of expe-
rience within the student body.

Admissions Performance Indicator 1999 2008  DIFFEREnCE

Prospects/Inquirers 25,922 33,091 +27	%

Conversion	Rate	(Inquirers	to	Applicants) 11.5	% 16.0	% +4.5	%

Applicant	Pool 2,989 5,304 +77	%

Acceptance	Rate 69	% 38	% -31	%

first-year	Class	Size 587 605 +18

yield	Rate 29	% 30	% +1	%

Avg.	GPA	of	Entering	Students 3.5 3.6 +	0.1	%

Avg.	SAT	(CR+M) 1208 1300 +92 points

ACt (Composite) 27 28 +1

In-State	Enrollment 42	% 30	% -12	%

Out-of-State	Enrollment 58	% 70	% +12	%

Out-of-Region	Enrollment	(outside	Midwest) 41	% 48	% +7	%

	Student	of	Color 12	% 16	% +4	%

	Internationals 5	% 7	% +2	%

	Multicultural	(Students	of	Color	+	Internationals) 17	% 23	% +6	%

	Male 43	% 46	% +3	%

	Portion	receiving	financial	aid 96	% 94	% -2	%

first-year	Student	Retention 87	% 90	% +3	%

four-year	Graduation 69.6	% 81.3	% +11.7	%
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the Division of stuDent affairs
Many areas within Student Affairs evaluate their programs on a consistent ba-
sis. Residential Life conducts an annual student survey (R7.10) and the Stu-
dent Activities Office evaluates its extensive programming using surveys and 
conversations with students (R7.4; see also 5a). Sometimes Denison’s evalu-
ation processes lead to changes in programming, such as the identification by 
Career Services of students’ increased interest in working in the non-profit 
sector immediately upon graduation. In response to this information, Career 
Services was able to invite more organizations from the non-profit sector to 
participate in campus career fairs. The evaluation process also is used to better 
understand the students’ demographics and interests. For example, the Alford 
Center for Service Learning uses an annual “census” of students engaged in 
the center’s activities to learn more about them. Some offices, Religious Life 
for instance, also use committees or advisory boards to facilitate planning and 
program development.

The Academic Support & Enrichment Center (R5.14) and First-Year Pro-
gram (R7.9) employ a variety of tools to evaluate activities and programs. 
These tools include annual reviews and staff performance reviews (ASEC), 
direct surveys of students who participate in particular programs (ASEC and 
FYP), national surveys to explore social and value decisions among first-year 
students (i.e., CIRP, YFCY), and teaching evaluations for first-year seminars. 
Various data, such as grade point averages, numbers of students in academic 
difficulty who return to good standing, retention rates, and number of tutoring 
requests reflect the effectiveness of these programs. Both ASEC and FYP use 
some of their data to inform faculty who participate in training for academic 
advisors. Data also inform the development of new programming to support 
students. ASEC’s  Back on Track program and preventative outreach advising 
(R12.6) include midterm “Stay Afloat” meetings and “Low Semester Warning” 
appointments for students after a troublesome semester. These programs are 
designed to help students feel more secure and to curb future academic dif-
ficulty, thus aiding Denison’s retention and graduation rates (Table 2.5).

the Division of institutional aDvanc ement
Institutional Advancement looks at other institutions and their comparable 
functions as benchmarks for evaluating its programs and services. Within the 
last few years, external consultants have conducted audits of both the college 
communications and planned giving programs, resulting in new organizational 
structures, such as the dedication of a full-time fundraiser to marketing and 
implementing the planned giving program. The Office of Major and Planned 
Giving uses dollars raised and number and frequency of activities as success 
indicators. Major and Planned Giving also responds to accountability and as-
sessment requests from grant-making foundations. New positions for creative 
direction and content development in the Office of University Communica-
tions have also been created, based on external consultants’ recommendations. 
With this new structure, the office is better positioned to manage and fulfill 
the college’s communications needs. In addition, awards and recognition from 
professional organizations serve as external validation of the College’s com-
munications efforts. For example, since 2006 Denison Magazine has received 
seven Circle of Excellence Awards from the Council for the Advancement and 
Support of Education (CASE), including the 2006 Newsweek-Robert Sibley 
Magazine of the Year Award, designating it as the top college/alumni magazine 
on an international scale. 
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Planning for and fulfilling the educational mission begins with admitting the 
kind of student who seeks the academic experience Denison offers. The Admis-
sions Office engages in deliberate processes that, through promotional efforts 
and effective communication, attempt to attract and enroll a widely diverse 
group who desire to be liberally educated and to participate in the life of the 
college (R5.3, R5.4). Thus there is close alignment between what Admissions 
seeks in a student and what Denison is as an institution. Likewise, talented 
faculty who desire a place in a residential liberal arts college are recruited and 
inculcated with the Denison mission to reach their potential as teacher-schol-
ar-advisors and to become lifelong members of the college community. Institu-
tional leadership seeks to achieve Denison’s goals in ways that bring credit and 
benefit to Denison and satisfaction to its constituents. 

Beyond long-term strategic planning, routine planning linked to the col-
lege’s annual operating budget occurs in all corners. Academic programs and 
departments, Admissions, and offices or departments reporting to Student Af-
fairs, Institutional Advancement, Finance and Management, or to the offices 
of the Provost or the President all undergo an annual planning and budgeting 
process tied to that area’s mission and goals. Systematic steps by President Kno-
bel and other senior administrators over the course of the fiscal year include 
considering the assumptions about future revenues and expenses and relying 
on those assumptions to guide the creation of draft operating budgets. The 
board of trustees reviews the preliminary operating budget for the next year at 
its January meeting and based on those projections, approves tuition, fees, and 
room and board charges for the coming year. Throughout this annual process, 
faculty and staff are updated on important changes through reports from the 
president, provost, and chair of the Finance Committee at monthly general fac-
ulty meetings. Adjustments are made once enrollments are known and project-
ed expenses and revenues are updated, and the final budget is then presented 
to the board for approval at the October meeting. Within this process, each 
department, program, and office submits an individual budget and completes a 
smaller-scale version of the institutional planning process.

Separate from the operating budget is the budgeting and planning process 
for capital needs of the college (Appendix 17). Smaller projects, such as re-
modeling or purchasing equipment requested by departments and divisions, are 
approved based upon priority and availability of funding. Proposals for major 
changes to the physical facilities and environments of the college are consid-
ered within the context of the Campus Master Plan (R10.2).

Denison’s board of trustees, senior administrators, faculty, staff, and students 
use the strategic plan and annual planning to prepare for the future in all areas. 
Careful planning, prudent execution, thoughtful assessment, and appropriate 
adjustment are part of Denison’s operating culture. In that, its liberal arts mis-
sion is sustained through time, serving generations of students and faculty re-
sponsibly and with integrity.

2D   all levels of planning alig n with Denison’s mission,  
thereby enhanc ing its c apac ity to fulfill that mission
At Denison, institutional planning involves interactions among many stakeholders. The college’s 
planning process is organized in deliberate ways that have served it well over time, but remains flexible 
and nimble enough to respond to changes that appear on the horizon. As the college develops, moni-
tors, and implements plans in the current economic environment, decision-making processes align 
with Denison’s mission and keep the college squarely on track.
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Criterion 3

Student Learning 
and Effective  
Teaching
D e n i s o n  p ro v i D es  e v i D e n c e  o f  st u D e n t  l e a r n i n g  a n D  te a c h i n g  

e f f ec t i v e n es s  t h at  D e m o n st r ates  i t  i s  fu l f i l l i n g  i ts  e D u c at i o n a l  m i s s i o n .
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A Celebration of Learning and teaching

The Awards Convocation is the culmi-
nation of a year of intellectual enterprise, 
when the Denison community, led by Pres-
ident Dale Knobel, Provost Brad Bateman, 
and Faculty Chair Karen Graves, gathers to 
recognize—celebrate, really—faculty and 
student academic achievements. Knobel 
sums up the importance of this day best. 
“Outstanding teachers and mentors, we 
attest, inspire exceptional achievement in 
learners,” he tells the crowd of more than 
1,000. “Motivated and demanding learn-
ers bring out energy and creativity in their 
teachers. This day we celebrate the best in 
teaching and learning.”

Knobel, Bateman, and other members 
of the faculty take to the podium to rec-
ognize the highest achievements of cur-
rent students: The 39 newest members 
of Phi Beta Kappa, the 79 students who 
completed honors projects, and the 13 
students who have won prestigious na-
tional and international awards and schol-
arships from outside the college. Students 
such as Jesslyn Starnes ’10, from Dunlap, 
Illinois, who will spend part of her sum-
mer in Freiburg, Germany, on a DAAD 
RISE award studying the evolution of the 
Tibetan Plateau. Students such as Jenna 
Kelly ’10, a psychology major from Buffalo 
Grove, Illinois, who has received a Barry M. 

Goldwater Scholarship. And students such 
as Elyse Akhbari ’09, of Centerville, Ohio, 
who will spend the next academic year as 
a Fulbright English Teaching Assistant in 
Malaysia. 

As Knobel lists the achievements of 
these students it becomes clear that  these 
are not your run-of-the-mill “college kids,” 
and neither are their peers who have shown 
up to support them. It also becomes clear 
that the students on stage didn’t get there 
on their own. This day, after all, is also a cel-
ebration of the faculty who helped these 
students make such strides. 

Behind Knobel are faculty members 
who have been named to endowed pro-
fessorships. In front of him sit the remain-
ing faculty, three of whom will make the 
trip to a seat behind the podium, a meta-
phorical journey as they are awarded a 
named chair. The height of the faculty 
awards is the presentation of the Charles 
A. Brickman Teaching Excellence Award—
given each year to a faculty member who 
proves to be what Provost Bateman calls a 
“master craftsman in the profession.” The 
recipient of this award, Bateman contin-
ues, “must have demonstrated a vibrant 
interest in the learning process, as well as 
an understanding of teaching as a continu-
ously evolving art form.”

In presenting the award to Professor 
of Biology Tom Schultz, the provost cites 
the words of Schultz’s own colleagues: 
“[Schultz is] someone to whom they reg-
ularly turn as a mentor, but who always 
approaches his own teaching as a student 
and who is always searching for new and 
effective pedagogies.”

The convocation’s most anticipated 
moment arrives when Karen Graves an-
nounces the 2009 President’s Medalists. 
A 24-year-old tradition and the college’s 
highest honor, the President’s Medal is be-
stowed upon students who have left an in-
delible mark on the Hill—seniors who have 
excelled in the classroom while also en-
hancing the Denison community through 
leadership, artistry, research, athletics, 
and activism. The crowd erupts in cheers 
as each Medalist is named—Meredith At-
wood, Michael Barnes, Bryan Blaskie, Kris-
ten Hohl, Charisse Mandimika—and ap-
proaches the stage while Graves highlights 
his or her collegiate career. Among them 
are a Rhodes Scholar nominee, a gospel 
singer, an environmentalist, recipients of 
Denison’s Distinguished Leadership Awards 
in student life, a musician, a filmmaker, top 
researchers in biology, artists, two record-
breaking All-American athletes, and a fu-
ture doctor contemplating medical school 
offers from Yale and Vanderbilt. 

The celebration ends with the singing 
of the Alma Mater and the crowd streams 
out into the sunshine. Students and pro-
fessors are congratulated and photos are 
snapped. But before long, the walk in front 
of Swasey is quiet again. Finals begin in two 
weeks, and Denison has work to do. 

The sTudenTs’ presence in Swasey Chapel on April 24, 2009, is the 
most telling. It is the warmest day spring has offered thus far, and while 
they could be tossing a frisbee on the quad or taking a stroll in the village, 
most opt instead to cram into Swasey for a Denison tradition: the Aca-
demic Awards Convocation. They stream into the chapel and slide into 
pews on the first floor and in the balcony. Soon after, the board of trust-
ees and the faculty parade into Swasey wearing full academic regalia. 
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As a liberal arts college, Denison views the bulk of its mission as fulfilling 
the teaching enterprise. Expectations for teaching effectiveness are centered 
on the faculty member’s expertise in the subject area and rest upon his or her 
demonstrated commitment to the craft of teaching. The tenure process and 
all subsequent review processes focus intently on teaching, with particular 
attention to course organization, rapport with students, effective and timely 
feedback, rigor, innovation, creativity, awareness of various learning styles, and 
passion for the field. 

At Denison there is an expectation that teachers will inform and improve 
their skills. The Denison teacher improves through a system that encourages 
reflection and innovation, the kind of reflection that keeps pedagogy open and 
evolving. Hence, the college expects ongoing engagement with scholarship and 
interest in exploring pedagogical innovations. The teaching activities of Deni-
son faculty do not reflect an academic division of labor in which  junior faculty 
members teach lower-level courses while senior members claim the senior sem-
inars and upper-level studio courses. Instead, faculty colleagues are expected 
to teach all elements of the major’s curriculum and contribute to general edu-
cation. Many faculty members, though assigned to specific departments, also 
contribute courses to the First-Year Studies program or contribute courses to 
interdisciplinary programs. However, this participation sometimes presents a 
challenge to the institution in terms of staffing courses in interdisciplinary and 
all-college programs in addition to fulfilling the needs of the department. 

Good teaching is valued at Denison and is recognized as taking many forms, 
as variable as the disciplines and the faculty themselves. A new course be-
ing developed by HyeKyung Lee (Music) and Sandy Mathern-Smith (Dance) 
titled “Movement, Music and Interactive Performance” will be a team-taught, 
interdisciplinary course in which students create collaborative work focusing 
on movement and sound, investigating shared compositional tools in dance 
and music. In Political Science, Eric Boehme and Katy Crossley-Frolick have 
created courses that give students the opportunity to be involved in national 
Moot Court and Model United Nations Programs. In a recent Computer Sci-
ence Operations Research class, Todd Feil showed his students that optimiza-
tion mathematics can also apply to art, essentially by having them analyze a 
computer program that arranges dominoes in the form of a given image that 
eventually led to a student’s creation of a 2,050-piece dice model of the Mona 
Lisa. As these examples help to demonstrate, faculty members strive to cre-
ate environments that engage students in learning, that challenge them, and 
that support their success. In the classroom, lab, or performance space, faculty 
uphold the importance of the respect for ideas and for each other, freedom of 
expression, and the open exchange of ideas. Denison teachers foster and seek 
to enhance all the best qualities of a liberal arts education for students: critical 
and creative thinking, communication skills, writing, and where appropriate 
to the discipline, quantitative skills. In other words, as the faculty handbook 
states, the Denison teacher “aspires to help students to think independently, 

3b Denison values anD suppo rts effective teac hing.
The value Denison places on effective teaching is spelled out clearly in the mission statement, which 
states “Our faculty is committed to undergraduate education. As teacher-scholar-advisors, their principal 
responsibility is effective teaching informed by the best scholarship. Faculty members place a priority on 
close interaction with students, interactive learning, and partnerships with students in original research. 
Our low student/faculty ratio allows for close supervision of independent research and collaborative work 
in small groups and classes.” 

review processes for teaching faculty 
are described in the faculty Handbook 
(section i). reviews occur in the third and 
sixth year (tenure review), followed by a 
senior review six years after a sabbatical. 
post-tenure salary reviews occur three 
years after each sabbatical. faculty mem-
bers who teach full-time or part-time on 
year-by-year or semester-by-semester 
contracts are also reviewed on a regular 
schedule described in the faculty Hand-
book (section i.C.2.a). 
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and to hold themselves to a standard of intellectual rigor and ethical reflection 
while learning to see the world in new ways.” The evidence of recent contract 
renewals, tenure, and promotion decisions suggests that effective teaching is 
evaluated and recognized at Denison. 

Denison shows that it supports effective teaching in multiple ways. For in-
stance, it provides a variety of resources to aid faculty in engaging students on 
the concepts, problems, experiences, and skills of each discipline. These re-
sources include the services of Doane Library, Information Technology Services 
(ITS), the Academic Support & Enrichment Center (ASEC), and the Writing 
Center (each described in 2b and/or 3d), as well as robust teaching budgets for 
equipment and supplies (Table 3.1).

Fiscal Year End Fine Arts1 Humanities2 Sciences3 Social Sciences4

2009  3,365,467  6,703,351  6,232,925  5,153,768 

2008  3,237,665  6,398,743  6,022,451  5,041,230 

2007  3,175,101  5,825,029  5,804,367  4,757,103 

2006  2,976,315  5,614,463  5,288,660  4,326,474 

2005  2,727,317  5,507,387  5,057,714  3,908,741 

2004  2,677,308  5,241,253  4,873,993  3,864,229 

2003  2,656,157  4,961,539  4,750,112  3,683,844 

2002  2,406,953  4,711,979  4,307,601  3,438,235 

2001  2,261,126  4,527,051  3,952,319  3,131,501 

2000  2,153,067  4,200,374  3,675,811  3,070,072 

1999  1,949,950  4,009,997  3,730,519  2,823,463 

To provide faculty with ongoing professional development, Denison spon-
sors a one-day faculty conference every fall that covers topics such as “Improv-
ing Student Writing in your Discipline,” “Quantitative Reasoning in the Lib-
eral Arts,” and “Designing Effective and Innovative Courses” (Appendix 10). 
Denison also sponsors a series of workshops and conversations about teaching 
called “Teaching Matters.” This well-attended series alternates between using 
outside expertise to address pedagogical topics such as “Crafting Meaningful 
Writing Assignments,” “Effective Grading,” and “Course Planning,” and draw-
ing upon Denison’s internal experts to discuss topics such as “Teaching Writ-
ing,” “Mentoring/Advising Undergraduate Research,” and “Techniques for En-
gaging Students in the Classroom” (Appendix 11). Teaching Matters operates 
with oversight from the Faculty Development Committee of the governance 
system and maintains a resource base on Denison’s Blackboard for the distribu-
tion and discussion of pedagogical information.

During recent summers, the college has sponsored faculty workshops on 
advising and on liberal education (see 1c). Workshops at Denison also are 
used to enhance the teaching of oral communication, the use of technology 
for teaching, and pedagogical skills for a multicultural setting. For example, the 
coordinator for oral competency organized workshops on “Oral Competence 
and Social Justice” and “Science and the Public Intellectual.” In 2007, Deni-
son’s Educational Technology Services (ETS) department of ITS introduced 
the “Teaching Through Technology” conference showcasing innovative works 
by faculty who use hard and soft technologies for teaching and learning. These 

Table 3.1 Instructional ex-
penses for each division of the 
college from 1999 to 2009. All 
years indicate actual expendi-
tures except for 2009, which 
shows the budgeted amount. 
Capital expenses for teaching, 
such as major equipment, are 
not included here, but are avail-
able in Appendix 9. Salary costs 
are excluded as well.

1Art History, Cinema, Dance, Music, studio Art, theatre, Media technology and Arts, and Mulberry House Digital Media Lab. 2Classics, english, History, 
Modern Languages, Modern Language Learning Lab, philosophy, religion, Black studies, east Asian studies, Latin American and Caribbean studies, and 
Women’s studies. 3Biology, Chemistry and Biochemistry, Geosciences, Math and Computer science, physics, and psychology. 4Communication, econom-
ics, education, physical education, political science, sociology/Anthropology, environmental studies, international studies, and organizational studies
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workshops featured the work of faculty members such as Isis Nusair (Inter-
national Studies and Women’s Studies), who demonstrated her use of Skype 
to augment classroom discussions and readings, and Christine Armstrong 
(Modern Languages), who showcased her use of video to assess French pro-
nunciation and conversation. ETS features a seasoned team of instructional 
technologists who help professors identify and develop technological teaching 
tools. They also lead ongoing media and technology workshops that are open 
to faculty and staff across campus. In January 2007, faculty were invited to 
participate in “Race & Pedagogy in the Multicultural Classroom,” a workshop 
sponsored by the Black Studies Program and the Office of the Provost. A simi-
lar workshop, “Race & Sexual Identity in the Multicultural Classroom,” was 
offered in January 2008 as a means for faculty to engage in discussion, learn 
from the literature, and identify some best practices to employ in the classroom. 
These many resources help faculty develop their teaching skills and ultimately 
improve student learning. In addition, thanks to recent donor contributions, 
endowed funds are available to support faculty who attend external workshops 
and conferences on teaching. 

To further facilitate the quality of intellectual engagement that is expected 
of a liberal arts education, the college moved from a 3–3 teaching load to a 
3–2 teaching load in 2005. By reducing the teaching load, Denison aimed to 
allow the faculty more time to develop their skills as teachers and more time 
to practice the disciplinary scholarship that can inform good teaching. The 
reduced load was also expected to produce more time for faculty-student in-
teractions outside the classroom, between advisors and advisees, or through 
engagement in scholarship between faculty mentors and student research col-
laborators. With this time, faculty and students might address senior projects, 
directed studies, shared research interests, or shared performances. Or faculty 
might develop a new course and/or create new teaching materials. The reduced 
teaching load also has made Denison more attractive to prospective faculty, en-
hancing Denison’s ability to hire excellent faculty in increasingly competitive 
markets. It must be noted, however, that the college has not yet fully evaluated 
the ways in which the course reduction may have altered how faculty members 
use their time, because teaching and learning have an indivisible, reciprocal 
relationship. 

Within the framework of life-long learning, teaching is a continuously 
evolving activity, and Denison employs several measures to support its devel-
opment in addition to the resources mentioned above. As a means of formative 
support, departments and programs each have a mentoring plan1 that enables 
junior and senior faculty to visit each other’s classes and provide feedback 
about teaching and pedagogies. Denison also has an “Early Career Mentoring 
Program” that provides first-, second-, and third-year faculty with the tools and 
information they need to be successful as teachers, scholars, and members of 
the Denison community (R12.1). This mentoring program, run by a volunteer 
corps of senior faculty, includes New Faculty Orientation as well as mid-year 
workshops on topics such as “Creating a Student Culture of Academic Hon-
esty” and “Balancing Teaching, Scholarship, and Service.”

In addition to formative support, each faculty member also benefits from 
careful summative evaluation by colleagues in the third, sixth, and subsequent 
promotion years, using the lens of effective teaching described at the start of 
3b and following the guidelines outlined in the Faculty Handbook (Section I: 
Personnel Policies). Students provide valuable information about teaching ef-
fectiveness through the evaluations they complete for each course (R7.1). For 

1see denison.edu/offices/provost/index.html 
for examples
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many years these course evaluations were completed on paper during a class 
session, but in 2003, Denison asked students to complete online course evalu-
ations outside of class time. Over time, however, decreasing and non-uniform 
response rates undermined the evaluation process. The campus-wide participa-
tion rate dropped from over 90 percent when a paper version was available to 
as low as 60-70 percent with the electronic version. In the fall of 2008, these 
problems were addressed by administering the online evaluations during class 
time and in a common place for each course. The outcome resulted in measur-
able success, with a response rate of 88 percent in the fall and 87 percent in the 
spring. Many faculty members reported that they received more comments on 
the evaluations than ever before. Faculty reflect upon and write about the com-
ments in these course evaluations when they participate in the third, sixth, and 
subsequent promotion and senior reviews (Faculty Handbook, Section I.A.3). 
These comments from students as well as evaluations and feedback from col-
leagues and the many other supportive services offered by Denison allow fac-
ulty to continuously improve their teaching skills.

3a Denison’s goals fo r stuDent learning  
outcomes are c learly stateD fo r  
eac h eDuc ational prog ram anD  
make effective assessment possible
The 1999 NCA Evaluation Report (R9.2) called on the college to restructure its assessment 
plan and, by 2003, submit a follow-up report that outlines “the steps Denison has taken to 
use the information generated by its assessment plan for student academic achievement to 
evaluate the success of and make changes as appropriate in the programs it offers to carry out 
its educational mission.” 

Since then, Denison’s new Plan for Assessing Student Academic Achievement 
(R8.1) has systematically evolved to become an important component of the 
college’s approach to its liberal arts curriculum and a barometer of academic 
learning. Broadly speaking, Denison’s assessment plan gauges the success of the col-
lege’s overall mission, first and foremost, through the academic major. The plan fo-
cuses on the major as the most strategic location to capture learning outcomes 
from the courses and activities that make up its liberal arts program. The plan 
enables Denison to assess student learning in the classroom and to maintain 
the confidence that graduates leave the college as “autonomous thinkers, dis-
cerning moral agents, and active citizens of a democratic society.” 

In 2002, Associate Provost Keith Boone initiated the process of imple-
menting the new Plan for Assessing Student Academic Achievement by placing 
the project under the auspices of the Academic Affairs Council. He and four 
faculty members—one from each academic division of the college—made up 
the initial Assessment Committee. In 2007-08, a fifth member was added by 
the Academic Affairs Council to represent and respond to interdisciplinary 
programs. The first task in 2002 was to determine a path for the assessment 
of programs and majors. But the committee members knew their task would 
entail more than creating and implementing a plan. The committee saw the 
need to foster a culture of assessment on campus. Such a culture would develop 
if each department and program participated in writing a mission statement and 
learning goals, establishing measures of student learning, analyzing and report-
ing on the resulting data, and finally using these results to improve programs 
and student learning. Thus the committee worked with each department and 
program—every entity offering a major course of study—to create an individu-
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alized assessment plan and to begin immediately the process of producing an-
nual reports on student learning.

The basic requirements for an assessment plan from a department or pro-
gram include the following: 

1. A statement including the departmental mission and goals.
2. A description of the contexts in which assessment takes place (e.g., 

capstone seminars, comprehensive exams, portfolios).
3. A description of the instruments that are used to measure outcomes.
4. A description of the context(s) for discussion and analysis of the in-

formation obtained from the measures (e.g., departmental retreats or 
meetings, outside consultants).

5. An account of the mechanism(s) for factoring the information back 
into program improvement.

Every academic program is required to submit an assessment report every year. 
Denison’s Assessment Committee provides a timely written response to each annu-
al report with advice and recommendations on the assessment plan, the measures, 
the analysis of the data, and the feedback process for program improvement.

In that first year, 2002-03, the Assessment Committee received only 14 as-
sessment plans and/or annual reports from 29 programs that covered the 2001-
02 academic year. Upon careful analysis, the committee realized the submitted 
reports contained inconsistencies. It also realized that if the Plan for Assess-
ing Student Academic Achievement were to succeed, the faculty would need to 
be trained about assessment aims and methods with detailed guidelines and 
instruction. They would need to learn the best assessment practices such as 
clearly stated learning goals, direct measures, analysis of student data, and the 
deliberate use of findings in the feedback loop.

As their strategies and objectives evolved, committee members maintained 
the belief that assessing the major is central to attaining the goals of Denison’s 
liberal arts mission. In fact, this belief was a central premise in the updated Plan 
for Assessing Student Academic Achievement 2008 (R8.3): 

 “Our primary location for the assessment of student learning is at the de-
partmental level … for the following reasons. First, ‘Students typically do their 
best and most advanced work in their major fields of specialization…’  We 
therefore focus our program on the major because it is a concentrated intel-
lectual challenge presented to our students, the test of all they have learned 
before—including the competencies they have honed in general education 
courses. 

Second, we believe with Ernest Boyer that it is a mistake to view general 
education and the major in competition; rather, ‘these two essential parts of 
the baccalaureate program should be intertwined,’ not only in their execution, 
but in the assessment of their learning outcomes. Liberal education outcomes 
are best measured ‘in context,’ and we chose the major as our primary context 
because ‘liberal education outcomes … reach their highest level of cultivation 
in the context of the student’s area of specialization or major field(s).’2

Our understanding is that the major and general education are the warp and 
woof of a single fabric, which is the liberal arts enterprise, as is characterized 
by this statement from the 2006 Task Force on the Major at Denison: ‘While 
the General Education program provides breadth in a variety of disciplines, a 
major provides depth in a particular discipline. The major introduces students to 
the methodologies of the field and gives them experience in applying those meth-

2 AAC&U (2004) “our students’ Best Work,” A 
statement from the Board of Directors of the 
Association of American Colleges and Universi-
ties. retrieved July 21, 2009, from www.aacu.org/
About/statements/assessment_2004.cfm
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odologies toward the discovery of knowledge and understanding in this area of 
study. The major also explores the discoveries of the chosen field in the context 
of the General Education background. Conversely, the intellectual competencies 
learned in General Education courses flower in the rich context of the major.’”

To this end, the committee’s task was to encourage and, when necessary, 
assist each department and program in developing and implementing a viable 
assessment plan. Many departments and programs had plans from the mid-
1990s, but those plans had rarely been reviewed for consistency or adequacy. 
Efforts to change the college’s assessment plan beginning in 2002-03 were met 
with varying reactions, from questioning the merits of assessment, to tempo-
rizing, to outright defiance. On the other hand, the Assessment Committee 
found cooperation among a strategic group of faculty, typically one or two in 
each department. This group ultimately became “assessment coordinators” and 
provided the leverage to implement the college’s plan.

To assist in the process of assessment, the committee developed an Assess-
ment Toolkit (R8.4) to aid the departmental assessment coordinators in pre-
paring annual reports, drawing upon the work of Cecilia L. Lopez and other ex-
perts in assessment. The toolkit describes the required components of an annual 
report, providing examples of different measures for assessing student learning 
outcomes (i.e., direct measures, indirect measures, and non-measures). The 
toolkit also explains the criteria that the Assessment Committee uses to guide 
its review and responses to these annual reports. Originally distributed to all 
departments and programs and now available on the web through the Provost’s 
Office, the toolkit has been updated twice by the Assessment Committee to 
improve its effectiveness. It has served several needs, but none more important 
than providing the college with guidelines and a common assessment language 
that has greatly facilitated the implementation of the assessment program on 
all levels. Chairs and assessment coordinators are now familiar with terms such 
as “direct and indirect measures” and “the feedback loop.” They have also 
come to appreciate the distinction between grades and assessment, between 
quantitative and qualitative forms of assessment (both of which are equally val-
ued), and the difference between mission statements and program goals. Given 
the intimate relationship between language and culture, the toolkit facilitated 
making the language of assessment pervasive in year-end analyses of student 
work. The culture of assessment, as a result, is becoming a standard feature of 
how Denison examines its liberal arts curriculum.

One way to understand Denison’s path toward a culture of assessment is to 
consider the content of the Assessment Committee’s responses to submitted 
materials as the assessment plan implementation got under way. In the fall of 
2002 it was not uncommon for committee members to issue responses that 
were lengthier than the reports or plans themselves. In the beginning of the 
process, plans and reports received responses such as: 

“Your two indirect measures, though they provide valuable information on 
student opinion, are less likely to yield information about the performance of 
the program. The crucial question is what students have learned as a result of 
your program. Indirect measures typically place emphasis on student opinion 
rather than student performance.” 

We believe that it is a 
mistake to view general 
education and the major 
in competition; rather, 
‘these two essential parts 
of the baccalaureate 
program should be inter-
twined,’ not only in their 
execution, but in the as-
sessment of their learning 
outcomes.
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Or this: 

“The assessment document has no direct analysis of the data gathered by 
measures such as comprehensive exams, portfolios, and alumni feedback. The 
committee would like to see a direct analysis or engagement with the data gath-
ered from your various direct measures. Do the data reflect the realization of 
the goals that … [the] Department has set for its curriculum? If so, how does 
the department know that these goals have been attained?” 

Such feedback indicated the awareness building that needed to occur be-
fore an effective assessment program would emerge. In contrast to 2002-03, 
by 2008-09 the Assessment Committee was more often than not responding 
to annual reports with positive, succinct comments, such as, “Once again, we 
commend the department for a thorough and insightful assessment analysis.” 
Or, “The committee continues to be pleased with the work you have done.” 

Although there has been 100 percent acknowledgement that assessment 
must be on every academic unit’s agenda, there has not been equal compli-
ance. On average since 2003-04, 84 percent of departments and programs 
have submitted an annual assessment report or revised assessment plan (Table 
3.2). In cases where departments or programs have not fully adopted assess-
ment regimens, the Provost has stepped in to remind them of the importance 
of assessment. The Assessment Committee also invites chairpersons and as-
sessment coordinators to participate in discussions when it sees difficulties in 
reporting or plans. 

Academic Year Number submitted1,2 Number expected Percent submitted

2002-03 25 31 81

2003-04 22 31 71

2004 -05 28 31 90

2005-06 27 31 87

2006-07 28 32 88

2007-08 28 32 88

The annual reports submitted by departments and programs address 
the following questions:

1. What is the mission of your department or program in terms of student 
learning?

2. What are the student learning goals of your curriculum and other com-
ponents of the major in terms of student learning?

3. What measures do you use for assessing student academic outcomes in 
the major?

4. What methods did you use to analyze the data you gained? In what set-
ting or settings did this analysis and subsequent reflection on the infor-
mation you received take place? 

5. What results did your analysis yield? What did you learn?
6.  In what ways do your students demonstrate in their culminating experi-

ences the broad reach of a liberal arts education, keeping in mind that 
Denison’s goals are to a) cultivate autonomous thinkers with the abil-
ity for creative/critical thinking; b) further develop a set of competen-
cies in writing, quantitative reasoning, and oral communication; and c) 

Table 3.2 Number submit-
ted, expected, and percentage 
of departments and programs 
submitting an annual assess-
ment report or a revision of an 
assessment plan each academic 
year. Note: For the purposes 
of assessment, Classics, Greek, 
and Latin operate as a unit, as 
do Chemistry and Biochemistry. 
Also, in 2006-07 Art History 
and Studio Art began submit-
ting separate reports, thus 
the denominator in the ratio 
increased by one.

1various personnel/logistical constraints may prevent a particular department or program from reporting in a particular year. 2Departmental reports 
and Assessment Committee responses are available in the resource room (r8.5).
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develop an intellectual community, consisting of working, learning and 
supportive relationships with peers and professors. (This question was 
added in 2008.)

7. What have been your feedback mechanisms? How have you factored 
what you learned back into the curriculum?

The annual protocol for the Denison Assessment Committee now fol-
lows a standard procedure:
•	 The associate provost sends out a reminder in the spring that assessment 

reports will be due in the fall. These reports are due to the associate 
provost in mid-September.

•	 The Assessment Committee meets once a week for one hour and usu-
ally discusses two to three assessment reports, depending on length and 
complexity. The member representing that particular division writes 
subsequent responses to the annual reports on behalf of the committee. 
This contrasts with the early days of these meetings during which at leat 
90 minutes were spent reviewing only two annual reports.

•	 The Assessment Committee submits an institutional assessment report 
(R8.6) to the Academic Affairs Council for review.

Question 2 on the annual assessment report specifically asks each program 
or department to describe the student learning goals for its curriculum and 
other components of its major. Thus Denison’s Plan for Assessing Student Aca-
demic Achievement encourages programs and departments to identify important 
learning goals and then through cycles of assessment, work toward improving 
student learning. Across the curriculum, the goals for student learning vary in 
appropriate ways due to differences among disciplines in how to approach the 
training of students as “autonomous thinkers, discerning moral agents, and ac-
tive citizens of a democratic society.” Examples from six programs and depart-
ments highlight the diversity and similarities in learning goals:

The Dance program strives for the following learning goals:
Upon completion of a dance major,

•	 Students	will	be	able	to	explore,	shed	limitations,	reflect,	and	question	
within a process, and demonstrate these self-discoveries in theoretical 
and creative projects.

•	 Students	 will	 be	 able	 to	 achieve,	 minimally,	 an	 intermediate	 level	 of	
proficiency in all three forms of movement technique: American “art 
dance” (contemporary), traditional Western (ballet), and a sampling of 
non-Western (world dance) forms.

•	 Students	will	be	able	to	demonstrate	(factual)	knowledge	and	(reflective	and	
analytical) understanding of the languages, syntax, historical developments, 
and cultural significances of dance’s various bodily-kinesthetic forms.

•	 Students	will	be	able	to	select	appropriately	and	employ	various	methods	for	
describing, discerning, analyzing, labeling, and categorizing human move-
ment (e.g. aesthetic criticism, Laban Movement Analysis, Labanotation, 
Body-Mind Centering®, Pilates and a variety of other somatic systems).

•	 Students	 will	 be	 able	 to	 engage	 independently	 in	 original	 research	 in	
intellectual and physical forms.

•	 Students	will	be	able	to	satisfy	minimal	arts	administration	and	produc-
tion responsibilities, sufficient to present research and/or produce con-
cert works in a public forum.
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The Biology major explicates its goals in terms of a set of content and com-
petencies that it expects its students to have acquired upon completion of the 
biology major. Though the department assigns a specific course for the instruc-
tion of certain content and a specific competency, the biology faculty have 
laid out their expectation in this manner. In the gateway course students learn 
about growth and reproduction, Darwinian evolution, energetics, organismal 
structure and function, and organisms’ responses to stimuli while practicing 
the ability to develop hypotheses, analyze data statistically, interpret data, pres-
ent scientific data, write scientifically, and critically evaluate scientific infor-
mation. At the intermediate level students cover the cellular and molecular 
levels the biological molecules, cell structure, DNA replication, transcription 
and translation, signal transduction, Eukaryotic cell cycle and cell death, with 
skills covering molecular techniques, oral communication, and interpretation 
of literature: maintaining lab notebook. Also at the intermediate level the ex-
pectation is that students acquire knowledge about population genetics, evo-
lutionary theory, speciation, population growth, nutrient cycles and the niche 
concept, while practicing experimental design, scientific writing, use of primary 
literature, and statistical analyses. These are the core content and competen-
cies for which the Biology Department assesses student learning.

English has set as its learning goals the ability to do critical and interpretive 
thinking and writing dealing with both primary and secondary texts, proficien-
cy in varied forms of writing—scholarly, creative, personal—comprehension of 
varied theoretical approaches to literature and writing, an acquaintance with 
the differing cultural, historical, social, and political contexts of literature and 
writing for both canonical and non-canonical works, and experience with li-
brary research and the MLA style of documentation.

The Sociology/Anthropology Department has compiled the following 
list of program goals for students majoring in the department:
In the final year of the major, students will:

•	 Exhibit	skill	in	critical	reflection	and	analysis	of	the	social	research	of	others
•	 Identify	an	interesting	and	relevant	problem	for	socio-cultural	examina-

tion and interpretation
•	 Demonstrate	a	critical	perspective	in	the	design	and	implementation	of	

their research, as well as in their analysis
•	 Apply	a	socio-cultural	perspective	in	their	research	design,	implementa-

tion, and analysis
•	 Articulate	a	theoretical	framework,	a	clear	rationale	for	this	framework,	

and the ways in which the framework informs each student’s research 
inquiry (i.e., methodology)

•	 Select	 and	apply	 research	methods	appropriate	 to	one’s	 topic,	 theory,	
and methods

•	 Effectively	interpret	quantitative	and/or	qualitative	data
•	 Demonstrate	familiarity	with	ethical	questions	relating	to	social	re-

search as well as appropriate responses to these questions in their 
own research.
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Black Studies considers three major academic achievement objectives 
to be essential to students majoring or minoring in Black Studies and 
they are the following: 

•	 The	development	of	a	particular	knowledge	base:	for	example	the	his-
tory of Blacks in the U.S., modern Africa, and parts of the Caribbean

•	 The	development	of	specific	thinking	and	language	skills	such	as	em-
ploying interdisciplinary strategies to critically analyze relationships of 
power and privilege and subordination and domination, especially as 
these pertain to race, ethnicity, and gender in the U.S.

•	 The	 development	 of	 general	 familiarity	 with	 the	 historical	 and	 social	
contexts relevant to Black Studies, or, more specifically, know the ori-
gins and scope of the field. 

Learning goals of the Department of Geosciences are:
(1) to further student knowledge and understanding of the Earth, past and 

present, its internal and surficial processes, and its constituent materials 
(rocks, minerals, soils, etc.)

(2) to help students develop the cognitive and analytical skills necessary 
to use their geologic knowledge and understanding to solve geological 
problems through the reasoned analysis and interpretation of geologic 
and environmental information; and 

(3) to give students the opportunity to develop their written, oral, and 
visual/spatial communication skills. Many of our students take only a 
single introductory level course to fulfill a General Education require-
ment, and for these students we emphasize a general understanding of 
Earth processes and the ability to interpret and reason with geologic 
information. Our majors should gain substantive knowledge concerning 
Earth history, geologic processes, and natural materials, and a general 
understanding of modern research techniques used in the core courses 
required for majors and minors.

The purpose of assessment is to improve learning. These examples of learn-
ing goals demonstrate that departments and programs have taken the first step 
in designing assessment plans that allow for deliberations on the goals for stu-
dent learning.

In addition to having goals for student learning, the assessment plan for 
each program or department incorporates reflection by the faculty, based on 
the assessment data that may inform changes in the curriculum meant to im-
prove student learning. While it takes time to gather enough assessment data 
to discern patterns and thus stimulate discussions that can lead to change, 
departments and programs have altered their curriculum or other components 
of their major due to data generated by the cycles of assessment. The History 
Department, for example, came to the conclusion that it needed to address 
student engagement with historiography in their seminar papers. In response, 
faculty members implemented the requirement that students in their senior 
seminar write a historiographical essay relevant to their chosen topics. Each 
essay is attached as an appendix to the student’s seminar paper and thus is 
available to the assessors. 

In another example, over the past four years, Computer Science institut-
ed two types of changes as a result of its assessment analysis: changes to the 
major and changes to individual courses within the major. Within the major 
for instance, the department eliminated one course (CS 483) and divided a 
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single course into two in order to separate programming (CS 173) from theory 
(CS 174). The department also added a course in graph theory (CS 175) to 
provide a more coherent and focused study of this topic at an early point in 
the major, and thereby to allow instructors to cover more depth in advanced 
courses. Finally, it made the major program more rigorous by strengthening the 
mathematical background for students and increasing the amount of analytical 
reasoning material.

The annual report from Political Science explains that the department will 
adopt some new practices and change some old practices in an attempt to bet-
ter achieve programmatic goals. The specific actions include:
•	 to have the two faculty evaluators for each senior research proposal meet 

and conduct their evaluations jointly so that there is more consistency 
across evaluations of proposals;

•	 to adopt principles of respect for different forms of political inquiry, and 
to begin common discussions about syllabi for all courses;

•	 to establish a collection of all syllabi on the shared drive (a network 
resource) so that any faculty member may access a colleague’s syllabus 
anytime;

•	 to reconsider the appropriateness of our evaluation rubric for the re-
search proposals once we had engaged in discussions about specific 
course designs.

The Environmental Studies Program benefited in multiple ways from con-
versations about student learning, but reports that the most tangible result 
came in the form of a curricular revision, approved by the ENVS Program 
Committee in Spring 2008 and proposed to AAC in the fall of 2008. This re-
vision was a response to a number of issues, but one important issue was the 
curricular role of the courses in the middle of the major. In short, the proposal 
consolidates courses that are viewed as “environmental methods” courses at 
the 200 level. These courses provide students with opportunities to practice 
the competencies that are assessed in the senior year—particularly research 
skills, cooperative approaches to problem solving, and depth in a topical spe-
cialty. These courses have been available for many years, and so many students 
were likely exposed to these competencies. However, by packaging the courses 
and creating a “methods” requirement, the environmental science program 
hopes to better prepare students for upper division courses.

The assessment experiences of these programs and departments serve as 
a strong indicator that Denison’s assessment plan makes effective assessment 
possible, assessment that is dynamic and that informs change.

other assessment measures
As noted in Denison’s assessment plan, the best assessment programs provide 
multiple measures to assure accuracy of results. While the college’s primary 
focus of assessment is on the major, it uses other direct and indirect measures 
to confirm what is learned from the departmental and program reports, specifi-
cally about the achievement of the overall goals for a Denison educational pro-
gram. These goals are described in the Denison Assessment Plan and include 
the following:

1.  A Denison education cultivates the ability for creative/critical thinking, 
e.g., students leave Denison with an intellectual appreciation of the 
multiplicity of meanings and perspectives in the realm of knowledge and 
experience.
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2.  A Denison education furthers development of a set of competencies in 
reading, writing, quantitative reasoning, and oral communication. 

3.  The development of creative/critical thinking and/or core competencies 
occurs best in an environment that builds an intellectual and experien-
tial community of learning, consisting of working, learning, and support-
ive relationships with peers and professors. This environment forms and 
sustains such relationships and inculcates the norms critical not only to 
self-development, but also for democratic participation. Through such 
networks, students are encouraged to reflect on deeply held values and 
to develop new skills, but also learn the meaning of “self-interest, rightly 
understood.”

In 2003 the Assessment Committee selected a direct measure that specifi-
cally proposed to gauge most of the goals enumerated in the “statement of 
goals,” namely the Academic Profile test administrated by the Educational 
Testing Service of Princeton. In 2005, ETS abandoned the Academic Pro-
file test and implemented the Measure of Academic Proficiency and Progress 
(MAPP) test. The Academic Profile test was given at Denison in 2004-05 and 
the MAPP test was given in 2006-07 and 2008-09. In each case, half of the 
first-year class took the exam during August Orientation while 25-30 percent 
of the senior class took the exam during spring semester. Sampling of senior 
students was done to reflect the distribution of student majors across the four 
divisions of the college. 

ETS describes the goals of the MAPP test as follows:

As the only integrated test of general education skills, the Measure of 
Academic Proficiency and Progress test assesses four core skill areas—critical 
thinking, reading, writing and mathematics—in a single test that the Voluntary 
System of Accountability (VSA) has selected as a gauge of general education 
outcomes…. The MAPP test is statistically equated to the former Academic 
Profile assessment, allowing former Academic Profile customers to conduct 
longitudinal or cross-sectional studies. 

The accent on critical thinking in this description resonates well with the 
first goal of the Denison Assessment Plan, while the tests of skills in reading, 
writing, and mathematics fit well with two of the three objectives stated in the 
assessment plan’s second goal. Finally, the MAPP’s aim to test reading and 
critical thinking in the context of the humanities, social sciences, and natu-
ral sciences probes outcomes in Denison’s liberal arts design of cultivating the 
awareness of different perspectives in the realms of knowledge and inquiry. 

By giving the test both to first-year students and seniors, Denison is able 
to assess the “value added” dimensions of a Denison education in several skill 
and inquiry areas. Because the instrument is nationally normed, the college is 
also able to compare the gains of our students with those of other colleges over 
the span of their college education, although there is some question about the 
usefulness of the comparison group. Long-term use of the MAPP test is still un-
der discussion by the Assessment Committee. Faculty have expressed concern 
about student motivation while taking the test, primarily because the exam 
does not address any particular learning experience at Denison. Moreover, the 
multiple choice venue is one with which students have little experience; many 
have completed general education requirements by the end of their sophomore 
year, making the specific kind of knowledge tested in the exam something of a 

In addition to having goals 
for student learning, the 
assessment plan for each 
program or department 
incorporates reflection by 
the faculty, based on the 
assessment data that may 
inform changes in the cur-
riculum meant to improve 
student learning. 
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3c Denison c reates effective  
learning environments
In Denison’s Plan for Assessing Student Academic Achievement, the third goal centers on encouraging a 
community of learning:

2008 NSSE INFo rmATIoN 
LITErACY CoNSo rTIum

Amherst College
Beloit College
Colgate University
Colorado College
Connecticut College
earlham College
franklin and Marshall College
furman University
Hamilton College
Lake forest College
Macalester College
Middlebury College
rollins College
swarthmore College
vassar College
Washington and Lee University
Wheaton College
Whitman College
Willamette University

stretch in the last semester. In addition, Denison’s greatest reservation rests in 
the exclusion of the arts from the test. 

In the spring of 2007, Denison participated in an Ohio Five Teagle Project 
workshop to discuss assessment of critical thinking and creativity. As a sup-
plement to this workshop, Denison’s Assessment Committee invited faculty 
members from the various divisions of the college to discuss the learning goals 
of those divisions (i.e., Fine Arts, Humanities, Sciences, and Social Sciences). 
It was discovered that divisional goals could be found within the goals of the 
majors, including evidence of stimulating critical and creative thinking, and 
of developing competencies in writing, oral communication, and quantitative 
reasoning. This notion was reinforced after the Assessment Committee re-
flected on discussions with Professor David Lopatto of Grinnell College during 
his visit to Denison in November 2007. Hence Denison maintains its assess-
ment emphasis on the major, and as of 2008 asks programs and departments 
to indicate how their curricula capture the broad reach of a liberal arts educa-
tion (i.e., the sixth assessment question). Departments continue to write their 
reports and send them to the Assessment Committee, who read and respond 
carefully, offering changes for the departmental assessment mechanism. And 
so the cycle goes.

Community of Learning: Consonant with our mission of educating students to 
be autonomous thinkers, discerning moral agents, and active citizens of a dem-
ocratic society, we cultivate the contexts in which these goals are more richly 
achieved. In practice, this means that students engage each other and faculty 
in ways consequential to their education. The structural features encouraging 
learning communities to form are small class sizes, a tight student-faculty ratio, 
reduced faculty teaching load, and numerous opportunities to work closely with 
faculty in academic and co-curricular modes. Opportunities are just that and 
their existence does not mean that students take advantage of them. Only by 
capturing student behaviors in relation to these opportunities do we have valid 
measures of a true community of learning at Denison.

Opportunities to be engaged in a community of learning are many and 
include the Summer Scholars Program (R6.3), which now provides finan-
cial support for nearly 120 students to spend the summer on campus doing 
research under the close supervision of a faculty member. Students can also 
undertake research during the academic year, work as tutors for the Office of 
Academic Support & Enrichment, or serve as writing consultants in the Writ-
ing Center. In 2005, Denison was awarded a grant from the McGregor Fund 
for a program to enhance student intellectual engagement through shared, 
theme-related experiences both inside and outside the classroom. This pro-
gram, which included the themes “Built by Rasp and Bicycle,” “Dissonance 
and Harmony,” and “Urbanscapes,” built on the success of the First-Year Pro-
gram in using aesthetic and intellectual themes to engage first-year students 
in Denison’s intellectual community.

Denison’s ability to create effective learning environments can be explored 
using data collected from the National Survey of Student Engagement (NSSE), 
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administered to students from 2002-06 and in 2008. (Note: After 2006 Denison 
shifted to administering NSSE on an alternate year cycle to reduce over-surveying 
of the students and to reduce the financial costs of conducting surveys, while still 
yielding valuable survey information.) “The National Survey of Student Engage-
ment (NSSE) obtains, on an annual basis, information from hundreds of four-year 
colleges and universities nationwide about student participation in programs and 
activities that institutions provide for their learning and personal development. 
The results provide an estimate of how undergraduates spend their time and what 
they gain from attending college. Survey items on The National Survey of Stu-
dent Engagement represent empirically confirmed ‘good practices’ in undergradu-
ate education. That is, they reflect behaviors by students and institutions that 
are associated with desired outcomes of college.”3 (nsse.iub.edu/html/about.cfm, 
accessed 06.08.09) Denison uses NSSE as an indirect measure of successful stu-
dent learning to complement the direct measures employed in department and 
program assessment. 

According to the 2008 NSSE responses from first-year students and seniors, 
Denison maintains a high level of academic challenge, offers a substantial 
number of projects to engage students in active and collaborative learning, 
and fosters student-faculty relationships. In other words, NSSE data indicate 
that Denison creates the conditions necessary for effective learning. In three 
areas specifically—academic challenge, active and collaborative learning, and 
student-faculty interaction—Denison ranks within or above the Information 
Literacy Consortium and Carnegie Class Group for first-year students (Table 
3.3) and seniors (Table 3.4). 

Several NSSE categories more directly relate to the concept of com-
munity, such as the presence of an enriching educational experience or 
the presence of a supportive campus environment. For the benchmarks of 
community and learning, survey results indicate that students rank Deni-
son roughly equal to or lower than do students in the Information Literacy 
Consortium or Carnegie Class Group (Tables 3.5 and 3.6). These results 
suggest that Denison, while not necessarily deficient, should give attention 
to this area. 

Table 3.4 2008 Benchmarks of effective 
learning as evaluated by NSSE for seniors. 

Table 3.3 2008 Benchmarks of effective 
learning as evaluated by NSSE for first-year 
students. For tables 3.3–3.8, the benchmark 
value is a composite score based on student 
answers to multiple questions on the NSSE 
survey. Additional information about NSSE 
benchmarks is available nsse.iub.edu/html/
about.cfm.

Benchmark Denison Info. Lit. Consortium Carnegie Class Group NSSE Group

Academic Challenge 60.0 60.6 57.3 52.9

Active and Collaborative Learning 47.7 44.9 45.3 42.5

student-faculty interaction 37.0 36.7 37.9 34.6

*increase of 5.2 from first-year student response. **increase of 6.9 from first-year student response. ***increase of 14.7 from first-year student response

Benchmark Denison Info. Lit. Consortium Carnegie Class Group NSSE Group

Academic Challenge 65.2* 64.2 60.4 56.5

Active and Collaborative Learning 54.6** 51.7 52.2 50.8

student-faculty interaction 51.7*** 51.1 48.7 42.3

3nsse.iub.edu/html/about.cfm
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Table 3.7 Benchmarks of effective learning 
environments as evaluated by NSSE for first-
year students at Denison University. 

Benchmark Denison Info. Lit. Consortium Carnegie Class Group NSSE Group

enriching educational experience 32.7 33.2 30.3 27.5

supportive Campus environment 63.2 67.1 65.0 61.1

Benchmark Denison Info. Lit. Consortium Carnegie Class Group NSSE Group

enriching educational experience 53.1* 56.3 48.9 40.4

supportive Campus environment 59.8** 62.9 61.6 58

While scores by seniors were lower than scores by first-year students un-
der Supportive Campus Environment (Table 3.6), specific explanations for this 
drop are unclear. The college will need to monitor this benchmark on future 
NSSE surveys and determine whether a pattern is developing. Denison remains 
aware of its responsibility to develop a strong community of learning and will 
continue to work to match those survey results to the more consistently high-
performing results of the Academic Challenge benchmark.

NSSE data may also be used to explore longitudinal patterns in the bench-
marks for effective learning environments. These data show that Denison remains 
relatively stable in its outcomes. For first-year students, the results for academic 
challenge remain largely consistent among years (Table 3.7), as do the results for 
student-faculty interaction and enriching educational environment. The results 
for active and collaborative learning may indicate an increase in opportunities 
for students since 2002, while the results for maintaining a supportive campus 
environment are the most variable of the five benchmarks (Table 3.7).

NSSE First-Year  
students

Academic  
Challenge

Active and  
Collaborative Learning

Student Faculty
Interaction

Enriching Educational 
Environment

Supportive Campus 
Environment

2002 61.9 44.6 42.4 no data 59.9

2003 63.2 44.5 44.4 no data 66.4

2004 61.8 46.2 44.5 31.7 67.9

2005 60.0 45.8 42.3 31.6 64.8

2006 60.7 46.0 42.4 31.4 65.1

2007 no data no data no data no data no data

2008 60.0 47.7 43.3 32.7 63.2

*increase of 20.4 from first-year student response. **Decrease of 3.4 from first-year student response

Table 3.5 2008 Benchmarks of community 
and learning as evaluated by NSSE for first-
year students.

Table 3.6 2008 Benchmarks of commu-
nity and learning as evaluated by NSSE for 
seniors. 
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NSSE
Seniors

Academic Challenge
Active and Collabora-

tive Learning
Student-Faculty

Interaction
Enriching Educational 

Environment
Supportive Campus 

Environment

2002 62.4 50.1 53.2 no data 52.2

2003 62.7 52.9 57.6 no data 57.5

2004 65.2 54.6 58.6 54.0 60.3

2005 64.4 53.5 57.5 51.2 60.4

2006 65.1 55.2 58.1 55.3 62.9

2007 no data no data no data no data no data

2008 65.2 54.6 53.4 53.1 59.8

For seniors, the NSSE data also indicate general stability in the five bench-
marks of effective learning across the years (Table 3.8), and some measures, 
such as academic challenge, may even be increasing. Although Denison dis-
played stable or increasing values for these benchmarks of effective learning, 
the college aimed to strengthen its performance in Student-Faculty Interac-
tion, Enriching Educational Environment, and Supportive Campus Environ-
ment. Thus, in 2005, Denison shifted the teaching load for faculty from six 
courses per year to five. This reduction in part was expected to allow more 
time for one-on-one interaction between students and faculty. The NSSE 
data do not reveal any clear increase or decrease in student-faculty inter-
actions for seniors or first-year students. Thus while it seems logical that a 
reduced teaching load could lead to more opportunities for interactions be-
tween faculty and students, many factors could influence the frequency and 
depth of these interactions.

Table 3.8 Benchmarks of effective learn-
ing environments as evaluated by NSSE for 
seniors at Denison University. 

3D Denison’s learning resourc es  
suppo rt stuDent learning  
anD effective teac hing.
With the understanding that students’ learning interests and needs vary, Denison maintains a number 
of programs that contribute to an effective learning environment and support student learning. These 
include many of the resources that students rely upon to aid their learning and that faculty rely upon 
to support their teaching, such as Doane Library, Information Technology Services, the Academic 
Support & Enrichment Center, and the Writing Center (described in 2b and below). Programs such 
as Athletics, Recreation, Religious Life, the Vail Series, and the Denison Museum also enhance the 
learning environment for students, faculty, and staff and are described in Chapter 5. The Alford 
Center for Service Learning plays a role by challenging students to engage in direct service, but also 
to be reflective, to inquire into the persistence of social problems, and to consider what solutions they 
would advocate. In addition, the Alford Center serves as a pedagogical extension for multiple faculty 
members, creating a broader learning environment for Denison students. Given Denison’s status as a 
residential liberal arts college, programs in Residential Life play a significant role in fostering effective 
learning environments and developing a community of learning at Denison.

resiDential life
In the 1920s Denison made a conscious decision to be a residential liberal arts 
college. This commitment continues to the present and in the past 15 years has 
manifested itself in a push to construct more housing—primarily apartment-
style residence halls for seniors—so that it could provide desirable on-campus 
living for all students. As its mission states, Denison “provides a living-learn-
ing environment sensitive to individual needs yet grounded in a concern for 
community, in which the principles of human dignity and ethical integrity are 
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Training Topics for  
residenTial life

•	 Conflict	Resolution
•	 Time	Management
•	Multicultural	Competency
•	 Perspective-taking/Empathy
•	 Interpersonal	skills
•	 Communication
•	 Public	Speaking
•	 Leadership
•	 Responsibility/Accountability
•	 Teamwork
•	 Supervision
•	 Resource	Awareness

paramount.” In other words, as a residential college, Denison enables and en-
courages students to learn how to be responsible, engaged, and contributing 
members of their academic and social community, and it provides widespread, 
well-designed resources for reinforcing this effort. In fact, the concept of “in-
tentional community building” was introduced into the curriculum in the fall of 
2008, when four professors went into the residence halls to teach the pilot First-
Year Seminar 103—small group explorations of what it means to be a Denison 
student (R12.4). The weekly meetings for this course aimed to provide students 
with the tools to make a successful transition to a college environment, taking 
a special focus on their role and responsibilities in the Denison community. In 
the fall of 2009, three sections of FYS 103 are also being offered.

The educational components of Denison’s residence life program include care-
ful steps to train the 79 residential student staff in a range of subjects including 
conflict resolution, multicultural competency, leadership, and time management. 

With regard to learning opportunities for the residents, Denison employs a 
class cohort living arrangement whereby first-year students live together in spe-
cific residence halls, allowing staff to more effectively pursue the learning out-
comes suggested by NASPA, the leading professional organization for student 
affairs administrators. To this end, Denison also provides funds to each of the 
three residential quads for hall-specific and quad-wide educational program-
ming, typically designed and delivered by the student staff.

While much of the residential system is arranged in order for students to 
live with and learn from classmates of varying backgrounds and perspectives, 
several halls have been committed to specific groups of students. In existence 
for more than a decade, the recently-remodeled, apartment-style Taylor House 
is reserved for students with a minimum 3.25 GPA, while Gilpatrick House has 
been home to ten Honors Program students. Out on the edge of campus, the 
Homestead has for 30 years served as a home and living laboratory for students 
pursuing sustainable, ecologically-centered lifestyles. In 2002, Morrow House 
was designated as a service learning-oriented residence for first-year students, 
and in 2008 the former Kappa Sigma fraternity house was designated as the 
Modern Languages and Cultures House for first-year students who have at 
least an intermediate level of proficiency in one of the seven modern languages 

taught at the college. Throughout the 
year, its residents host international films 
and cultural activities as well as provide 
a venue for Modern Languages faculty 
to present lectures on their scholarship. 
The residential life of Denison provides 
students with a rich array of living and 
learning opportunities and experiences, 
including quiet dorms and alcohol- and 
substance-free housing, which contrib-
utes to a community of learning and thus 
demonstrates Denison’s ability to create 
effective learning environments. 

Denison also prudently invests in a 
network of learning resources—includ-
ing the campus’s academic buildings, 
library, and technology, as well as the 
people and programs that drive them.

Denison is keenly aware that facili-

planned and designed with student input 
and opened in 2007, the four “brownstones” 
represent Denison’s long-term plan to make 
apartment-style living available for the entire 
senior class.
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ties should match the pedagogical needs of specific disciplines. Since Denison 
is a residential campus, there is an integration of living and learning spaces, and 
therefore the learning spaces should not simply be functional but should also 
be inviting for students who wish to study or to use the space to interact with 
fellow students or professors. In the past decade, the academic buildings have 
received a great deal of attention, producing multiple changes.

The Samson Talbot Hall of Biological Science, which opened in 2003, 
was created in tandem with the re-engineering of the biology curriculum, both 
designed to meet and in some ways surpass the discipline’s 21st-century stan-
dards of technology and teaching. The new building includes modern teaching 
labs, a fifth-floor biochemistry lab, which more than doubles the previous bio-
chemistry lab space in the chemistry building, and a rooftop greenhouse, which 
is divided into four climate-controlled areas for research on various habitats. 
Talbot Hall also features a collections room, a student research center, and 
plenty of bright, comfortable spaces for study, informal interaction, and the oc-
casional nap. Of course, Denison’s biologists, like many other members of the 
community, also benefit from the teaching and learning possibilities found on 
the campus’s 350-acre biological reserve and its Polly Anderson Field Research 
Station, located on the northeastern edge of campus.

Following the construction of Samson Talbot Hall, the old Life Science 
Building, now known as Higley Hall, was renovated to house two of the larg-
est academic departments, Communication and Economics, which were previ-
ously crowded into Knapp Hall with six other departments. In Higley, which 
is also home to the Alford Center for Service Learning and the First-Year Pro-
gram, Communication and Economics now enjoy ample space and advanced 
resources for teaching, research, and collaboration. As one Communication 
professor describes, the difference is “night and day. Because of the size of the 
department, confinement to one-half of a Knapp floor was close to cruel and 
unusual punishment. This extra space and room options have meant creative 
freedom to open up the classroom, develop different teaching and learning 
configurations, and bring extra energy and experimentation to classroom inter-
actions. The department lobby has created a communal space where students 
and faculty have developed a sense of community, identity, and belonging.”

Across the Reese~Shackelford Campus Common (which is actually the 
living roof of a four-level underground parking garage) the Burton D. Mor-
gan Center provides spaces for teaching and learning and offices that sup-
port learning connections both within the campus community and with the 
external world. Dedicated in 2003, it houses multiple electronic classrooms, 
one large lecture hall (often used for scholarly and community forums), the 
Faculty Common, the Career Services Office, the interdisciplinary Organiza-
tional Studies Program, the Burton D. Morgan Program for Liberal Arts and 
Entrepreneurship Education, and the administrative offices for Alumni Rela-
tions, University Communications, and the college’s fundraising offices.

On the Fine Arts Quad, artists spend countless hours—whether as indi-
viduals, small groups, or entire classes—in the Mulberry Intermedia eXperi-
ence Lab (the MIX Lab) a state-of-the-art computer lab designed and built 
with the main focus of collaboration among the fine and performing arts. A 
joint effort among all the fine arts departments, the MIX contains a computer 
lab that functions as a high-end and stable teaching and learning environment 
for both faculty and students without sacrificing the professional needs of any 
one department. To achieve this, the MIX Lab houses the most up-to-date 
software and hardware. A great many of the software titles are being used in 
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today’s professional music, video, performance and design industries. Thanks 
to a $263,000 Sherman Fairchild Foundation grant, announced in the spring 
of 2009, the Fine Arts departments now look forward to many more techno-
logical and collaborative resources in the coming years, such as a new perfor-
mance space in Knapp Hall that will be technologically equivalent to the MIX 
Lab for experimental performances. Combined with the repurposing of Her-
rick Hall, a former Chemistry lecture hall, as an arts performance space, the 
new lab will help bring the fine arts into the academic heart of the campus.

Following a $16 million renovation, the historic Cleveland Hall opened for the 
fall 2009 semester as the new Bryant Arts Center and the reclaimed home of the 
Studio Art and Art History departments. The 45,000 square-foot, LEED-certified 
building features specialized spaces for sculpture, ceramics, printing, photography, 
painting, and archival study, as well as prominent spaces to display and perform art. 
Additionally, it provides independent studios for faculty adjacent to their teaching 
areas as well as inviting spaces for students and faculty to gather and collaborate, 
along with some classroom spaces for use by all the fine arts departments. As Art 
History and Studio Art moved back into Cleveland Hall, Denison also renovated 
the Cleveland Annex for use by the Cinema Department.

Structures and programs that support student learning and effective teach-
ing come in many forms at Denison, such as the Center for Academic Support 
& Enrichment and the Writing Center described in Chapter 2b and the many 
offices and programs described in Chapter 5. Two such resources that require 
substantial funding and personnel commitments from the college are Doane 
Library and Information Technology Services.

The William Howard Doane Library has 
undergone a dramatic transformation in the last 
ten years. What once was a traditional library, 
characterized primarily by print collections, is 
now a learning organization that extends be-
yond the walls of the building via collections 
in all formats and innovative services that have 
become integral to many students’ lives. Con-
sortial arrangements within the state of Ohio 
(OhioLink) and among four central Ohio liberal 
arts colleges (CONSORT—Denison, Wooster, 
Ohio Wesleyan, and Kenyon), greatly expand 
the ability of students and faculty to access 
books, journal articles, and other media, while 
being cost-effective for Denison. The profes-
sional staff of the library includes four liaison 
librarians, one for each division of the college. 

Library liaisons offer instruction sessions across the curriculum to ensure faculty 
and students’ ability to find, evaluate, and make appropriate use of the wide vari-
ety of information resources available for their research and scholarly pursuits. In 
partnership with the Department of Communication, Doane Library also offered 
information sessions on copyright during 2008-09 and developed ten podcasts 
now available on Denison’s iTunesU channel to help the community navigate 
the complexities of legal and ethical compliance with U.S. copyright laws.

The library’s Learning Commons is growing as a campus-wide resource, in-
cluding staff and services from the Library, Information Technology Services, the 
Writing Center, and Academic Support & Enrichment. Learning is the central fo-
cus of Doane Library, which now contains more space for collaborative work and 

A joint partnership between its and Doane 
library, the remodeled learning com-
mons opened during the 2008-09 year. As 
it has been described in the library newslet-
ter, the Learning Commons is intended to 
be “an intersecting point that promotes the 
common business of learning that unites 
everyone in Denison’s increasingly diverse 
community. it will invite all who live and 
work on campus to move beyond the dis-
ciplinary and cultural silos that sometimes 
divide them.”
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continues to maintain individual study spaces throughout the building. The print 
reference collection and the stacks are leaner and more effective than in 1999, 
and the number of online databases had grown to 280 in 2008, while the average 
among peer libraries outside Ohio is below 50. One challenge then and now is the 
overcrowded stacks, which are at 95 percent capacity (a library is considered full 
when the stacks are 75 percent filled). Even in an increasingly digital world, the 
number and variety of physical objects that libraries need to collect (books, films, 
art works, archival materials, manuscripts, etc.) continues to grow. Despite this 
challenge, stable increases in the library’s annual appropriations (with the excep-
tion of 2009-10, which will maintain the 2008-09 funding level) and robust plan-
ning allow the library staff to maximize the utility and potential of its collections, 
spaces, and services, thus making Doane Library a valuable educational resource.

The most striking development of the last decade, even among Denison’s new 
buildings and learning spaces, is the pervasive expansion and presence of Infor-
mation Technology Services. A few statistics illustrate the transformation:

•	 In	1999	there	were	400	computers	available	for	a	student	population	of	
2,100, producing a student/computer ratio of 5.25:1. 

•	 By	2008,	there	were	598	computers	available	for	a	student	population	of	
2,031, for a student/computer ratio of 3.40:1.

•	 Denison	has	73	learning	spaces	that	are	e-classrooms	(i.e.,	containing	a	
minimum of  one data projector, one computer, and a DVD/VCR play-
er); ten enhanced e-classrooms (with TV and VCR); 11 special-purpose 
rooms (e.g., the videoconferencing room in the library); 40 computer 
labs; and nine mobile carts with a data projector, some with a perma-
nently installed computer.

•	 In	2006,	wireless	Internet	service	was	brought	to	all	parts	of	the	campus,	
linking residence halls, classroom and administrative buildings, and even 
the 350-acre biological reserve to the information resources of the world.

In 2001, Denison had only two full-time instructional technologists and one 
full-time digital media specialist on staff. Today the college has eight full-time in-
structional technologists and two media technologists. Instructional technologists 
serve as the intermediaries between faculty and their pedagogical methods and 
thus assist with selecting and evaluating appropriate software, keeping faculty in-
formed of new resources, and working with faculty to develop instructional mate-
rials and conduct demonstrations of new software. Media technologists help with 
the layout of electronic classrooms, the design of hardware in the classrooms, and 
the repair and troubleshooting of equipment in classrooms, meeting rooms, and 
performance and exhibition spaces. These positions thus support student learning 
and effective teaching. Additionally since 1999 there has been a greater demand 
by faculty and students for online resources, such as library digital collections and 
the Blackboard Learning Management System, which received major upgrades in 
2007 and 2009. With the unyielding appetite of students for Internet resources, 
including academic endeavors linked to the Internet and the expansion of social 
networking applications, allocation of network resources to the Denison commu-
nity has consequently received much attention by ITS in the last ten years. The 
response included the purchase, and later an upgrade, of software to help optimize 
precious network resources and to appropriately and fairly apportion the band-
width available for students. ITS also must expend resources to monitor, control, 
and combat questionable behavior with respect to the downloading and sharing 
of copyrighted digital material. Overall, Information Technology Services has ably 
managed Denison’s transition to the electronic age.
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Criterion 4

Acquisition,  
Discovery, and  
Application of 
Knowledge
D e n i s o n  p ro m otes  a  l i f e  o f  l e a r n i n g  fo r  i ts  fa c u lt y,  a D m i n i st r at i o n ,  

sta f f,  a n D  st u D e n ts  by  foste r i n g  a n D  s u p p o rt i n g  i n q u i ry,  c r e at i v i t y,  p r a c t i c e ,  

a n D  s o c i a l  r es p o n s i b i l i t y  i n  ways  c o n s i ste n t  w i t h  i ts  m i s s i o n .
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Cool Happenings in the Summer Heat

This is summertime at Denison. The 
quads and halls are not still but echo 
with discovery, creativity, and congenial-
ity. Even during these months, the cam-
pus remains an active place of teaching 
and learning, especially for students and 
faculty involved in the Summer Scholars 
Program. It began in the mid—’80s as a 
modest science initiative involving eleven 
students, fueled by an endowment from 
Reid ’38 and Pauline Anderson. Since then, 
the Summer Scholars Program has grown 
to encompass all divisions and interdisci-
plinary programs, representing Denison’s 
commitment to inquiry, collaboration, 
and hands-on learning. Its success is based 
as much on students’ scholarly ambition 
and professors’ dedication to teaching as 
it is on the generosity of alumni, friends, 

parents, and foundations whose financial 
support provides stipends for Summer 
Scholars and their faculty mentors. In the 
summer of 2009, nearly 120 students 
collaborated with professors on original 
research and artistic endeavors, many of 
them working toward published papers, 
conference presentations, performances, 
and exhibits later in the year.

As it turns out, learning is a primary 
summer activity for Denisonians across 
the nation and around the world. Also 
this summer, 37 students studied abroad, 
gaining an intensive understanding of 
social-justice issues, tropical biology, 
linguistics, and more. Some may have re-
ceived course credit for their travels, but 
all were motivated by something deeper—
by the experience of learning and applying 

what they’ve learned. Sarah Bender ’09, 
for example, says her study-abroad sum-
mer program in East Africa last year not 
only taught her about another culture, it 
helped to define her own passions, call-
ing it “the fundamental inspiration” for her 
senior research project as well as for her 
deep involvement in the service organiza-
tion Hope Initiatives Southern Africa.

Another 300 Denison students com-
pleted registered internships this summer, 
working in health, human rights, journal-
ism, research, business, and a host of other 
fields. They learned about themselves 
and others at places like The Brookings 
Institution, the Cleveland Clinic, Harper 
Collins, and The Joffrey Ballet. And fac-
ulty members attended conferences and 
continued their research, writing, and cre-
ating. On campus, they engaged in rejuve-
nating workshops about liberal education 
and the mission of Denison University. In 
each case—whether student or teacher—
summer learning doesn’t stop with the 
individual. This fall each brings their en-
richment back to the campus community, 
where they will continue their learning and 
in some way impact the learning of others.

final exams are over, and spring semester grades have been record-
ed, but Emily Marshall ’10 remains on the Hill. As a Summer Scholar, 
Emily will spend the next ten weeks working with Professor of Econom-
ics Ted Burczak, intensively studying one question: What is the effect of 
government regulation on the housing collapse? It’s a learning experi-
ence generally reserved for graduate students: the opportunity to focus 
on one scholarly objective for an extended period of time, to conduct re-
search, to be self-directed, and yet work closely with a faculty member. 
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The concept of learning, however, is by no means restricted to the student’s 
years at Denison. Rather, through both words and action, Denison upholds 
the value of lifelong learning as one of the core characteristics of an engaged, 
thoughtful, and productive life. President Dale Knobel frequently reminds stu-
dents of the role of their college education in the trajectory of their lives. As he 
explained at the 2008 commencement ceremony:

“A liberal education such as you have experienced at Denison is intended to 
liberate individual potential—but it is not liberation from responsibility to other 
human beings but for responsibility to other human beings. It has equipped you 
to look at things—and persons—from many perspectives and to acquire, I hope, 
a special empathy that helps you to understand the experiences, outlooks, op-
portunities, challenges, and needs of those with whom you will share a home, a 
workplace, a community, a nation, a continent, and a world.”

At that same commencement, Trustee Kim Cromwell ’81 reinforced the 
message to the new graduates:

“While your days of attending classes, taking exams, writ-
ing papers and doing projects may be coming to an end, you 
are nonetheless embarking on a journey of lifelong learn-
ing. You will demonstrate that, as Charlotte Perkins Gilman 
once said, ‘Life is a verb.’ And like the distinguished Denison 
alumni you join today, you will be called upon to lead. We 
expect your leadership to take many forms, from demonstrat-
ing excellence in whatever you choose for your life’s work, to 
providing meaningful service to your community, the nation 
and the world.”

Denison seeks to maximize students’ learning potential 
by emphasizing intellectual, academic, and personal free-
dom—in other words “lives based upon rational choice,” as 
the mission statement declares. The Denison community 
believes that a diversity of views, cultures, and experiences 

is critical to the academic mission of higher education. Such diversity enriches 
intellectual life and increases the capacity of the college to serve the community’s 
educational needs (see 1b). Therefore, the college remains strongly committed 
to free speech, as articulated by the Antiharassment and Free Speech Policy in 
the Faculty Handbook (Section VII.H). An educational institution has a duty 
to provide a forum in which free speech and differences of opinion are actively 
encouraged and facilitated, and in which opinions and deeply held beliefs are 
challenged and debated. Critical to this duty is providing open and supportive 
environments for learning, living, and working.

4a  Denison Demonstrates,  throug h the  
actions of its boarD, aDministrato rs,  
stuDents,  faculty,  anD staff,  that it  
values a life of learning
The importance of learning is emphasized broadly throughout Denison’s mission documents as 
well as other institutional communications, as noted in Criterion 1. As the centermost component 
of the mission, the value of learning is fundamental to virtually every decision made with respect 
to the operation of the college, be it on the part of trustees, administrators, faculty, or staff. 

Denison trustee Kim Cromwell ’81
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The Denisonian value of lifelong learning is often echoed in departmental 
mission statements. For example, Modern Languages states: 

Educated people spend their lives trying to grow in political, social and intel-
lectual freedom. One kind of intellectual freedom requires us to break away 
from the notion that our native language is the most natural and apt means of 
expressing the full range of human experience. An education can start with the 
discovery that all words are purely conventional devices. They are nonetheless 
tools that stir emotions, articulate ideas, and establish relationships with oth-
ers. Learning a foreign language contributes to our education by providing an 
intimate exercise in cultural and linguistic concepts that open up new vistas on 
what it can mean to be human. Furthermore, foreign-language courses allow 
entry into the subjectivity of the target language on its own cultural and linguis-
tic grounds, thus making possible a different and more profound redefinition 
of our own culture.

The Department of Sociology/Anthropology writes in its mission:

… We have therefore sought to create a learning environment within 
which students may critically examine social life, its organization, and its 
meaning. We believe that the development of a perspective that examines 
the human condition in empirical, analytical, comparative, historical, and 
holistic terms makes a significant contribution to intellectual development. 
In pursuing such a goal, we assist students to develop, integrate, and utilize 
knowledge. To this end our mission is to produce knowledgeable learners and 
social agents who have a self-reflective sense of their potential contributions 
to the enhancement of the human condition.

While words, however eloquent, can only describe an ideal of lifelong learn-
ing, actions make it tangible at Denison, whether through planning and man-
agement, scholarship and intellectual pursuits, co-curricular and non-academic 
activity, or the everyday experiences of campus life. 

Naturally, each of Denison’s faculty members symbolizes the life of learn-
ing, having chosen a profession that involves learning at the highest aca-
demic levels as well as ongoing independent scholarship. Through their 
teaching, faculty serve as direct conduits of new knowledge, and they help 
students learn to critically analyze and apply that knowledge. Faculty bear, 
therefore, the greatest potential for enabling students to realize the trans-
formative power of learning—a power they will embrace long after they 
leave Denison. When not teaching, professors encourage a life of learning 
through standard academic advising as well as through close mentorships 
that organically evolve from Denison’s educational setting. And they set 
the example of lifelong learning through their own research, writing, and 
creativity (Table 4.1); through attendance and presentations at professional 
conferences; and through service to professional organizations. Such activ-
ity is reported to the Denison community through the Faculty Newsletter, 
which is published by the Office of the Provost eight times per year (R6.5), 
and the annual Faculty Research Brochure published for the board of trust-
ees (R6.6). It should be noted that faculty often pursue their scholarship in 
collaboration with students, and as will be explained in the next section, 
students frequently and independently model after faculty in their own re-
search and creativity.

faculty development

faculty scholarship, artistic projects, 
and professional development activi-
ties enhance Denison’s ability to excel as 
an intellectual community. the college 
proudly supports a life of learning among 
its faculty with levels of funding for 
professional development that signifi-
cantly exceed similar investments among 
peer institutions. Sources for faculty 
development, as described in the faculty 
Handbook (r2.2), include:
fellowships
•	 R.C.	Good	Faculty	Fellowships
•	 Pre-Tenure	Fellowships
professional Development grants
•	 Professional	Development	Accounts
•	 Michele	Tolela	Myers	New	Faculty	 

Start-Up program (sponsored by the 
Sherman fairchild foundation) 

•	 Mellon	Faculty	Career 
Enhancement	Grant	(sponsored	by	the	
Andrew	W.	Mellon	Foundation)

•	 Denison	University	Research	 
Foundation	Grants

•	 Midwest	Faculty	Seminars
•	 GLCA	Workshops



76 D e n i S o n  U n i v e r S t y   =   2 0 0 9  S e l f - S t U D y  r e p o rt

Activity 2006—07 2007—08

Conference papers 149 163

Book/Journal papers 111 131

Books 15 20

Book reviews 12 11

Exhibitions,	Presentations,	Art,	Music,	Theatre 31 27

poster presentations 8 3

published poems 9 13

Web	Art/Video 4 8

External	Grants 9 5

Denison University further demonstrates its value of learning by honoring 
its pursuit and achievements through a range of recognitions, honor societies, 
and awards. The Dean’s List recognizes all students who earn and maintain 
a 3.7 academic average and Denison notifies students’ hometown newspa-
pers of this honor. The Denison University chapter of Phi Beta Kappa, es-
tablished in 1910, recognizes students with superior academic achievement. 
Since 1999 the chapter has inducted 362 students and counts 41 current 
faculty and 24 emeriti faculty among its ranks. In 2006, all students, not just 
those completing Honors Projects, became eligibile to graduate with college 
honors on three levels: summa cum laude, the highest level marked by a grade 
point average of 3.9 or higher, magna cum laude; high honors denoting a 3.75 
or higher, and cum laude; honors denoting 3.6 or higher grade point average. 
Many academic departments induct students into their professional honor 
societies. As described in the introduction to Criterion 3, one of the most 
exciting events of each year is the Academic Awards Convocation (R6.7), at 
which Denison honors the newest Phi Beta Kappa inductees, the recipients 
of prestigious student fellowships and scholarships, new faculty chairs, and 
recipients of the President’s Medal, the highest honor Denison bestows upon 
students. Another noteworthy award, presented in a separate ceremony, is 
the Distinguished Leadership Award, which recognizes graduating seniors for 
their “extraordinary commitment to excellence, leadership and dedication to 
Denison and surrounding communities.” While not specifically an academic 
award, the Leadership Award does in many ways represent what the recipi-
ents have learned as leaders, and the impact they have had on other students’ 
learning experience at Denison. 

Learning, as it may be defined in the classroom, involves the discovery, test-
ing, and application of new knowledge, ideas, perspectives, and forms of ex-
pression. The same can be said of a vast range of activities outside Denison’s 
classrooms that encourage and engage students in learning, many of which 
are described in section 5b/5c of this report. The John W. Alford Center for 
Service Learning—the home of Denison’s largest student organization, the 
Denison Community Association—fosters programs and activities as well as 
academic courses that use community service and structured reflection to pro-
vide students with experience in applying concepts and skills to “real world” 
needs (R12.14). The Off-Campus Study program, which has nearly doubled 
to 52 percent student participation in the last decade, purposefully combines 
classroom and experiential learning to provide constructive opportunities for 
students to hone their analytical literacy as well as to cultivate the moral/ethi-

national honor 
societies

Departments and programs may honor 
the achievements of their students by 
inducting them into a national disciplin-
ary honor society or by presenting them 
with departmental awards. national 
honoraries include: 

DiSCiPLiNE-RELATED	

anthropology	–	Lambda	Alpha
classics – eta Sigma phi
communication – lambda pi eta
economics – omicron Delta epsilon
education – Kappa Delta pi
english – Sigma tau Delta
history	–	Phi	Alpha	Theta
mathematics	–	Pi	Mu	Epsilon
Physics – Sigma pi Sigma
Political science	–	Pi	Sigma	Alpha
Psychology – psi Chi
sociology	–	Alpha	Kappa	Delta
spanish – Sigma Delta phi
Women’s studies – iota iota iota

CoLLEGE-WiDE	

first year – phi Society
senior year	–	Mortar	Board
senior year – omicron Delta Kappa
Junior/senior year – Sigma Xi

table 4.1  Recent scholarly 
and creative activity by Deni-
son faculty
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cal competency and capacity for civic engagement associated with a liberal arts 
education. In addition, the value of learning is prominent throughout the Divi-
sion of Student Affairs, which seeks to cultivate learning opportunities through 
student organizations and governance, residential programs, wellness activi-
ties, and cultural events. Of particular note within Student Affairs are the op-
portunities provided by the Career Services Office (R12.9), which coordinates 
a catalog of more than 150 internships and registers nearly 100 additional, 
independently arranged internships each year (R6.4). 

Beyond Denison’s own people and programs, the life of learning is augment-
ed each year by hundreds of visiting fellows, lecturers, scholars, artists, and 
professionals who bring their insightful perspectives to campus in order to help 
the Denison community broaden and deepen its understanding of the world. 
Departments and individual professors frequently invite colleagues to teach, 
research, or perform. Denison also benefits from a strong cohort of endowed 
lectured series, through which faculty, staff, and students collaborate to identify 
and invite prominent visitors (Appendix 23). In addition, many student politi-
cal, social, and cultural organizations invite and host visitors through the course 
of the year. Over the last decade, the frequency and profiles of visiting lecturers 
and intellectual events have increased so much that prominent events often 
compete with one another. Some have warned that the abundance of these 
opportunities could distract students from their curricular obligations. Denison 
responded to such concerns in the fall of 2008 by creating the position of Aca-
demic Events Coordinator, whose goal is to facilitate the schedul-
ing, coordination, and production of campus learning events. 

Two additionally important channels between Denison and 
the world beyond, the Vail Series and the Denison Museum, 
promote the value of lifelong cultural learning. For 30 years, 
The Vail Series has highlighted Denison’s arts education with 
appearances by dozens of world-renowned performers (R12.7). 
The Denison Museum—which holds nearly 8,000 objects from 
Asia, Africa, Europe, and North and Central America—presents 
a wide variety of exhibitions throughout the year and maintains 
an ongoing program of lectures, symposia, visiting artists, gallery 
tours and other events available to the Denison audience and 
the general public (R12.10).

As noted at the beginning of this section, the administration 
and trustees readily extol the virtues of lifelong learning, and learn-
ing is the driving force in the work they do for the college, whether 
with regard to faculty development, student recruitment, fiscal 
management, campus enrichment, or fund-raising. It was a fun-, or fund-raising. It was a fun-. It was a fun-It was a fun-
damental commitment to a life of learning that the trustees and 
previous administration made the difficult decision to declare a 
non-residential policy for Greek social organizations in 1995—a 
policy that had both positive effects (including a markedly im-
proved student academic profile) and negative (the angering of 
many alumni). And it’s that same commitment that spurred the 
formation of the Strategic Plan, the execution of the subsequent 
Higher Ground campaign, the aggressive investment in faculty re-
sources and an expanded faculty, the updates and additions of aca-
demic and residential buildings, and the promise to remain true to 
Denison’s character as an undergraduate, residential, and selective 
college of liberal arts and sciences.

wynton marsalis and the lincoln center 
Jazz orchestra are among the many artists 
who have come to Denison through the vail 
Series. in addition to an evening performance 
during	their	visit	in	2007,	Marsalis	gave	an	af-
ternoon lecture on the importance of under-
standing self and experience, and members 
of the orchestra lead a workshop for student 
musicians. for the complete vail series 
performance history, go to vail.denison.edu/
archive.php.
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g eneral eDuc ation 
Developing core liberal arts competencies and becoming familiar with a 
broad range of disciplines are central to Denison’s general education cur-
riculum. Coursework in the natural and social sciences, humanities, and arts 
exposes students to diverse perspectives that enable them to function more 
effectively in an increasingly interdependent world. Thus, the General Edu-
cation (GE) program, which accounts for one-third of a student’s curriculum, 
has three elements: exposure to a broad sweep of disciplines, development of 
global and interdisciplinary perspectives, and development of competencies. 
Students must take two courses each in fine arts, social science, humanities, 
and science. They must take courses that develop their competency in writ-
ing, oral communication, and quantitative reasoning. In addition, students 
take courses in a foreign language and a class that has an interdisciplinary or 
global perspective.

The current GE program differs from the one in place a decade ago, which 
had stood since 1984. After several periods of discussion and debate about 
general education that ultimately resulted in the creation of a task force in 
2001 (Appendix 24), faculty approved a new GE model in 2004. The change 
was motivated by a sense among many faculty members that the previous sys-
tem was overly complex and thus not well understood. Critics asserted that 
too many requirements suppress student choice, develop a checklist mental-
ity, and inhibit students from taking risks in the selection of their courses. 
The resulting changes to the GE program were significant, but not radical. 
The new program moved the college from an inquiry-based program to a 
divisional-based program (described above). Rather than taking courses in 
a variety of modes of learning (e.g., “textual,” “social,” “artistic”), students 
now gain a breadth of knowledge and skills by taking two courses from each 
of the four divisions of the college (arts, sciences, social sciences, humanities) 
and by completing the courses that enhance a global and interdisciplinary 
perspective. The new GE program also reduces the minimum requirements 
from 13 to 10 courses.

ac aDemic maJo r 
Discipline of thought and depth of understanding as articulated through 
specific fields of study characterize the academic major1 at Denison. Stu-

4b  Denison Demonstrates that acquisition  
of a breaDth of knowleDg e anD skills  
anD the exerc ise of intellectual inquiry  
are integ ral to its eDuc ational prog rams.
Based on a mission-driven commitment to active learning in a residential environment, 
the Denison academic program is designed to cultivate self-determination and enhance the 
transformative power of education. The over-arching concept of the liberal arts embodies 
certain fundamental goals, among them breadth, depth, independent thinking, and rational 
and humane self-determination. Denison’s mission articulates the landscape for realizing these 
goals, while the curriculum and learning environment nurture, value, and reinforce them. As 
students undertake their education, they know their curricular experience will be divided nearly 
equally among General Education, the Major, and Elective requirements. They work closely 
with faculty advisors to meet their learning objectives, exercising purposeful choices of programs 
and courses, and facilitating coherent preparation for becoming a creative and engaged citizens. 
Together, the curricular requirements foster the breadth of knowledge and skills and the depth 
of inquiry that are integral to Denison’s educational program.

the college catalog (r1.1) provides a 
description of majors and degrees available at 
Denison, as well as a description of individu-
ally designed majors – denison.edu/academ-
ics/catalog/2008-2009/majors.html 
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dents are held accountable for discovering the evolving questions within 
the field and the prevailing skills and methods that lead to greater un-
derstanding. Practice in the academic major constitutes another third of 
students’ coursework as they develop an appreciation for the culture and 
content of their academic home. Students may select among 44 academic 
majors at Denison (Appendix 16). 

When a student’s academic interests do not directly align with Denison’s 
standard majors, he or she may develop an individually designed major (IDM) 
in consultation with an advisor. Thanks in large part to the Task Force on the 
Major (explained below), the Academic Affairs Council applies detailed and 
consistent guidelines for accepting an IDM and students must have a compel-
ling and coherent case for pursuing that option. Some recent individually de-
signed majors include Biomechanics, Poverty Studies, Cognitive Neuroscience, 
and Middle Eastern Studies.

In 2005, the General Faculty approved the formation of a Task Force on 
the Major consisting of three elected teaching faculty, three AAC-appointed 
teaching faculty, one student appointed by DCGA, and the associate provost. 
As noted in group’s 2006 report,2 their charge was to evaluate and make rec-
ommendations about the following issues:

1) The role, structure, and size of the major;
2) The role, structure, and size of the major in the B.S and B.F.A. degrees.
3) The role, structure, and size of the minor;
4) The role, structure, and size of the concentration;
5) The interests of departments in relation to the interests of the College 

as a whole (e.g., the relationship of the major to the General Education 
program and to electives);

6) Double and triple majors;
7) Any other issues that the task force deems important in its consideration 

of the major.

Two issues dominated the work of the task force: 1) the size of the major 
versus the other goals of a liberal education, and 2) the impact of double majors 
and minors on the liberal education of students. Through detailed surveys of 
Denison faculty, students, and recent graduates, as well as comparative analysis 
of similar colleges, the task force determined that the college does maintain the 
breadth and depth emphasized in mission documents, following the aforemen-
tioned “rule of thirds” that is common to many other elite liberal arts institu-
tions. The task force results also eased concerns that double-majors were prolif-
erating due to resumé-building—or “careerist”—interests, noting that through 
the rule of thirds, students are using their electives wisely to pursue legitimate 
second majors and other educational interests. The final report by the task 
force, issued in 2006 (R5.17) is now used by AAC to provide consistent, long-
term structure in the approach to changing a major, as well as consistent guide-
lines for the proposal and acceptance of IDMs. 

electives 
In consultation with advisors and on their own initiative, students choose the 
remaining one-third of their courses as electives, which are intended to balance 
and broaden the liberal arts foundation. Electives enable students to explore ar-
eas of personal interest and provide variety to their Denison experience. Choices 
may be a mixture of structured options, such as a concentration, a minor, or a 
second major, or they may simply be courses of interest to the student. 

2the report by the task force on the major 
resides	with	the	AAC	minutes	at	denison.edu/
offices/provost/governance/academics_af-
fairs_council_minute.html
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inDepenDent researc h & ac aDemic activity
Denison students have multiple opportunities to acquire a breadth of knowl-
edge and skill, and to pursue deep intellectual and creative inquiry. Some of 
these opportunities are ancillary to the student’s main coursework. Through 
senior research, students examine a topic or theme with the close attention, 
feedback, and guidance of a faculty mentor. The student plans, develops, and 
synthesizes the project over the course of the senior year, sometimes beginning 
the process as early as the junior year. Projects typically draw from and partici-
pate in wider intellectual conversations, thus engaging students in sustained 
and rigorous analyses and the production of major research theses, which en-
rich the academic experience. In 2007—08, for instance, 133 students com-
pleted a two-semester sequence of senior research and 80 students converted 
their senior research into honors projects. With a graduating class of 541, this 
means that 25 percent of the graduates participated in significant research ex-
periences during their senior year. Examples from 2007—08 include:
•	 Alexander, Courtney, “The Purification and Study of a Penicillin Bind-

ing Protein from Burkhalderia cenocepacia,” Chemistry.
•	 Barngrover, Anne, “Land like a Poem and Other Stories,” English.
•	 Bethel, Anna, “The Contemporary Future on Film: Mise-en-Scènce as 

Forward and Backward-Thinking Representations in Science Fiction 
Film,” Cinema.

•	 Wagner, John, “Theology of Poverty,” Religion.
•	 Brandt, Anna, “Analyzing Denison University’s Hidden Curriculum 

through the Perspectives of its First-Generation Students,” Sociology/
Anthropology.

•	 Slaby, Brian, “Upland Habitat Use by a Breeding Population of Spotted 
Salamanders (Ambystoma maculatum),” Biology.

The Summer Scholars Program, highlighted at the beginning of this chapter, 
permits students to pursue full-time collaborative work or conduct independent 
research with faculty members for ten weeks during the summer (Appendix 22, 
R6.3). Students discover a unique undergraduate venue for the exercise of in-
quiry through which they can pursue an intellectual or creative passion or focus 
on the resolution of a question over a sustained period of time. In short, students 
gain extra experience as research scholars, immensely valuable in its own right, 
but also serving as a testing ground for possible graduate or professional studies. 

Summer Scholars and Senior Research students are encouraged to partner 
with professors in conducting original research or artistry. These collaborations 
may lead some students to present papers at professional meetings, publish 
jointly authored papers in professional journals, or perform original works. For 
example, Sam Behrend ’09 won his second national award for “A Math Classic: 
“The Tale of Three Links” based on research he conducted with Lew Lud-
wig, associate professor of Mathematics and Computer Science, and presented 
at the 2009 joint meetings of the American Mathematical Society and the 
Mathematical Association of Undergraduate Research. Publications that are 
co-authored by Denison faculty and students, as well as student performances, 
presentations, and publications routinely appear in the Faculty Newsletter 
(R6.5). The February 2009 issue, for example, lists an award-winning vocal 
performance by Erin Mulhern ’11, a paper presentation by Ian Darrow ’10 at 
the Association for Education in Journalism and Mass Communication, and 
publications or presentations with faculty and student co-authors in the de-
partments of Psychology and Biology.
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In the spirit of intellectual inquiry, Denison supports student participation 
in numerous regional, national, and international conferences, typically by 
funding their registration and travel expenses. Some examples include:
•	 Psychology Department: Annual Meeting of the Psychonomics Society 
•	 chemistry and biochemistry Department: Central Regional 

Meeting of the American Chemical Society
•	 english Department: Annual Central Massachusetts Undergraduate 

Shakespeare Conference
•	 biology Department: Annual Meeting of the Ecological Society of 

America
•	 communication Department: Annual Convention of the Associa-

tion for Education in Journalism and Mass Communication
•	 modern languages Department: Annual Latin American Studies 

Symposium
•	 Political science Department: Annual Meeting of the Midwest Po-

litical Science Association and National Moot Court Tournament
•	 cinema Department: Annual Midwest Undergraduate Film Conference
•	 university Programming council: National Association for Cam-

pus Activities National Convention & Mid- America Conference
•	 Denison campus governance association: Association for Stu-

dent Governments of America National Student Government Summit
•	 the Denisonian, WDub 91.1: College Media Advisers National 

Conference
•	 redtech sound Production: Audio Engineering Society Internation-

al Convention
•	 the adytum, the Denisonian: National College Journalism Con-

vention of the Associated College Press
•	 interfraternity council, Panhellenic council: Mid-American 

Greek Council Association Annual Conference

Denison students also acquire knowledge and skills through participation 
in a diverse array of activities by social, political, cultural, philanthropic, and 
religious clubs and groups. For example, the Sustained Dialogue organization 
fosters discussions on the issues of race, difference, and diversity. Numerous 
activities are also available through the Student Activities Office (R12.8), the 
John W. Alford Center for Service Learning (R12.14), the Burton D. Mor-
gan Program for Liberal Arts and Entrepreneurship Education (R12.20), and 
Residential Life (R12.11). The Student Activities Office, for example, sponsors 
several leadership programs, including ADVANCE and LeaderShape, which 
allow students to develop leadership skills and work on individual or group 
projects. Within this broad scaffolding of activities, students come to recognize 
that their involvement in Denison’s campus organizations and leadership op-
portunities brings meaning and purpose to their work and prepares them to be 
active citizens engaged in a dynamic global society. 

The college seeks external funding to expand its pursuit of knowledge. Since 
the last NCA evaluation, Denison has received notable grants to enrich learn-
ing experiences for students and for faculty. Some recent examples include:
•	 Sherman Fairchild Foundation grant (April, 2009). Denison University 

was awarded a $263,000 grant from the Sherman Fairchild Foundation 
for a three-year program that fosters the integration of the arts and tech-
nology in the curriculum. The grant makes possible the development of 
nine collaborative courses that integrate different arts disciplines with 
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4c  Denison assesses the usefulness of  
its curricula to stuDents who will live  
anD wo rk in a g lobal ,  Diverse ,  anD  
tec hnolog ic al soc iety.
In keeping with Denison’s mission to foster autonomous thinkers who are ready to engage with 
the central issues of our time, departments and programs maintain curricula that are useful and 
applicable to the modern world. 

the use of various digital technologies. 
•	 Andrew W. Mellon Foundation grant (February, 2009). Denison Uni-

versity received a $788,000 grant from the Mellon Foundation to help 
support the conversion of adjunct teaching positions to tenure-track 
positions. The grant will allow twelve large departments (those with six 
or more tenure-track positions) to create ongoing positions to cover the 
sabbatical leaves of six members of the department. 

•	 Andrew W. Mellon Foundation Grant (March, 2008). Denison received 
$164,000 for faculty workshops on the meaning of liberal edcuation and 
the efficacy of advising liberal arts students. 

Of note for several reasons is a grant from the Lilly Endowment, “Voca-
tion, Intellect, and Life Choices: A Move Toward Wholeness,” awarded in 2003 
for $1.99 million. Comprehensive in design, this five-year grant was intended 
to implement vocational programming, including components for specific con-
stituencies, such as students and faculty, along with community-wide elements 
for all of Denison and beyond. The grant, ending in 2009, offered an array of 
opportunities, including:
•	 A diverse group of speakers relating to the contemplation and pursuit of 

vocation and life’s work. Many of these events were collaborations with 
other programs and academic departments on campus, providing an op-
portunity to work with a variety of groups and creative colleagues. 

•	 Musical artists from many different backgrounds and cultural traditions. 
The purpose of the series was to invite artists whose careers reflect a pas-
sionate commitment to their musical art and the culture out of which 
that music grows. Through performances, workshops, and in-class visits, 
the artists conveyed their own sense of exploration of vocation as a long-
term pursuit that shapes and gives meaning to one’s life. 

•	 Lilly Faculty Fellowships for Denison faculty, which involved a semes-
ter’s leave to pursue work on topics related to spiritual, intellectual, so-
ciological, and historical aspects of vocation.

In response to concerns raised by some faculty that the Lilly grant might 
harken back to the period when Denison had a specific Christian denomina-
tional affiliation, an expanded Lilly committee developed programming that 
ensured that the grant programs would be open to all members of the campus 
community and include strong multi-faith elements. 

For example the International Studies Program includes in its mission:

International Studies complements and challenges paradigms and methodolo-
gies of traditional disciplines as well as existing interdisciplinary programs. In-
ternational studies will help them situate their interests within broad histori-
cal and geographical terms. A double major in International Studies provides 
students from all disciplinary and programmatic backgrounds with the tools 
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they need to situate themselves as informed citizens in a rapidly changing and 
increasingly interconnected world.

The Women’s Studies Program also speaks to the usefulness of its curriculum:

Third, to show our students the real-life implications of their academic en-
gagement. That is, we challenge students to see the relationship between 
theory and practice: to see how the academic study of women’s issues and 
gender is informed by and has the power to transform real lives, both others’ 
and our own.

The Geosciences Department notes goals and applications for its curriculum:

The central goal of Denison’s Department of Geosciences is to educate stu-
dents about the nature and history of the Earth, the processes that shape 
the Earth and the impacts those processes have on human populations. … 
Denison students with training in the geosciences will contribute to solving 
these and other problems, while increasing opportunities for humans to live 
sustainably on the Earth.

The Philosophy Department also speaks to the applicability of its curriculum:

To do philosophy is to encounter some of the most fundamental questions 
that can be asked about human existence. Philosophical investigation leads 
students to recognize the otherwise unnoticed assumptions that, far from 
standing on the periphery of our daily lives, underpin even our most ordinary 
ways of interacting with other persons and engaging in human projects. Such 
assumptions concern, for example, the nature of human knowledge, action, 
and value. Philosophy challenges students to move beyond uncritical pat-
terns of thought, to recognize problems, and to exchange a more naive world 
view for a more considered and justifiable one. 

The goals of usefulness specified in these statements are balanced and measured 
by Denison’s Assessment Plan (see 3a), which centers on learning within the con-
text of the respective academic departments and programs. The Assessment Plan is 
part of the broader purview of the faculty-elected Academic Affairs Council (AAC), 
which is charged with reviewing all matters related to curriculum and educational 
policy (Faculty Handbook, Governance Document, Article III, section A). This 
council reviews degree requirements, programs of study (i.e., Major requirements, 
concentrations, General Education), proposals for new courses, academic standards, 
and academic support, and makes recommendations to the faculty for approval. 

Further evaluation of the curricula occurs each year as AAC undertakes a re-
view of at least two academic departments or programs. This process includes a self-
study, a review by peers from outside Denison, and a response by the department or 
program. These periodic reviews, coordinated by the Associate Provost, are under-
stood to be part of the responsibility of the Academic Affairs Council’s to “evalu-
ate…the broad educational programs, goals and accomplishments of the Univer-
sity” (Faculty Handbook, Governance Document, Article III, Section A.1.b). The 
focus for these reviews is on the program’s proper role in the college and how well it 
fulfills that role. The reviews also provide an opportunity for academic departments 
and programs to evaluate many dimensions of their programs, including how well 
the curriculum prepares students to live and work in the modern world beyond 
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Denison. The reviews include substantial and broad-based student input, includ-
ing the possibility of input on the evaluation process itself. Typically, each academic 
department or program is reviewed every 10-15 years by AAC. 

The outcomes from this review process differ among departments and pro-
grams, but may include changes to the curriculum or requirements for the major. 
For instance, the outcomes of a 2001 review of the Department of Sociology/An-
thropology included altering the major and curriculum by increasing the number 
of core methods courses from one to two (i.e., Field Research Methods and Survey 
Research Methods) and reducing the electives for the major by one course. In Biol-
ogy, the review process (2001-02) resulted in the creation of a new introductory 
biology course that encourages students to “do biology” and increases emphasis 
on developing the skills that modern biologists use, including experimental design 
and data analysis, locating and evaluating scientific information, writing, and oral 
communication, skills that are important for students who will live and work in the 
modern world. In Modern Languages (reviewed 2003-04), the external reviewers 
encouraged the department to implement the National Standards for Foreign Lan-
guage Learning in the curriculum. By the spring of 2008, the department reported 
to AAC that it was using these national standards to organize course goals, such 
as for French 112, German 213, and Spanish 213. The standards also were used to 
organize goals for the major. For example, the Spanish major developed within its 
curriculum the five C’s of foreign language education from the National Standards: 
communication, culture, connections, comparisons, and communities. 

A liberal arts education is instrumental in producing active and engaged 
citizens of a complex, diverse, technical, and global society. Faculty learn and 
remind themselves of the value of being liberally educated by participating 
in workshops that directly focus on the liberal arts (see 1c), as well as by at-
tending workshops, seminars, and forums designed to facilitate pedagogical 
innovation and to promote excellent teaching. Some of these efforts are:
• teaching matters—a forum of the faculty for discussion and presenta-

tion of issues related to pedagogical approaches and effective teaching, 
based on faculty experiences and insights, or on the presentations of 
visiting experts (Appendix 11).

• liberal arts education Workshop—organized by the Provost and 
a faculty committee, for increasing faculty appreciation of and engage-
ment in liberal arts education (see 1c).

•	 Writing Workshops—for the enhancement of teaching of writing 
across curriculum and to enable students to become effective communi-
cators in their own disciplines.

•	 oral communication Workshops—aimed at enhancing the ability 
of faculty to support how students learn effective oral communication.

•	 Pedagogy in the multicultural classroom Workshops—spon-
sored by the Center for Black Studies and the Office of the Provost as a 
means for faculty to engage in discussion, learn from the literature, and 
identify best practices for teaching in a diverse classroom.

•	 information technology Workshops and showcase events—
organized by the Information Technology Services staff. The workshops 
help faculty and staff learn how to use specific software and hardware. 
Showcases are an opportunity for faculty to see innovative technology 
implementations and to discuss pedagogically appropriate uses of these 
technologies with other faculty and instructional technologists.

As students graduate and move away from the college, the effectiveness and 
applicability of a Denison education becomes apparent. Graduates show strong 
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acceptance rates in law school and medical school (Table 4.2), as well as in 
other professional programs and graduate schools in a variety of disciplines, as 
tracked by the Office of Career Services. Records indicate that 23 percent of 
Denison graduates (2007) entered graduate school within six months of gradu-
ation, and on average 40 percent of alumni have enrolled in graduate programs 
within five years of graduating from Denison.

Upon graduation, alumni also enter the workforce in for-profit institu-
tions and non-profit organizations. For example, Denison produces a high 
number of graduates who work in a variety of global settings for the Peace 
Corps and in 2008 the college was ranked 15th (a three-way tie) in the 
number of actively serving volunteers (17) among small top colleges and 
universities. Denison was ranked 10th in the number of graduates (10) vol-
unteering for two years with Teach for America in 2008. 

Add to these examples the prolific lists of graduates’ professional and service 
activity that appear in each issue of Denison Magazine (R6.2) and one can con-
clude that the Denison education is indeed useful, and that Denison produces 
alumni who make a difference in the world.

 

Graduating Seniors Alumni  

Class Year Applicants Acceptances
Denison Rate  

of Acceptance
Applicants Acceptances

Denison Rate  
of Acceptance

National Rate  
of Acceptance

Medical School

1999 25 21 84% 11 4 36% 45%

2000 18 14 77% 6 3 50% 41%

2001 17 15 88% 5 4 80% 50%

2002 11 8 72% 6 2 33% 52%

2003 25 21 84% 3 2 67% 50%

2004 21 16 76% 4 3 75% 49%

2005 13 9 69% 5 5 100% 46%

2006 16 8 50% 1 1 100% 47%

2007 18 14 77% 15 12 80% 45%

2008 14 9 64% 19 14 73% 44%

2009 15 13 86% 12 5 42% 44.4%

Law School

1999 28 24 86% 38 34 89% ---

2000 23 19 83% 8 6 75% 71%

2001 21 20 95% 10 8 80% 70%

2002 22 17 77% 14 9 64% 65%

2003 16 15 94% 3 2 66% 59%

2004 21 17 80% 6 5 83% 58%

2005 14 10 71% 15 13 86% 62%

2006 22 19 86% 13 12 92% 66%

2007 27 22 81% 14 10 71% 66%

2008 25 18 72% 19 15 78% 66.4%

2009* 26 19 73% 10 7 70% 66.6%

Source:	American	Association	of	Medical	Colleges;	Law	Services	Admissions	Council.	*Final	Figures	for	2009	will	not	be	available	from	the	Law	Services	Admissions	Council	until	Spring	2010

table 4.2 Acceptance rates to medical 
school and law school for graduating seniors 
and alumni.
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The Code of Academic Integrity is largely the result of students’ efforts, 
beginning in 2004, to envision, research, write, and revise a document that 
matches Denison’s ideals for academic integrity. The students who developed 
the code were motivated by a number of concerns. They hoped to increase 
trust between professors and students by explicitly making all members of 
the community responsible for maintaining it. They hoped to help shape a 
campus culture in which students would take full responsibility for their work 
and be assured of full credit for their accomplishments. They wanted Deni-
son University to earn a reputation for high standards of conduct and honor. 
They wanted to better assure consistency and due process in the hearings 
held when such standards are not maintained. And they wanted to create 
an ongoing means of assessing the state of the academic culture at Denison, 
developing educational materials to help foster honorable conduct, and per-

petuating integrity across campus. 
The code that resulted from the campus’s collab-

orative work comes into full effect with the Fall 2009 
semester and the establishment of a University Honor 
Committee, which will be responsible for reviewing re-
ports of academic dishonesty. The committee will not 
preclude or exclude a professor’s independent preroga-
tive for addressing cheating and dishonesty. Meanwhile, 
students and faculty have jointly developed an awareness 
campaign to promote adherence to the code, employing 
a mix of communications vehicles (R12.21) and events, 
including a focused presentation at August Orienta-
tion and a “hand-printing” activity at the early-semester 
Campus Involvement Fair. The main goal of these events 
is to help students and faculty understand their roles 
with regard to the code: 

Responsibilities of Students under the Code of Academic integrity
Foremost, students are charged with taking responsibility. Denison students 
must do the following:

•	 Learn	what	help	is	available	and	permissible	as	they	complete	their	own	
assignments.

•	 Make	 certain	 that	 work	 submitted	 under	 their	 names	 does	 not	 make	
inappropriate use of the work of others—whether words or ideas.

•	 Learn	the	standards	for	acknowledging	and	citing	sources	in	academic	
writing, which are necessarily higher than the standards in any other 
kind of work.

•	 Find	out	whether	they	are	permitted	to	consult	the	Internet	or	any	other	
kind of material when completing a project, and learn the means of indi-
cating that they have done so in methodical and clear ways.

•	 Encourage	such	behavior	in	other	students,	and	if	someone	is	consider-

At	the	start	of	the	Fall	2009	semester,	
students drew awareness to the new code 
of academic integrity with a “hand-
printing” table at the involvement fair, and 
a campus-wide campaign of posters, wallet 
cards, and table tents. for more information 
about how the code was researched and 
developed, see the Summer 2008 Denison 
Magazine	(bit.ly/3Q8Slp), or to read the 
code itself, visit denison.edu/integrity.

4D  Denison proviDes suppo rt to ensure that  
faculty,  stuDents,  anD staff acquire ,  Dis cover ,  
anD apply knowleDg e responsibly.
Offices, policies, and practices are in place to support faculty, students, and staff as they navigate 
through activities of knowledge acquisition and application. The value of responsibility was a 
driving force in the development of Denison’s Code of Academic Integrity (R4.1), which both the 
DCGA and faculty unanimously adopted in 2008. 
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ing cheating on a quiz or improperly using ideas without citing them in 
a paper, the Code requires that students act in some way to discourage 
such conduct. The Code does not specify how a student is expected to 
respond in such a case, but it does require that the student act in some 
way to oppose dishonesty in others.

•	 Augment	Denison’s	reputation	for	high	standards	of	conduct	and	honor.

These actions are in every student’s best interest, because they are impor-
tant aspects of critical thinking. Acting with ethics and learning to write with 
authority involve the same skills. And encouraging others to abide by commu-
nity standards is invaluable in any endeavor.

Responsibilities of Faculty under the Code of Academic integrity
Denison’s faculty are charged with the responsibility for encouraging ethical 
conduct in their students, for clarifying what sorts of assistance are permissible 
for different projects, and for helping students learn how to make proper and 
rhetorically effective use of source material.

If an instructor believes that a student has violated the Code of Academic 
Integrity, the instructor is required to notify the associate provost of academic 
affairs, who schedules a hearing of the Academic Integrity Board to determine if 
an offense has occurred, the severity of the offense, and the appropriate means 
of addressing the offense with penalties and/or educational programming.

Denison also provides support for the ethical pursuit of knowledge though the 
Writing Center, which conducts workshops on plagiarism and academic honesty. 
During the 2007-08 academic year for example, the workshop systematically was 
offered to all FYS classes, reaching a total of 522 students. Furthermore, state-
ments clearly defining misconduct and its consequences routinely appear on syl-
labi as faculty address responsible acquisition and application of knowledge.

Denison also encourages all members of the Denison community to abide by 
the provisions of copyright law. To promote compliance with copyright law, the 
Denison library created a website that gives examples of “fair use” for individuals 
and classrooms for a number of print and electronic media.3 Denison’s Accept-
able Use policy encourages all users of Denison’s computing resources to avoid 
committing “violations of copyright/civil law, including the unauthorized repro-
duction and use of copyrighted images and text” as well as forbidding “software 
theft or piracy, data theft, or any other action which violates the intellectual 
property rights of others.” 

As students live and learn on campus, support stretches to encompass many 
areas. During the 2007-08 academic year, for example, Health Services was 
actively involved in the initiative to bring Student Health 101, an electronic 
monthly e-magazine, to the students, parents, faculty, and staff of the Denison 
community as a way to responsibly provide health and wellness information. 
With heightened concern for student mental health nationwide, particularly 
in relation to campus violence, counselors also have noticed a dramatic shift 
in programming requests made by campus constituents. These requests, largely 
originating from first responders such as the Peer Advisory Network, Sexual 
Harassment and Rape Educators (SHARE), faculty members, and Campus and 
Residential Life student staff, have been directed toward identifying and re-
sponding to students experiencing emotional distress. Furthermore, counselors 
have made a concerted effort to be increasingly proactive in seeking outreach 
activities for the purpose of raising mental health awareness. 3denison.edu/library/copyright
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Responsibility for promoting learning that serves to protect and preserve 
the integrity of the academic environment occurs both inside and outside the 
classroom. The Office of Residential Life, for example, coordinates a compre-
hensive two-week training and leadership development program in August 
for all student staff members (R12.11). Seventy-nine students served on the 
Residential Life staff in 2008-09. This group looked forward to building com-
munity within the 37 residential complexes on campus that house more than 
2,000 students. In response to the events and discussions of racial intoler-
ance of the year before, the professional staff within Residential Life sought 
to structure training sessions to promote reflection, discussion, and action. 
As 2008-09 began, a student leader facilitated a Safe Zone training session 
for staff members and was present at an informational resource fair for the 
staff. Safe Zone offers support and resources to the lesbian, gay, bisexual, and 
transexual community. A new training session was added to educate staff 
members about effective strategies to respond to hate and bias incidents on 
campus. Staff practiced responding to a variety of scenarios, such as “Hate 
Crimes and Bias-Motivated Incidents: What All Staff Need to Know” led by 
Bradley Pearson, assistant director of Residential Life. The Residential Life 
student staff also participated in a session about sexual violence led by Nancy 
Radcliffe, who works with sexual violence education and support through the 
Ohio State University Wellness Center. 

Each academic year, Denison welcomes approximately 600 new students to 
campus. These students represent virtually every state as well as many foreign 
countries. They are a diverse group by any sense of the word and they bring 
with them vastly different sets of experiences, attitudes, and values. Denison 
continues to explore new ways of supporting current students as well as wel-
coming first-year students and assisting them in more fully understanding the 
culture and values of the campus. For example, the entire Student Affairs Di-
vision focused the annual August 2008 retreat/workshop on seeking greater 
self- and community-awareness, along with skill development to better enable 
faculty and staff to use “a campus cultural lens” when working with diverse 
populations. An interactive daylong retreat focusing on the theme “Making 
the Familiar Strange” was facilitated by Peter Magolda from Miami University 
for the 13 departments in the Student Affairs Division. This exercise involved 
examining with a new lens the images, traditions, and environments at Deni-
son in an effort to better understand the Denison culture.

Departments and offices across Denison adhere to standards and prac-
tices of professional associations that work to protect and preserve re-
sponsible actions. The American Chemical Society, for example, accredits 
Denison’s chemistry program (R9.5). The Association of American Medi-
cal Colleges recognizes Denison’s pre-medical program, while the Ameri-
can Medical Association recognizes Athletic Training as an Allied Health 
Profession (R9.5). The Commission on Accreditation of Athletic Training 
Education (CAATE) accredits Denison’s Athletic Training Education Pro-
gram (R9.5).

Denison is a member of the Great Lakes Colleges Association, the Associa-
tion of American Colleges and Universities, the Higher Education Data Shar-
ing Consortium the Ohio Colleges Association, the Association of Indepen-
dent Colleges and Universities of Ohio, and several additional national and 
state associations (see R10.4 for a list of consortial memberships). The college 
operates in accordance with many federal laws and guidelines. Some of the 
most important include:



C r i t e r i o n  4 89

gramm-leach bliley act or  
financial modernization act of 1999 (glb)
The Financial Modernization Act of 1999, also known as the “Gramm-Leach-
Bliley Act” or GLB Act, includes provisions to protect consumers’ personal 
financial information held by financial institutions. There are three principal 
parts to the privacy requirements: financial privacy rule, the safeguards rule, 
and pretexting provisions.

student and exchange visitor information system (sevis)
The Student and Exchange Visitor Information System (SEVIS) is a federal 
computerized system that maintains and manages data about foreign students 
and exchange visitors during their stay in the United States. It is part of the 
Student and Exchange Visitor Program (SEVP). The U.S. Immigration and 
Customs Enforcement (ICE) manages this program.

the family educational rights and Privacy act of 1974  
(Public law 93-568) (ferPa)
The Family Educational Rights and Privacy Act (FERPA) (20 U.S.C. § 1232g; 
34 CFR Part 99) is a Federal law that protects the privacy of student education 
records. The law applies to all schools that receive funds under an applicable 
program of the U.S. Department of Education. The Registrar’s Office is respon-
sible for following the guidelines of this law (R4.7). 

human subjects statement of Policy/activities covered 
Denison University is responsible for assuring that research activities conduct-
ed under its auspices do not violate the rights and welfare of human subjects 
(R4.8). Its Guidelines for Human Subjects Research are designed to conform to 
the Department of Health and Human Services Code of Federal Regulations, 
revised as of October 1, 1992 (Federal Register, 10-1-92 edition,119-129). The 
following activities are covered: all faculty research, all administrative research, 
and all student research including independent studies, senior research, and 
student-designed research for courses. Normal classroom studies are not among 
the activities covered.

animal subjects review board/Policy
Denison’s Institutional Animal Care and Use Committee ensures that it is pro-
viding humane care and treatment to all vertebrate animals used for teaching 
or research purposes (R4.8). The committee follows guidelines from the Office 
of Laboratory Animal Welfare of the U.S. Public Health Service. This commit-
tee evaluates proposals from faculty and students who wish to work with ver-
tebrate animals for classroom activities, student research projects, and faculty 
scholarship.

cleary act 1998
Denison’s Office of Security, Safety, and Risk Management collects and pub-
lishes campus crime statistics in compliance with the Cleary Act of 1998 for 
crime awareness and campus security. Information on campus crimes is avail-
able at www.denison.edu/security and federal compliance is managed by the 
Chief of Security and Risk Management (R4.9). 
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Criterion 5

Engagement 
and Service
As  c A l l e d  fo r  by  o u r  m i s s i o n ,  d e n i s o n  i d e n t i f i es  i ts  
c o n st i t u e n c i es  A n d  s e rv es  t h e m  i n  wAys  b ot h  vA lu e .
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partnership and purpose

and Habitat for Humanity, and under the 
supervision of master carpenter Richard 
Downs ’77, the project became the cen-
tral focus for the first-year seminar Words 
and Ideas: To Have a Home, taught by then 
First-Year Dean and Associate Professor 
of Communication Laurel Kennedy. 

The project represented deliberate fo-
cus on a subject of social importance and 
the launch of a community-learning plan 
that ultimately embraced the entire cam-
pus. All that year, conversations, writings, 
projects, lectures, and presentations about 
concepts of house and home stirred around 
Built with Rasp and Bicycle, a theme aptly 
taken from a poem of the same name by 
the late revered Denison English professor 
Paul Bennett. The poem chronicled Ben-
nett’s and his wife’s loving and painstaking 

efforts to build their own house in Granville.
Denison’s notion of a community of learn-
ers forming around distinct, recurring, and 
unifying themes had begun two years ear-
lier with a direct aim at first-year students. 
The annual themes represented new ways 
of addressing the multidimensional nature 
of the intellectual and personal journey of 
college. Bolstered by the early theme suc-
cesses, Built with Rasp and Bicycle marked 
the first campus-wide intellectual theme 
and led to the discourse, discussion, and di-
versity of theme interpretations that have 
occurred over the last three years and will 
continue into the future.

Downs, whose father was a colleague 
of Bennett’s in the English Department, 
is a noted local contractor who, as a se-
nior at Denison, was one of a small band 

of students who began constructing the 
Homestead, Denison’s student-managed, 
sustainability-oriented, off-grid housing 
alternative. He thus made an ideal fore-
man for the scores of students and other 
volunteers who traveled to the site weekly 
to help with framing, insulation, dry wall, 
siding, roofing, painting, and landscaping. A 
slight, sinewy man, weathered and graying, 
Downs would take time in this outdoor 
classroom to draw the angle of the cut on 
a board, explaining carefully to students 
how their action of cutting a length of 
wood fits into the larger picture of build-
ing a house. A good teacher, he was pa-
tient, low-key and meticulous. 

Further, Downs wanted his young la-
borers to understand the deeper meaning 
of working with Habitat for Humanity, for 
which he served on the local board and 
acted as site manager for seven of the first 
eight homes it built. He wanted them to 
understand the meaning of working with 
hands and mind and heart. He wanted them 
to know the importance of building a home 
for someone who had none.

a worthy product of Denison’s tightly-knit network of constituencies 
stands on an everyday sort of street in the nearby town of Newark. There, 
during the 2005-06 year, Denison students, faculty, staff, alumni, and com-
munity friends joined together to build a home for a struggling mother and 
her two small children. The house on Monroe Street came together from a 
spirit of partnership and purpose. With cooperation from Owens Corning 
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5A  denison leArns from the constituenc ies  
it  serves & AnAlyzes its c ApAc ity to serve  
their needs in wAys both vAlue
Denison exists to serve its central constituency, its students, inspiring and educating them to 
become autonomous thinkers, discerning moral agents, and active citizens of a democratic society. 
With support and facilitation from many other constituencies, students find multidimensional 
opportunities to engage outside and inside the classroom during their intellectual and personal 
journey through college.

students 
In the three major arenas in which Denison serves its students — curricular 
learning, the living-learning residential environment, and co/extra-curricular 
activities — Denison employs a variety of tools and strategies to analyze stu-
dent needs and to address their expectations. At the curricular level, Denison 
learns from its students through course evaluations (R7.1) as discussed in Cri-
terion 3b of this report. For many academic departments and programs, assess-
ment activities include gathering feedback about the curriculum using tools 
such as comprehensive exams, senior seminars, and senior exit interviews.

Beyond the classroom, many other examples demonstrate Denison’s sensi-
tivity to student opinion. Information Technology Services worked with stu-
dent government to establish a Student Technology Committee that fosters 
communication and gathers feedback on technological matters. The Office 
of Academic Support & Enrichment surveys tutors, students with disabilities, 
and students in academic difficulty to gather feedback, evaluate whether needs 
are being met, and plan for future initiatives (R5.14). The Office of Religious 
Life uses a survey to identify the changing spiritual and vocational interests 
of the student population (R7.2). In athletics, feedback is gathered through 
coaching evaluations and through participation rates and retention rates of 
student-athletes. The recreational clubs and intramural programs (Appendix 
20) use meetings with student groups at the end of each semester to evaluate 
participation levels in all club sports, and how the constitution, by-laws, rules 
of the sports, equipment needs, and staffing issues are being addressed. 

As another example, Health Services and Counseling Services use patient 
and client satisfaction surveys, respectively, to gather feedback on their ser-
vices and programs (R7.3). The Student Activities Office (SAO, R12.8), which 
oversees a comprehensive, student-oriented, student development-directed 
co-curricular program, uses surveys, program evaluations, and conversations 
with students to learn about the effectiveness of its programming efforts, which 
include leadership development programs, Greek life programming, and other 
co-curricular programs (R7.4). The First-Year Office (R12.12) carefully tracks 
student academic performance and, just as critically, the change in student 
values and perceptions regarding their college experience. Annual data from 
the Higher Educational Research Institute’s (HERI) two primary survey efforts 
— Cooperative Institutional Research Program (CIRP) and Your First College 
Year (YFCY) — allows Denison to adapt and create new academic and co-
curricular programs to meet the changing needs of students.

fAculty And stAff
The heart of the college is a full-time teaching faculty of just over 200 men and 
women. Selected on the basis of pedagogical and artistic/scholarly ability, the 
faculty are encouraged and enabled to be innovative teachers and scholars of 
their disciplines (professional credentials for teaching faculty are available in 
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the college Catalog, R1.1). Tenure-track faculty members are evaluated in the 
third and sixth years between each sabbatical, and through this process (Faculty 
Handbook, section IA) Denison gathers indirect evidence of its capacity to serve 
the needs of faculty. To similar ends, the college participates in national surveys 
such as the HERI Faculty Survey, the Faculty Survey of Student Engagement 
(FSSE), and the survey by the Collaborative on Academic Careers in Higher 
Education (COACHE). Although Denison has found the information provided 
by these surveys to be useful, it will be beneficial for the college to establish more 
systematic means to discuss and reflect upon the results of these surveys.

Denison learns from faculty and staff constituencies through their involve-
ment in a variety of governance (described in 1d) and organizational bodies. The 
general faculty, which comprises both teaching and non-teaching faculty (i.e., 
administrative/professional staff - Faculty Handbook, section X), conducts dis-
cussions and decisions that shape the institution on both academic and opera-
tional levels — an important means by which Denison learns from and analyze its 
ability to serve its constituencies. The legislative work of the faculty is distributed 
among three smaller bodies: the Academic Affairs Council, the University Coun-
cil, and the Campus Affairs Council (which is chaired by the student body presi-
dent). Minutes from the three councils are available in the Self-Study Resource 
Room (R5.18). Committees within the three councils address matters ranging 
from personnel to finance, information technology, residential life, and student 
enrollment and retention. Membership on the committees is determined by the 
nominations and votes of the entire general faculty. 

Informal governance, and thus the ability of Denison to learn about itself, 
is fueled through departmental and divisional meetings across virtually all aca-
demic and administrative areas. For instance, within the Division of Student 
Affairs, each office submits an annual report to the vice president, informing the 
college about needs of professional staff as well as students. Other institutional 
units also review their capabilities using evaluative tools, such as community 
forums, advisory boards, or task forces. For example, Information Technology 
Services often hosts open community forums, discussions groups, and special 
task forces to communicate with faculty and staff and to learn more about their 
needs. The Office of Human Resources hosts community-wide forums for the 
consideration of key campus positions, such as the hiring of a provost or that 
office’s own director, or to gather feedback when considering new insurance 
plans. Doane Library gathers feedback through its divisional liaison program, 
which helps the library better understand faculty needs throughout the college. 
The Library Advisory Committee, composed of faculty and student representa-
tives from each division of the college, meets four times year and gives feedback, 
support, and suggestions to the director of libraries. The First-Year Office also 
convenes a faculty advisory board to understand how to better support faculty 
colleagues working with the college’s newest student population.

Alumni
Denison graduates hold a valued place in Denison history; in a sense, they are 
Denison’s history. Consequently, the college seeks feedback to determine whether 
the tenets of Denison’s mission are deeply embedded within former students. 

Much of what the college learns from alumni is gathered via their voluntary 
participation in groups such as Alumni Council (R12.19), reunion planning 
committees, the nationwide Denison Alumni Recruiting Team (DART), and 
the board of trustees, which is currently comprised entirely of alumni. In these 
various roles, highly engaged graduates are encouraged and enabled to gather 

see denison.edu/offices/provost/governance.
html for a full listing of the denison gover-
nance structure.
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During spring break in March 2009, Denison 
University hosted an emergency response 
exercise for licking County’s first responders. 
Drill coordinators arranged police actors and 
Denison staff in a gunmen/hostage scenario 
in Doane library. Almost 100 police, tactical 
specialists, firefighers, eMts, and campus security 
personnel participated in the drill, which Denison 
officials used as an opportunity to exercise their 
own emergency management plan.

information from their cohorts and deliver information to the college. In other 
cases, Denison gathers alumni feedback through one-on-one conversations 
between institutional advancement officers and alumni as well as through An-
nual Fund student callers.

Both qualitative and quantitative methods are used to gather information 
from alumni. For example, following major alumni events, the Office of Alumni 
Relations administers electronic surveys (R7.11). When alumni return to cam-
pus to visit with or make presentations in academic arenas, departments gather 
informal feedback from conversations with them. When they participate in 
Alumni College classes (i.e., lectures and workshops delivered by Denison fac-
ulty that encompass a range of topics in history and literature, the sciences, 
the social sciences, and the arts; R12.19), either at Denison or at off-campus 
alumni events, the college learns more about how they value their education. 
Talking with alumni, taking note of attendance at alumni events, and obtaining 
feedback via letters to the editor of Denison Magazine are all means by which 
Denison analyzes its service to and learns from alumni.

loc Al communities
In the process of serving students, faculty, and staff, Denison builds links to its small 
hometown of Granville, the neighboring City of Newark, surrounding Licking 
County, and the greater Central Ohio region. Established less than 30 years after 
the Village of Granville, the college today is the largest employer in the township. 
Over the years, those who live and work in the community and those who live and 
work on the hill have nurtured and protected town and gown relations. 

Denison learns from the surrounding communities largely through the in-
volvement of faculty, staff, and students who contribute their service to local 
businesses, schools, and community organizations, and thus strengthen the 
symbiotic co-existence of town and gown. Indeed, the needs of both Denison 
and the local community are tightly intertwined and often the same. Con-
sider the ladder truck that Denison purchased for the local fire department, 
or the emergency preparedness drill that Denison hosted in March 2009, 
involving scores of area police, special tactics units, firefighters, and medical 
personnel. Denison also actively participates in the Granville Area Cham-
ber of Commerce, and annually Denison’s president hosts a Business and 
Industry Breakfast, which brings local businesses together for a discussion 

about Denison’s role in the community and 
the broader world.

One organization on campus, the John Al-
ford Center for Service Learning (see 5b/5c), 
named in honor of the late Denison trustee 
John Alford, supports local service in four 
areas: the Denison Community Association 
(DCA), America Reads, Curricular Service 
Learning, and the Denison Service Orga-
nization. The needs of community partners 
are assessed via several channels: individual 
contacts, on-line surveys, and community 
gatherings, such as working breakfasts. The 
Alford Center gathers feedback to determine 
the effectiveness of services. Participation 
by students is increasing and the Center re-
ceives consistently positive feedback from the 
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schools at which students are placed as America Reads tutors, as well as from 
community partners who work with student volunteers. Beyond the Alford 
Center, numerous faculty and staff serve as board members or volunteers for 
community agencies, task forces, and programs, and thus learn how Denison 
may better serve local communities.

pArents
While some may consider them to be an indirect constituency, parents engage 
with the college community through their encouragement of and interactions 
with their children and their role in promoting the liberal education they and 
their student have chosen. Sometimes, parents even immerse themselves in 
the college experience. Todd Pearson was in town for Parents Weekend as the 
Habitat House was under construction. He and his son, Jack ’09, arrived at the 
site on a rainy day. Jack had a habit of showing up on his own on Saturdays—
“for fun,” he would say. On this day, his father saw his son in a new light, not as 
the Eagle Scout who liked to build things as a kid, but as a passionate, mature 
young man who was building a house for someone he didn’t know.

For a variety of reasons and through a variety of means, today’s parents are 
increasingly active participants in the education of their sons and daughters—
certainly more so than previous generations. Denison acknowledges the diverse 
dimensions of parental interest in appropriate ways. Several offices have stra-
tegic interactions with parents, offering programming for increasing awareness 
and knowledge of their student’s college experience and the nature of a liberal 
arts education (see 5b/5c). Denison gathers feedback from parents through sur-
veys such as the Parent Questionnaire (R7.5), from participants in programs 
hosted by the Admissions Office, and through informal conversations such as 
those that occur at the Meet the Faculty Reception, Meet the Deans, and the 
President’s Breakfast — events held for parents during Big Red Weekend (for-
merly Parents Weekend) each fall. Understanding the special role that parents 
play in supporting their students’ transition to college, the First-Year Office 
serves as a critical interface for parents in helping their “young adult” students 
manage that transition successfully. Additionally, the Athletic Department has 
ongoing direct contact with parents and their student-athletes in the form of 
face-to-face meetings, phone calls, and emails.

prospective students
Finally, Denison is keenly aware that these constituencies together form a co-
hort that supports the college’s efforts to attract and engage a broadly diverse 
constituency of prospective students who desire a liberal arts education. Will 
students who enroll build a house? They might. Will they discover a love for 
music, or political science, or chemistry? They could. Will they be different 
when they leave? History shows that they will.

Denison is one of the select Colleges that Change Lives according to a book of 
the same name by respected higher education writer Loren Pope. Each year, the 
college responds to the interest of approximately 5,000 prospective students 
from initial contact through application to the college. The Admissions Of-
fice looks for insight and feedback from the Admitted Student Questionnaire 
PlusTM (R7.6) as it seeks to learn from prospective students and evaluate Deni-
son’s capacity to serve their needs and expectations. Participant evaluations 
tap the experiences of those who take admissions tours (R7.7) and those who 
participate in admissions programs held on or off campus (R7.8).

Additional information about the alford 
center is available at the website   
www.denison.edu/campuslife/servicelearning
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students
Curricular Learning
As explained in 4b, Denison engages its students through a curricular structure 
comprising the major, general education, and electives. Denison offers 44 courses 
of study to entering students that lead to a Bachelor of Arts, Bachelor of Science, 
or Bachelor of Fine Arts degree (Appendix 16). Students may also pursue an 
independently designed major. The academic environment is supported by Deni-
son’s commitment to modern technologies, pedagogies, and theories. 

The college monitors and maintains its curricular capacity through rigor-
ous requirements for faculty tenure and promotion that emphasize excellence 
in teaching. Both the assessment program and the governance system, par-
ticularly the Academic Affairs Council, strive to ensure measurable learning in 
modern classrooms, labs, studios, and performance spaces.

The college curriculum, though solidly established, has the flexibility to ad-
just with advancing times and the changing needs of students. For example, the 
Modern Languages Department has made significant changes in response to 
students’ increasing interest in mastering the “critical languages.” In 2001 the 
department replaced a tenure-track line in French with a line in Japanese, and 
in 2002 it added courses in elementary and intermediate Arabic, sharing an 
instructor with Kenyon College by way of a Mellon Foundation grant adminis-
tered by the Five Colleges of Ohio. Courses in both languages have experienced 
high enrollments since their introduction. The Math and Computer Sciences 
Department exhibited flexibility when it increased the breadth of its offerings as 
first-year seminars or honors courses, appealing to non-majors with Voting The-
ory, Game Theory, Computer Ethics, and Mathematical Perspective Drawing. 
In response to expanding student interest, the Dance Department increased the 
diversity and prestige of its curriculum by introducing a World Dance Program 
in 1998. Since then, it has welcomed visiting instructors from around the world 
to showcase flamenco, hula, Irish dance, Afro-Caribbean, West African, Indian 
Classical, and Capoeira Angola, among others. Finally with guidance from the 
Alford Center, faculty are supported as they design courses for students that use 
community service and structured reflection as part of the text of the course 
in order to provide students experience in applying concepts and skills to “real 
world” needs. These service learning courses offer students the opportunity to 
engage with community partners while exploring topics ranging from environ-
mental issues to educational needs in the community (Appendix 21). 

Denison also strives to support learning with numerous offerings outside 
the classroom. One shining example is student participation in the Sum-
mer Scholars Program, which, under the guidance of the Provost’s Office, 

5b/5c denison hAs the c ApAc ity And the  
commitment to engAg e with the identified  
constituenc ies And communities.  denison  
demonstrAtes its responsiveness to those  
constituenc ies thAt depend on it fo r servic e
Through its emphasis on the liberal arts mission and because of its fiscal strengths, Denison 
demonstrates the capacity, commitment, and responsiveness to engage and serve its many 
constituencies. The college meets the needs of students, its primary constituency, in three general 
arenas: curricular learning, the living-learning residential environment, and co/extra-curricular 
activities. Denison is also mindful of the concerns and needs of faculty and staff, the local 
community, alumni, prospective students, and parents, and strives to respond in ways that promote 
the mission of the college.
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“Ralph Waldo Emerson 
said an institution is the 
lengthening shadow of 
one man—or woman. 
What has happened and 
is happening at Denison 
proves it. The change in 
ambience and ethos is 
palpable. It is a place where 
good things are happening 
and a new spirit is in the 
air ... It is first rate.” 
-loren pope. Colleges that Change lives, 

2006, penguin Books.

has increased ten-fold since its start in 1992 (Appendix 22). Students are 
supervised by faculty and spend ten weeks during the summer working on re-
search and creative projects (R6.3), culminating in the public presentation 
of the project at one of three annual Summer Scholars symposia or other 
campus venue. Students receive stipend support for the summer, and 104 of 
the positions are now endowed. The most recent source of support came in 
2007, when the Andrew W. Mellon Foundation awarded Denison $3 million 
in honor of its retiring president, William G. Bowen ’55. The gift supports 15 
student scholars each summer in perpetuity, as well as the William G. Bowen 
Distinguished Professorship, a rotating faculty honor that recognizes supe-
rior teaching and service to the college. Faculty members who participate in 
the Summer Scholars Program also receive a stipend.

Students interested in off-campus studies discover opportunities to study 
abroad through the Off-Campus Study Office, where 52 percent of the class 
of 2010 participated last year. Denison’s aims and practices regarding off-
campus study have changed dramatically in the past decade, including an 
increased effort by Denison to align the educational goals for the program 
with those found in the institutional mission statement. Rather than serv-
ing principally as an educational add-on whose role is to broaden students’ 
perspectives and encourage personal growth, off-campus study is seen as a 
“laboratory” experience in a Denison education that provides an opportu-
nity “for students to interrogate, rework and hone their intellectual skills 
as well as to cultivate the intellectual responsibility and capacity for civic 
engagement associated with a liberal arts education.” Programmatically, 
student participation and institutional support for such opportunities have 
increased since 1999 (Appendix 25), further preparing Denison students to 
live and work in a diverse global society.

As another example of responsiveness, the college hired an assistant director 
for the Writing Center in 2008 in order to meet the needs of shifting demograph-
ics (see 2a, Appendix 6). Increasing numbers of students who do not speak Eng-
lish as their native language raised challenges for faculty and students, especially 
with regard to college-level writing. The new assistant director, Susan Kanter, has 
expertise in working with non-native English-speaking students and has become 
an important link in aiding both 
students and faculty. 

Increased investment in in-
formation technology serves as 
yet another example of Deni-
son’s responsiveness to student 
needs. In the 1997-98 academic 
year, the college spent $632 per 
student in information technol-
ogy and by 2007-08 the expen-
diture had increased to $1,727, 
which translates to more re-
sources, more spaces, and more 
support. For example, in 2008 
Information Technology Ser-
vices (ITS, R5.13) introduced 
the Helpdesk Student Sup-
port Annex, which is located 
in Doane Library and primarily 

early each fall semester, summer scholars 
present their work to the campus in sympo-
sia for the humanities, fine arts, sciences, and 
social sciences.
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staffed by ITS-trained student technicians. The annex provides software and 
hardware support for students’ personal computers, including troubleshooting, 
virus eradication, and re-installing operating systems or other software. ITS 
also established a campus-wide wireless system and carefully monitors and ad-
ministers bandwidth in a time of increasing demand by students, faculty, and 
administrative services (see 2b, 3d).

The Helpdesk Student Support Annex is one of many new features and 
services that have been introduced over the last decade within the William 
Howard Doane Library (R5.12) to support curricular learning. For example on 
Sunday through Thursday the library is open until 2 a.m., hours that were set 
to better meet students needs. The Learning Commons space in the library is 
developing as a robust campus-wide resource, including staff and services from 
the Library, Information Technology, the Writing Center, and the Academic 
Support & Enrichment Center. Considerable space is available in the library 
for collaborative work and for individual study. The number of online data-
bases available through the library has grown from 108 in 2000-01 to 280 in 
2008-09, while the average number of databases among peer libraries outside 
Ohio is below 50. Library resources provide accuracy, timeliness, ease of use, 
and availability to students and faculty. Similar to Information Technology Ser-
vices, much of the library’s responsiveness is a result of increased funding, from 
$855 per student in 1997-98 to $1,485 in 2007-08.

Living-Learning Residential Environment
With nearly 100 percent of students living on campus, Denison offers a wide 
variety of housing options among 37 residential buildings that range from qui-
et, substance-free, apartment-style housing to the newly-introduced Language 
and Culture House, to the communal, environmentally centered Homestead. 
Through these varied settings and programs (R12.11), students engage in mean-
ingful living-learning environments where they can build relationships and com-
munity, develop interpersonal skills, and be responsible for their actions.

Upon entering Denison, each new student’s introduction to living and learn-
ing experiences is bridged through a robust orientation program.1 On average, 
70 percent of the incoming class participate in June Orientation (R12.12). 
There they explore the meaning of a liberal arts education and begin to learn 
what to expect from their college experience. As they select their classes for the 
fall, June-O participants also meet incoming peers, professors, and upperclass 
students. Prior to the fall semester, approximately 26 percent of each entering 
class participates in a voluntary pre-orientation program, such as the Denison 
Outdoor Orientation, Denison Service Orientation, Paving the Way, or Inter-
national Student Orientation, and the DEUCE Orientation (Denison Experi-
ence in Urban Culture and Expression). These programs bring small groups of 
students together for a few days to explore their similar interests and varying 
backgrounds, and to learn more about life at Denison from current students. 
Finally, Denison’s August Orientation, held immediately before classes begin, 
introduces all entering students to the importance and challenges of living and 
learning together, and fosters a sense of community and shared responsibility 
for the success of this enterprise. 

Within the residential life program, Denison has demonstrated its commit-
ted responsiveness to student needs in a number of ways over the last decade. 
A prime example is apartment-style housing for seniors, which can be attribut-
ed to the inclusion of student government representatives in discussions about 
possible new construction projects. Before 2001, Denison offered apartment 

1Denison’s pre-orientation programs are 
described on the first year program website  
denison.edu/academics/firstyear/index.html
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living only in Stone Hall (a former faculty apartment residence) and in Taylor 
House (the former Delta Upsilon fraternity house). But because of student 
input, working extensively through student governance (DCGA), Denison 
converted the three suite-style Sunset halls to apartments and built a fourth 
in 2001, and then built four more apartment-style complexes in 2006. Plans 
are now in place to convert Chamberlin Hall into apartments (R10.2), thereby 
making apartment-style living available to almost the entire senior class. 

The Language and Culture House stands as the most recent residential ex-
ample of Denison’s capacity to respond to both students and faculty. The mis-
sion of the Denison Language and Culture House, established in the fall of 
2008, is to provide a living-learning program for students wishing to immerse 
themselves in the daily, organized study of a foreign language and culture, 
as well as to understand this language and culture within a global context. 
This residence hall opened with 20 first-year students and several upper-class 
advisors in residence. The house, where students are encouraged to speak in 
their foreign language as often as possible, hosts movie screenings, language 
tables, meals, cultural celebrations, and other activities designed to promote 
engagement with foreign languages and culture. The Language and Culture 
House is a result of discussions and a formal proposal (R5.16) between the 
Modern Languages Department and the Office of Residential Life, driven in 
large part by a student interest to more fully engage with foreign languages.

A final example comes from Health and Counseling Services. Around 2000, 
the office received some constructive feedback, some students were dissatisfied 
with long wait times to receive services. The Health Services staff worked to 
improve this aspect of service delivery, including redesigning the appointment 
schedule and eventually adding another nurse practitioner to the schedule. 
Health Services reports that currently it is extremely rare to have the waiting 
room filled with student patients. Health and Counseling Services continues 
to provide client-centered support to approximately 14 percent of the student 
population, higher than the national average of 10 percent. 

Co/Extra-Curricular Activity
Equally important to the living-learning environment at Denison are the abun-
dant and diverse co-curricular and extra-curricular activities promoting the 
physical, artistic, social, cultural, and civic development of its students. As 
such, co-curricular activities are often viewed as extensions of the classroom, 
laboratory, and studio (though still firmly secondary to academic priorities). 
Thanks to strong fiscal resources, Denison’s capacity and responsiveness to stu-
dent needs in this arena is substantial. 

More than 25 percent of the student body pursues Denison’s proud co-cur-
ricular tradition in “classrooms” of NCAA-sanctioned sports. The combined 
success of Denison’s 23 varsity teams (11 men’s and 12 women’s) earned the 
college the North Coast Athletic Conference All-Sports Trophy nine of the 
last 11 years. Denison claims this success even as it upholds strict standards for 
academic and social eligibility. The Denison Student-Athlete Advisory Coun-
cil (DSAAC, R12.13) reviews campus and athletic conference issues as well 
as pending NCAA legislation. A comprehensive student-athlete orientation 
program was developed in the last decade that has raised the awareness of 
student-athletes about important policies or rules that may affect eligibility. 
Denison’s president, faculty athletic representatives, and athletic administra-
tors continue to use the Denison mission statement, as well as the North Coast 
Athletic Conference mission statement and the NCAA Division III Philoso-
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2for the full sAo purpose statement, go to  
denison.edu/campuslife/studentactivities/
purpose_statement.html

phy to guide voting on conference and NCAA policies. On some issues, such 
as limiting red-shirting and restricting playing and practice seasons to keep 
the “student” in the concept of student-athletes, Denison’s stand was not the 
most popular one among the NCAA Division III membership, coaches, and 
student-athletes. Nevertheless, the college has stayed true to its mission, and 
to NCAC and NCAA Division III philosophies for intercollegiate athletics. 
Consequently, Denison staff sometimes find they must take a public stand that 
may be unpopular with constituencies and other institutions. 

Beyond NCAA-sanctioned intercollegiate sports, 41 percent of the student 
body participated in club sports in 2007-08, more than double the number who 
participated in 1997-98. Another 40 percent participate in recreational activi-
ties and nearly 75 percent play intramural sports (see recreational and intramu-
ral opportunities available in 2009-10 in Appendix 20). Increased participation 
in all categories stands as evidence that Denison effectively responds to student 
needs and interests in athletic and recreational activity.

The vast bulk of co- and extra-curricular activity is funded and governed 
by students themselves, through the legislative framework of the Denison 
Campus Governance Association (DCGA, see 1d). The clear intention, of 
course, is to encourage students to be “active citizens in a democratic society.” 
DCGA is directly responsible for a budget of $725,000, which it administers 
to student organizations through a rigorous proposal review process. If a group 
of students can identify a particular interest and frame it within a legitimate 
organizational constitution, then DCGA is apt to approve it for sanctioned 
funding. However, if a student organization does not operate within the rules 
of DCGA or campus at large, then it can lose funding from DCGA. The num-
ber of student organizations fluctuates from year to year, but over the past 
decade has averaged 150 (Table 5.1).

DCGA operates under the advisement of the Student Activities Office 
(SAO), which maintains a purpose2 “to foster and support student opportu-
nities for learning, leadership, community-building, and creative expression 
beyond the classroom.” SAO also advises a diverse suite of student activities, 
Greek life, and leadership training (R12.8). Notably among the latter, the SAO 
has coordinated the LeaderShape Institute, now in its eighth year and one of 
several leadership programs developed over the last ten years. Denison is the 
first liberal arts institution to offer a campus-based session of this nationally 
renowned leadership program focused on encouraging young people to “lead 
with integrity.” Each year, more than 50 students participate. The SAO also 
coordinates DU Lead, a leadership program for first- and second-year students, 
and ADVANCE, a new leadership program aimed at Denison’s sorority and 
fraternity community. Once the dominant force in the social fabric of the Deni-
son community, Greek life has stabilized to between 34 percent and 38 percent 
participation by the student population, with about 40 percent of women and 
28 percent of men joining the Greek system. 

One of the most popular student organizations, the Denison Community 
Association (DCA), is actually an umbrella organization to 24 service-orient-
ed groups, all of which operate out of the John W. Alford Center for Service 
Learning (R12.14). Established in the spring of 1997, the Alford Center targets 
three primary initiatives: student volunteer service, curricular-based service 
learning, and community service. Through these components, between 500 
and 600 students — about one-quarter of the student body — perform be-
tween 16,000 and 18,000 hours of service each year. The Alford Center and 
DCA represent important ways in which Denison identifies and responds to 

Denison’s tradition of excellence among its 
scholar-athletes is evident in the students who 
are awarded Academic All-America® status. 
As of the spring of 2009, 56 Denison students 
have been selected as Academic All-Ameri-
cans, and ten of these have received multiple 
certificates. the most recent awardee is sprinter 
michael barnes ’09 (above), who also was 
a 2009 president’s Medalist. to be eligible 
for Academic All-America® consideration, a 
student-athlete must be a varsity starter or key 
reserve, maintain a cumulative G.p.A. of 3.30 on 
a scale of 4.00, have reached sophomore ath-
letic and academic standings at his/her current 
institution, and be nominated by his/her sports 
information director. Denison acknowledges all 
of its Academic All-American athletes at deni-
son.edu/athletics/academicallamericalist.html.
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the needs of multiple constituencies across the college community and in the 
surrounding communities. Under the auspices of DCA, students participate 
in activities ranging from a clothing drive to benefit an elementary school in 
Newark to a Halloween Festival for children with special needs, and a cam-
pus-wide collection of clothes, books, and other items for local human service 
agencies such as the Salvation Army, the Licking County Coalition for Hous-
ing, St. Vincent de Paul, and the New Beginnings Domestic Violence Shelter. 
Through DCA, students also participate in organizations such as Big Brothers 
Big Sisters, Hospice, Girl Scouts, Humane Society, and Habitat for Humanity. 
The Alford Center and the DCA websites3 offer addition information about 
opportunities for students.

Denison seeks to meet student, faculty, and staff spiritual interests through 
the Office of Religious Life, which “is dedicated to fostering religious under-
standing and spiritual enhancement within the Denison community” and 
supporting “experiences for the care and expression of all recognized religious 
traditions on campus.” Religious Life sponsors at least 13 different programs, 
serving faiths including Buddhism, Judaism, Islam, and Christianity (R12.15). 
The office coordinates the activities of Denison Religious Understanding 
(DRU), a multi-faith group dedicated to seeking understanding of common-
alities and differences among religious perspectives and practices. In the fall 
of 2009, Religious Life moved into a newly renovated building, one feature of 
which is a kitchen that will be an asset to students who desire to follow the 
specific dietary guidelines of their faiths. 

For students seeking internships or applying to post-Denison educational or 
career-oriented opportunities, the Career Services Office offers information, 
training, and guidance. In 2000, the office implemented a web-based applica-
tion, MyDenisonExperience, which allows students to upload resumes, cover let-
ters, and reference pages as well as apply for on-campus recruiting interviews. 
Job and internship vacancies are collected from national and local sources and 
students and alumni can apply to these online. The Denison Internship Cata-
log (R6.4) serves as a supplement to MyDenisonExperience, advertising available 
internships. The system allows the office to efficiently target students by class 
year and career interests to send them email messages related to their needs. 
A new addition to the Denison Internship Program has been the opportunity 
to award monetary stipends to some students due to the generous support of 
alumni and organizational donors. While stipends allow students to complete 
an internship and defray some of the expenses (i.e. rent, food, travel, parking, 
etc.), the stipend awards are not intended to pay a salary. Students must apply 
for an internship stipend, and the process is competitive with an average award 
of approximately $750. The popularity of Denison’s internship program and the 
new stipend opportunity is visible in the application rates. In 2009, 139 stu-
dents applied and 91 stipends were awarded. A final example of responsiveness 
is a change to the Senior Orientation Session Program, a long-standing event 
coordinated by the Career Services Office. In 2008, through collaboration with 
Alumni Affairs, the Student Activities Office, and the Women’s Resource Cen-
ter, a guidebook entitled Life After Denison was given to all seniors (R12.9) at 
the senior orientation session. This book provides guidance and information 
on establishing good credit, budgeting, relocation to a new city, conduct and 
professional etiquette as a new employee, and other transitional issues for soon-
to-be college graduates. As evidence of the engagement by students, more than 
36 percent of the class of 2009 completed a career-related internship and 88 
percent participated in a Senior Orientation Session.

Table 5.1 Number of student organizations 
recognized by DCGA over the last decade. 
A recent list of organizations is maintained 
on the Student Activities Office website at 
denison.edu/campuslife/studentactivities/
org_chart.php

Year Number of orgaNizatioNs

1999 145

2000 149

2001 152

2002 159

2003 157

2004 156

2005 135

2006 139

2007 144

2008 159

3www.denison.edu/campuslife/servicelearning/
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fAculty And stAff
Since faculty and staff are the direct points of engagement for meeting the 
many student needs described above, Denison maintains a firm commit-
ment to responding to the needs of employees. Moreover, the college strives 
to foster interactions among faculty and staff as well as between them and 
external communities.

Denison strives to create a workplace that is collegial, flexible, and friend-
ly. Staff and faculty consider the benefit package competitive, especially the 
retirement plan and the tuition programs for dependents. For the past eight 
years, the Human Resources Office has participated in surveys to analyze sal-
aries and wages for supportive operating staff against market data in order to 
compare the college’s performance and ability to respond to changes. These 
surveys include the U.S. Department of Labor Survey, Compensation Data 
Survey, Mercer Benchmark Compensation Survey, Watson Wyatt Survey, 
Economic Research Institute Survey, GLCA/ACM Administrative Staff Sur-
vey, College and University Professional Association for Human Resources 
(CUPAHR) Administrative Survey, CUPAHR Mid-level Professional Survey, 
and Newark Chamber of Commerce Survey. Annual increases for supportive 
operating staff are subsequently determined in light of survey data as well 
as pay grade and years of service. Staff with wages that may be lagging the 
market average are given external and/or internal equity increases to make 
their wages more competitive. The result of this data-driven analysis and 
decision-making process is that salaries and wages for supportive operating 
staff compete well in the local marketplace. The Human Resources Office 
also works with divisional heads to gauge salaries for administrative and pro-
fessional staff relative to the appropriate market or comparison group (i.e., 
professional associations). 

Denison also remains attentive to the health insurance benefit package. 
For many years, Cigna administered the medical insurance plans under a fi-
nancial arrangement called minimum premium arrangement (a form of an in-
sured plan). Effective January 1, 2008, Denison moved to a self-funded plan, 
increasing options for expanded choices in medical carriers and improving cost 
negotiation opportunities. After a formal bidding process, the insurance car-
rier was changed to Aetna Health Care, effective January 1, 2009. Employees 
benefited by receiving a quality, customer-centered health care program with 
generally unchanged benefits and an average savings of nine percent on premi-
ums for 2009. In efforts to reduce paper consumption and increase convenience, 
Denison’s Human Resources Office has transitioned to web-based payroll stubs, 
benefit information, time sheets, and job applications, offering training and sup-
port as needed.

Over the past decade, Denison has maintained policies that encourage 
faculty to expand their scholarly work. For example, each tenure-track fac-
ulty member receives a professional development account for conferences, 
professional memberships, books, journals, etc. (see 2b). In 2001, partly in 
response to faculty concerns about teaching loads, Denison began to explore 
the option of reducing the teaching load from an equivalent of three courses 
each semester to a load of three courses one semester and two courses the 
next — commonly referred to as a “3-2 load.” This exploration included con-
versations within departments, among department chairs, within governance 
committees, by senior staff, and by the board of trustees. The final response 
was an institutional shift to a 3-2 teaching load beginning in 2005-06, a com-
mitment to raising funds during the Higher Ground Campaign to expand 
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the faculty to accommodate this new teaching load, and a reduction in the 
student-faculty ratio to 10-to-1.

In the effort to engage themselves and the college with external constituen-
cies, faculty members produce scholarly and creative works and provide profes-
sional services as editors, reviewers, panel participants, and officers in organiza-
tions to which they hold membership (see Criterion 4 for more details). They 
invite other scholars, artists, and professionals to participate in departmental 
colloquiums, workshops, class presentations, or, when their work is of interest 
to a broader audience, through the college’s several signature lecture series. 
Faculty members organize workshops and conferences on areas of scholarly 
interest, such as the GLCA Neuroscience Conference or the UnKnot Confer-
ence (topology in mathematics). In some cases, visiting scholars and artists 
work alongside Denison faculty and students, remaining in residence up to 
several weeks or even a semester at a time. 

The professional staff participates, likewise, in appropriate extensions 
and enrichments of their work. They attend and host workshops, present 
papers, sit on panel discussions, and chair conferences within their profes-
sional fields. For instance, Denison’s director of Career Services, Pamela Al-
len, was co-chair of the 2008 National Conference for the Pre-Law Advisors 
National Council. Paul Pegher, creative director for university communica-
tions, chaired the 2008 Editors Forum, one of the largest annual conferences 
sponsored by the Council for the Advancement and Support of Education. 
The staff of the Alford Center hosted a workshop on the operation of en-
dowed service-learning programs in March of 2008. In 2007, the director of 
Doane Library, Scottie Cochran, earned a Fulbright Senior Specialist grant 
and traveled to Thailand to increase her engagement with professional li-
brarians. Other staff in the library participated in the Harvard Leadership 
Institute for Academic Librarians. Denison staff hosted workshops in areas 
of interest to higher education such as the Consortium for a Strong Minority 
Presence Conference (October 2005) and Metamorphosis: GLCA Workshop 
for Academic Secretaries (October 2008).

Most important to college unity and purpose, faculty and staff interact with 
and rely on each other to enable Denison to achieve its mission. For example, 
a seasoned group of faculty volunteer to coordinate Denison’s new faculty 
orientation, part of the Early Career Faculty Mentoring Program (R12.1). 
The Academic Support & Enrichment Office routinely supports new faculty 
orientation and academic advisor training. Senior librarians work as liaisons 
with each division of the college to assist faculty with improving information 
literacy in their courses. Faculty and coaches commu-
nicate with each other regarding the academic status 
of varsity athletes. A faculty member may contact the 
director of International Student Services (R12.16), 
Marilyn Andrew, for advice about an international 
student who is struggling in a class. The dean of First-
Year Students, Matt Kretchmar, works with depart-
ment chairs and faculty to create a set of FYS 101 and 
102 courses each semester. Faculty volunteer to serve 
on student-faculty information panels arranged by the 
Admissions Office in key recruiting sites. This small 
sample of the many interactions between staff and fac-
ulty represents the intentional focus Denison places 
on building a culture of engagement.

the vail Artist-in-residence program 
hosts artists for one week to a month to work 
with students and faculty. past participants 
include dancer and choreographer molly sha-
nahan ’90 (March 2005); actor and director 
dale shields (he directed “fires in the Mirror” 
with the Denison theatre Department, oc-
tober 2006); modou dieng, a contemporary 
artist from senegal (April 2006); video artist 
hilja Keading (november 2007); and sculp-
tor, printmaker, painter and conceptual artist 
Jeffry mitchell (December 2008).



106 D e n i s o n  U n i v e r s t y   =   2 0 0 9  s e l f - s t U D y  r e p o rt

loc Al community
The diverse training, experiences, and expertise of the Denison community 
often benefit the local community. Classics and German, for example, have 
offered courses to high school students who cannot be served in the schools, 
worked on AP exams and at camps for the gifted, and translated documents 
for the local Catholic Church. The History Department has collaborated with 
local community members on lecture series about Granville during World War 
II, supported the local museums, consulted with major cable television series 
on historical programming, and given history talks at schools. Members of the 
Political Science Department have made presentations about political affairs 
in schools, retirement homes, community centers, and churches. Faculty in 
Sociology and Anthropology assist local organizations in evaluating their pro-
grams. Other departments, such as Biology, Economics, Music, Philosophy, and 
Physics, give presentations on disciplinary topics at local venues or engage the 
public in conversations via “coffee chats” or media interviews. 

Another important way Denison serves external constituencies is by mak-
ing its facilities available for community use. At the 
Mitchell Recreational Center, the college offers, for 
a fee, community recreation passes that include fit-
ness classes and the use of all facilities. Doane Library 
serves local patrons year round. Community groups 
often request the theatre and dance buildings or the-
atre props and costumes for classes, performances, 
and historic celebrations.

Denison enjoys a lively intellectual and cultural 
relationship with the larger community beyond its 
campus through lectures, exhibits, concerts, perfor-
mances, and festivals. The local community also par-
ticipates in the athletic and recreation activities, the 
library, book clubs, and family activity days, such as 
those sponsored by the Denison Museum (R12.10). 
Events like the annual Blues Festival, Guitar Festival, 

Jazz Festival, Bluegrass Festival and New Music Festival are well attended by 
community members (R12.17). The Music Department, as one of several di-
rectly involved, views these relationships as opportunities to enhance student 
experience as well as to provide unique programming otherwise unavailable 
locally to the community. The Host Family Program for International Stu-
dents (R12.16) provides another venue for members of the local community 
to expand their cultural understanding. This non-residential program pairs 
local families with international students from Denison who are interested in 
learning more about American culture and every day family life in the U.S.

Alumni
As students graduate and enter the ranks of Denison alumni, they have many 
opportunities to stay connected with their college intellectually, profession-
ally, socially, and financially. Faculty members write letters of recommenda-
tion for graduates and offer them advice as they seek and find their advanced 
study or professional path in life. Alumni return as experts in their fields to 
meet students, give talks, seek job or internship candidates, or accept awards 
and honors. Ann Hagedorn ’71, award-winning author and journalist, and 
Orlando Taylor ’57, distinguished scholar in the field of communication, 
returned to campus in May 2009 as dual commencement speakers and re-

the denison museum in Burke Hall houses 
the collections and exhibition spaces of Deni-
son University. the collections comprise nearly 
8,000 objects from Asia, Africa, europe, 
and north and Central America. the display 
spaces are not only used to showcase the per-
manent collection, but are also devoted to the 
presentation of a wide variety of exhibitions. 
the work of senior art majors is presented at 
the end of each season. the Denison Museum 
is dedicated to providing students, faculty, and 
staff of the University, as well as the wider 
community, with a first-hand cultural experi-
ence. An ongoing program of lectures, sym-
posia, visiting artists, gallery tours, and other 
events is available to the Denison audience and 
the general public.
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cipients of the Doctor of Humane Letters. Playwright Jonathan Reynolds ’65 
returned to Denison in October 2008 to direct Father/Son and Holy Ghost, 
a play written by and starring prominent actor John Davidson ’63. Alumni 
also contribute extensively to Denison’s Organizational Studies Program 
(R12.18) and Burton D. Morgan Liberal Arts and Entrepreneurship Educa-
tion Program. For example in the summer of 2009, Jeffrey Tritt ’88 hosted 
Organization Studies participants at the Chicago office of the advertising 
agency Leo Burnett, where students learned about brand positioning from 
Tritt, about creative advertisements from T.S. Elliot ’85, and about being an 
account executive from Pinsuda Sagooleim ’04.

Denison alumni are a tightly networked group. Shared experiences on the 
college’s campus translate to lifelong friendships, professional and intellectual 
partnerships, marriages, and families. In many cases, those relationships link 
generations of Denisonians. The college strives to foster alumni connections 
through several Alumni Society affinity groups, all of which hold representa-
tive seats on the Alumni Council: the Black Alumni Association, the Gay Les-
bian and Bisexual Alumni Association, the Varsity D Association (athletics), 
and the Alumni Interfraternity Council (R12.19).

The most visible example of Denison’s responsiveness to alumni needs 
and interests are the many events it hosts on campus and around the country 
each year (R12.19). Among the most popular is Reunion Weekend. Held 
each spring, it is a chance for hundreds of alumni to return to campus and 
renew old ties both socially and intellectually as they reconnect with each 
other, former professors, and the life of learning they knew at Denison — 
whether through the President’s State of the College Address; the Alumni 
Citation Convocation, when the college bestows its highest alumni honors; 
or Alumni College classes, in which they learn from Denison faculty about 
topics like Symbolic Politics in Cuba, Blue Oceans, or Selecting a Twenty-
First Century President. 

Just as Reunion Weekend serves the enduring interests of generations, Den-
ison’s new tradition of Big Red Weekend reflects Denison’s ability to adapt to 
changing interests (R12.19). The event was created in response to the needs 
of both alumni and parents. The transformation of Homecoming Weekend had 
been under consideration for almost 30 years as attendance continued to de-
cline. For a number of years, Denison tried coupling Homecoming with the 
fifth and tenth reunions, but participation rates continued to be less than sat-
isfactory. Big Red Weekend was consequently developed as Denison’s premier 
fall event, blending much of the programming (and financial expenditures) 
of Homecoming Weekend with the steadier attendance of Parents Weekend. 
Meanwhile, the introduction of the new event provided the occasion to move 
the fifth and tenth reunions to the standard Reunion Weekend when students 
have left campus for the summer.

Off-campus and across the country, Denison facilitates a range of intellec-
tual, cultural, and social events, through the work of both Denison staff and 
alumni representatives of regional clubs. Alumni College classes are popular off-
campus events as well. Some recent examples have been Provost Brad Bateman 
discussing the economy in New York City, philosophy professor Mark Moller 
and biology professor Eric Liebl addressing ethical and scientific concerns of 
stem cell research (also in New York), biology professor Tom Schultz teach-
ing about butterflies in a Columbus conservatory, and history professor Cathy 
Dollard ’88 leading an alumni tour of Germany. At other off-campus venues, 
alumni will gather for sporting events, museum visits, or historical tours. They 
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sometimes host events at their homes, providing a chance for their region’s in-
coming Denisonians to meet alumni from the area. And on the last Wednesday 
of every January, when the work day has ended, well over 1,000 alumni gather 
in cities around the world as part of the now four-year-old “After Work with 
Denison…Everywhere” event. 

Finally, Denison serves alumni interests in the college and broader issues 
through a flexible approach to their financial support of the college. Some 
are moved to support financial aid with endowed scholarships. Others want 
to invest in Denison’s teaching traditions, and possibly honor one of their 
own former mentors, with endowed professorships. Still others step forward 
when given a chance to support the renovation of a facility like the Bryant 
Art Center at Cleveland Hall. Unrestricted support of the Annual Fund has 
steadily and signficantly increased over the last decade, from $3.2 million in 
1999 to $5 million in 2009 (a noteworthy figure considering the economic 
downturn during 2008-09). Through the resounding success of the Higher 
Ground Campaign, the college reinforced the notion that the interests of 
the campus community are, by and large, reflective of the interests of the 
alumni community. 

prospective students
Of primary interest to many hopeful Denisonians and their parents is Denison’s 
effort to keep college affordable for all economic classes. Denison does this in 
part by applying a large portion of its endowment revenues to financial aid, a 
portion that grew from $21 million in 1999 to $37 million in 2008. In 2008, 94 
percent of the entering class received some form of merit- or need-based aid.

In a move to to assure access and equality in the admission process, Denison 
adopted a “test optional” model for admissions assessment in the spring of 2008 
(described in 2c). As part of this pilot program, students will be tracked accord-
ing to test submissions and college performance through the 2012-13 year. Based 
on the data, Denison will permanently adopt or reconsider the program. 

pArents
Denison displays responsiveness to and a capacity for engagement with par-
ents in multiple ways. June Orientation (R12.12) provides the college with 
an initial opportunity to engage parents through sessions designed specifically 
for them including “Supporting Your Student’s Success,” “Life at Denison,” 
“Health, Healthcare, and Insurance,” and “Residential/Student Life.” During 
International Student Orientation (R12.16), parents and family members par-
ticipate in a mini-orientation program, in which they have the opportunity to 
share concerns with one another and to freely ask questions of the faculty, staff, 
and student staff. 

As the economy shifted during 2008-09, the Financial Aid Office used its 
website to encourage families to contact them to discuss changes in the fam-
ily’s financial situation. The First-Year Program produces a newsletter for parents 
to inform them about their students’ experiences and the resources available to 
students (R12.12). The First-Year Program also maintains web pages specifically 
for parents, with information on resources and contacts, the Parent Notifica-
tion Policy, drugs and alcohol, and other topics of interest. And finally, like all 
Denison alumni, faculty, and staff, parents of Denison students receive a copy 
of the Denison Magazine, which was redesigned in 2005 to more strongly reflect 
the college’s character, mission, and community and to foster civil dialogue and 
intellectual engagement throughout.

the “After work with denison ... 
everywhere!” program received the 
pride of CAse v bronze award for Best 
new Alumni program in 2006. similarly, 
the denison club for students re-
ceived the pride of CAse v gold award 
for Best student Alumni programming 
in 2008. Both awards were presented at 
the annual CAse v conference. CAse 
v stands for Council for the Advance-
ment and support of education, region 
5. CAse v includes all Big 10 institu-
tions as well as many smaller colleges 
and universities. the award categories 
are created without regard to size of 
institution, thus Denison competed 
successfully against both larger and 
smaller colleges and universities. 
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5d internAl And externAl constituenc ies  
vAlue the servic es denison provides
Denison seeks to understand how its primary constituency, students, value its services. In 
addition to course evaluations, student participation in college-provided programs and services 
is a strong indicator of their worth. Likewise, as other internal and external constituencies 
express their appreciation or concerns, Denison finds positive feedback to be the norm.

students
By virtue of Denison’s robust and diverse orientation programs, new students 
begin to anticipate the rigor and value of their Denison experience before their 
first classes. Feedback from June Orientation participants reflect high satisfac-
tion with their experience:

“My faculty advisor and my student advisor were both extremely helpful. 
They spent a lot of time helping me choose exactly what classes were right for 
me. I ended up with a schedule I’m really happy with.”

“I found it very helpful to be able to speak to someone who could provide me in-
formation on classes. I came out feeling very confident in the classes I am taking.”

“I really liked all of the information we were given. I especially liked the help 
with scheduling classes. It was very confusing but my student advisor made it 
a lot easier.”

If value can be measured by participation and usage, then numerous areas of 
campus life affirm that Denison is successful at serving its students in ways they 
value. For example, the increased demand (and provision) for group and indi-
vidual student spaces, as well as active use of electronic databases and other 
resources, confirm the library’s importance.

In the Academic Support & Enrichment Center, value is quantified by sur-
vey results and participation. For example, 87 percent of the students who used 
tutors in 2007-08 agreed that they would recommend the Tutoring Program to 
a friend. One student wrote, 

“I am so glad we have such a strong academic support resource on campus. 
This center was one of the driving forces behind my choice to attend Denison. 
They are so helpful and supportive and just warm and friendly and welcoming. 
Thank you.”

Robust attendance and participation also indicate the high value students 
place on fine arts performances, screenings, art exhibits, and varsity and club 
athletic events. An increase in student participation in club sports and intra-
mural programs reflects both growing demand and satisfaction. The Athletic 
Department has a strong record of recruiting and retaining student athletes 
from one year to another, indicating the value students place on their athletic 
experiences before and after they come to Denison.

Career Services and Religious Life—two other offices that have experienced 
surges in participation over the last decade—also point to positive feedback 
about the services, activities and experiences:

“Career Services is one of the most beneficial resources for Denison stu-
dents. The professional staff makes sure that students are informed of job and 
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internship opportunities in a number of fields and locations. They also provide 
the tools necessary to help decide what career path may be best for you!”

—natasha wright ’10, Aurora, Co, Biochemistry/theatre Double Major.

“The opportunity to work with wall painting fragments from the Palace of 
Nestor was invaluable. Handling 3,000 year-old artifacts and working with an 
international team of archaeologists added to my art historian skills in a way 
research and other experiences could not.”

—stephanie rozman ’08, intern with shari stocker ’81, Univ. of Cincinnati 
Archaeology Dept., pylos, Greece 

“Through involvement with Denison Religious Understanding, I have 
found quiet, solitude, friendship, and comfort… The multi-dimensional and 
multi-faith nature of the program… has provided a forum for dialogue and 
discussion. The Denison Religious Understanding group is just one of the many 
ways in which opportunities are afforded for students to come together and 
reflect with deliberation and consideration. I believe that students are grateful 
for an opportunity to ponder issues that are hard to pin down in the company 
of other students who are grappling with similar issues…” 

—ishani banerji ’06, indore, india

fAculty And stAff
The high retention and low staff turnover at Denison indicates that the staff 
values the services and benefits the college provides. Denison faculty members 
participate in surveys by HERI and COACHE, which measure job satisfaction, 
salary, benefits, and working conditions. Many note that it would be beneficial 
for the college to establish more systematic means to discuss and reflect upon the 
results of these surveys. During the recent Higher Ground Campaign, faculty and 
staff voiced their support of Denison by increasing giving participation from 20 
percent to 66 percent, with gifts to the Annual Fund totaling $370,703. In addi-
tion, faculty and staff report that they value the professional opportunities Deni-
son provides them. For example, the attendance at fall faculty conferences, the 
Teaching Matters series, and other workshops focusing on teaching have steadily 
increased over the last ten years. The courses and drop-in sessions offered by 
Information Services Technology are well attended by staff and faculty and are 
repeated throughout the year. Faculty and staff are utilizing these services, ex-
panding their knowledge through these opportunities, and thus fostering greater 
value in their own services for Denison.

Alumni
Philanthropic support serves as a resounding measure of the value alumni place 
on Denison University (Appendix 12). Alumni participation made up the largest 
portion of the Higher Ground Campaign at 55 percent across restricted and un-
restricted categories. Trustees (currently all of whom are alumni) accounted for 
22 percent of total campaign donations. One significant campaign contribution 
of $15 million — the largest gift in college history — came from Jim Oelschlager 
’64, who charged Denison to use the money as it deemed best. Oelschlager’s 
generosity (which eventually included an additional $3 million) supported the 
construction of Samson Talbot Hall of Biological Science and thus provided the 
impetus for the Campus Common project. With another major gift, Don Bry-
ant ’64 committed $6 million toward the renovation of Cleveland Hall, while 
Christine Warner ’52 gave $10 million for faculty support. Mary Ellen and Wil-



C r i t e r i o n  5 111

liam Bowen, both of the Class of ’55, earmarked their $5 million gift for student 
scholarships, faculty fellowships, student health and counseling services, and 
a president’s discretionary fund to address student, faculty and staff priorities. 
Connie ’57 and John Taylor ’58—the parents of five other Denison alumni—
gave $5 million to benefit Denison in several significant ways, including unre-
stricted support, The Taylor Family Endowed Fund, and support for improved 
athletics facilities. Meanwhile, Michael Eisner ’62 gave $1.75 million to fund a 
professorship in honor of his former English professor, Dominick Consolo.

loc Al communities
Denison uses several informal and formal means to measure the value the 
broader community places on events and services that attract the local au-
diences. Much of the feedback and evaluation of these programs is informal 
through conversations, invitations, attendance, and letters written to indi-
vidual departments. As previously noted, Denison faculty receive invitations 
year after year to participate in local events that leverage their expertise in a 
particular area. Strong attendance at lectures, performances, screenings, and 
exhibits testify to Denison’s valued role in the community. For example, while 
direct feedback about Vail Series events (R12.7) is difficult to gather, in gen-
eral the full-house audiences and frequent demand for encores speak to that 
question of value. The Vail staff, nevertheless, actively seeks commentary that 
often comes as a flurry of “fan” mail, acclaiming Denison’s great good fortune 
in having world-renowned performers on campus. Conversely, professional art-
ist managers have shared that one reason the Vail Series has earned a national 
reputation is artists love the audiences they find at Denison.

Value of the Alford Center for Service Learning can be measured not 
only by the community’s welcoming acceptance of Denison’s service, but 
by the frequent positive media coverage of Alford Center programs and 
activities (R12.14). 

pArents
Denison parents value Denison and this appreciation begins early, as seen in 
these comments from parents who attended June Orientation:

“The entire program generated excitement about attending in August. It 
was nice for my student to make some face to face connections with other 
incoming freshman and staff prior to arrival in August.”

“There was opportunity for personal interaction with faculty advisors and 
student staff. Meeting and talking with these representatives of the Denison 
community gave a very up-close look at the school.”

“I found the parent small group discussions re: Life at Denison most in-
formative and helpful. At my session, the student facilitators and the faculty 
facilitators were especially well-informed and contributed much helpful infor-
mation.” 

Parents provide financial support to the college beyond paying tuition (Ap-
pendix 12). Within the overall Higher Ground Campaign, parents accounted 
for 2 percent of the total contributions. In terms of the Annual Fund, the par-
ent participation rate for 2007-08 was 25 percent. Some parents continue to 
donate to Denison even after their children graduate.
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Chapter 6

Achievements 
and Challenges
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Many of our strengths 
are rooted in a historical 
adherence to mission and 
the routine planning of 
the previous decades.  But 
it is also clear that many 
qualities that emerged over 
the last decade — some 
having been deemed prior 
challenges — are results of 
the current Strategic Plan.

A c h i e v e m e n ts
As noted throughout the pages of this report, Denison University operates to-
day from a position of strength among the nation’s independent, residential 
liberal arts colleges, and within the higher education landscape in general.  It’s 
a position substantiated by a multitude of advantages and achievements ema-
nating from all parts of our community.  A small sampling of these, taken from 
the responses to the self-study questions given to the Denison community dur-
ing 2008-09, include:

Denison has an increasingly diverse and academically talented student •	
body.
Denison’s academic vitality is exceptionally strong, due in large part to •	
faculty who are engaged as teachers and scholars.
Denison’s financial resources, bolstered by loyal philanthropy and sound •	
management, allow the college to support 94 percent of its students 
with need- and merit-based aid; teaching and learning with upgraded 
facilities, an excellent library, and excellent computer facilities; faculty 
with substantial professional development funds; and all employees with 
competitive salaries and benefits.
Denison has a high-quality physical plant and beautiful campus that •	
facilitates a good learning, living, and working experience.
The great depth and breadth of the opportunities available to students •	
come from Denison’s model of liberal education, and also from profes-
sors who are active in their fields, exemplifying lifelong learning.

To be sure, many of our strengths are rooted in historical adherence to mis-
sion and the routine planning of the previous decades.  But it is also clear that 
many qualities that emerged over the last decade — some having been deemed 
prior challenges — are results of the current Strategic Plan (R3.2).  As ex-
plained in the introduction to this report, Dale Knobel had not been Denison’s 
president a full year before we began developing the plan through a highly par-
ticipatory process involving students, faculty, staff, alumni, and trustees.  When 
the plan was publicly rolled out in its final iteration in 2003 (R3.2), it paved 
the way for the Higher Ground Campaign (R3.3), which was designed to fund 
those elements that we could not achieve with our existing resources.  The 
preamble of the plan stated that its goal was to secure Denison’s place among 
the nation’s leading liberal arts colleges.  And the plan — and the campaign 
that followed — succeeded.  A “working” plan, it has helped us make our most 
important decisions, and there is little question that the quality of Denison’s 
educational experience and its stature as an institution have advanced since 
the planning process began. 

In general terms, the Strategic Plan and the Higher Ground Campaign re-
committed us to our liberal arts curriculum and to the notion that the relation-
ships that grow between students and professors are the heart of the liberal 
arts experience.  Consequently, we committed ourselves to growing the faculty, 
managing enrollment, and reducing the student-faculty ratio.  We invested in 
programs for independent student research under faculty mentorship.  We em-
braced educational technology to enhance interpersonal relationships rather 
than replace them and to put the information resources of the world in front 
of teacher and learners any place, any time.  We invested in new construc-
tion and renovated academic buildings that would support small, participa-
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tory classes, laboratories, and studios, facilitating independent and small-group 
student work.  We’ve especially invested in science and arts facilities, believing 
that we cannot afford to fall behind in the specialized facilities of these fields, 
which are so important to a broad-based liberal arts education. Despite this 
investement, we recognize that there is still work to do on the facilities for fine 
arts, chemistry and biochemistry, and athletics in particular.  We also thought 
a great deal about the connections between graduates and the world beyond 
college and invested resources in experiential learning, service learning, career 
services, and special opportunities such as leadership training.  Believing that 
good teachers require renewal throughout their careers, we invested in faculty 
development — providing leave opportunities, travel and research support, 
teaching load adjustments — that would ensure that we would attract and 
retain the best faculty.  

We set about to attract to Denison the very best students that we could by in-
creasing the selectivity and academic credentials of the student body, while man-
aging enrollment to maintain the intimacy of the campus.  We recommitted to 
the concept of a residential campus, recognizing that students learn from one an-
other and develop relationships that significantly impact the college experience 
and follow graduates through life.  We built apartment-style housing for seniors 
in order to provide living space for the entire student body and to give seniors a 
sense of autonomy while still keeping them on campus and involved in its life.  
We paid special attention to attracting a student population that was broad in 
race, nationality, socio-economic background, and geography. We invested heav-
ily in merit- and need-based financial aid and in special programs such as Posse, 
believing that students learn in and out of the classroom through exchanges with 
other students who have had experiences different from their own.  We have 
taken very seriously the need to attract a more racially diverse faculty, difficult 
though that may be.  We put significant resources into student life opportunities 
and facilities, making improvements to the Slayter Student Union and to several 
of our athletic facilities.  We invested in the Campus Common and the parking 
structure so that we could enhance connectivity on campus, get parked cars off 
the streets, and develop the pedestrian-friendly character of the campus, believ-
ing that the chance encounters people have with one another on campus are 
important to the educational experience.

As noted, our successful execution of the Strategic Plan was made possible 
in part by resounding support of the Higher Ground Campaign.  Having sur-
passed the campaign’s $160 million goal by $17 million, we now face uncertain 
economic times from a position of strength, better able to focus on sustained 
enhancements to the educational experience at Denison.  Moreover, the pro-
cess of developing the Strategic Plan helped us look at the college in new ways, 
and even identify future initiatives that the college has already begun to ad-
dress (Appendix 6).  These include the “leave-proofing” expansion of faculty, 
support for students for whom English is a second language, the creation of 
the post of environmental sustainability coordinator, additional support in the 
student health and counseling area, renovation and expansion of an aging 
chemistry building, planned replacement of the 46-year-old swimming pool, 
and expansion of apartment-style housing.
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c h A L L e n G e s
Despite our successes over the last decade — and in some ways because of 
those successes and an adherence to mission — the college will face three 
primary areas of challenge in the coming years, according to sentiments echoed 
across the Denison community through the course of this self-study.  Two of 
the challenges — defining and articulating a clear institutional identity and 
building a diverse community of students, faculty, and staff — are very much in 
the hands of the community itself to address.  The third — maintenance and 
expansion of financial resources while thoughtfully planning for the future — is 
as much up to the forces of the global economy as it is to the college’s own fiscal 
responsibility and fund raising success.

institutionAL identity & mission:  
defininG And ArticuLAtinG
On the surface, Denison is easily defined as an independent, residential, and 
highly selective undergraduate liberal arts college.  The mission statement of-
fers further explanation, but in some ways it is so broadly worded that interpre-
tations can vary and concrete objectives are difficult to identify.  By the very 
democratic nature of our community of diverse perspectives, certain tensions 
arise out of differences in opinion, and those differences are evident in the 
range of questions and concerns raised among self-study responses. 

In their broadest form, many questions address matters of strategic goals and 
Denison’s mission itself:

How do we define and defend a liberal arts education, particularly at a •	
time when the value of the liberal arts is being called into question?  Do 
we have a role in contesting this question in the public sphere?
How do we publicly communicate Denison’s mission and identity, both •	
internally and externally?
Is the college where it wants to be?  If not, how do we leverage resources •	
for getting to that goal, and how do we measure our progress? 
Should we aspire to increase Denison’s similarity to the very top selec-•	
tive liberal arts colleges, or should we focus on a distinctive, sustained 
position, defined by institutional values and priorities? 
Along similar lines, is a Denison education unique, or even distinctive, •	
from what is offered by other liberal arts colleges, whether here in the 
Midwest or at similar colleges across the country?  If so, how?  If not, 
should it be?
How do we harmonize the core values of a residential liberal arts ex-•	
perience with emerging trends in the nation’s educational and social 
cultures?
How do we clearly but sensitively differentiate between the qualities •	
of the current campus culture and the campus culture of two or more 
decades ago?
Should we take up an evaluation of the mission statement, and renewed •	
campus-wide discussions of our goals and mission in detail?
How does Denison foster appropriate levels of dialogue about such con-•	
cerns across all of its constituencies?

Naturally, some perceptions of Denison’s identity or goals might be misin-
formed, founded perhaps on policies and/or initiatives that the college no lon-
ger embraces.  For example, many members of the community negatively cited 
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the college’s effort to position itself among a group of “aspirational” institutions 
—  those institutions that Denison would want to closely resemble.  While the 
aspirational goals played a role in the early discussions of the Strategic Plan 
and the Higher Ground Campaign, neither the senior staff nor the board of 
trustees have made decisions or taken action on the basis of comparisons with 
the aspirant groups.  However, Denison does learn from the experiences of 
other colleges and information gathered from collegiate consortia can be used 
to help inform decisions made at the college.  Finally, Denison no longer places 
stock in annual college rankings, such as those issued by U.S. News & World Re-
port.  President Knobel became one of the earliest signatories of the Education 
Conservancy’s 2007 pledge to withhold participation in “reputational” surveys, 
citing the belief that they are “wrong in methodology and wrong-headed in 
conveying the notion that young people can make the best college match by 
drawing from a list.”

Rankings concerns aside, the questions still point to the common desire for 
general consensus on a focused, substantive definition of Denison’s identity 
and the college’s path toward future development.  At the same time, we will 
be challenged to effectively communicate Denison’s identity to internal and 
external constituencies.  Even if answers to some of the above questions are 
present in current documents or practices, the fact that the questions arose 
in the self-study process suggests a challenge in communication channels.  As 
the Provost Office’s contribution to the self-study states, “Denison is becom-
ing a college with a unique and cutting-edge commitment to student-focused 
learning, close faculty-student interaction, and the preparation of students for 
engaged citizenship in a global world. Better articulating that identity and de-
veloping a self-confidence based on that identity represent some of our most 
important work in the next ten years.”

Beyond the challenge of communication and general consensus, however, 
the initial questions quickly reveal underlying concerns or differences in opin-
ion within and across areas such as:

Learning
Is our fundamental mission to teach and cultivate the scholar — also •	
described as “the life of the mind” — or is it to teach the “whole person,” 
or some combination of both?
How do we build upon on strengths within our curriculum and encour-•	
age continued improvement in all areas of the curriculum?
How do we define the position of programs like Service Learning, Orga-•	
nizational Studies, LeaderShape, and Entrepreneurial Studies —  which 
some consider to be trendy, consumer-driven, academic fads — among 
the academic priorities of the college?
How can we define the balance between academic and non-academic •	
endeavors, given our mission of fostering a liberal arts education?
To better meet our educational mission, how can we foster collabora-•	
tion and understanding between Student Affairs staff and programs and 
academic faculty and programs? 
How do we leverage the use of technology to enhance learning, and still •	
avoid technology’s potential to have a diminishing effect on personal 
interaction, curiosity, concentration, inquiry, and discovery?

Denison is becoming a 
college with a unique and 
cutting edge commitment 
to student-focused 
learning, close faculty-
student interaction, and 
the preparation of students 
for engaged citizenship 
in a global world.  Better 
articulating that identity 
and developing a self-
confidence based on that 
identity represents some of 
our most important work 
in the next ten years.
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Teaching
What is the appropriate balance between teaching and scholarship?  For •	
professors on a 2-load (i.e., the semester with a reduced load), should 
the bulk of their extra time go toward out-of-classroom student engage-
ment, or toward independent research and artistry?
Given the difficulties of staffing the curriculum as cited by many depart-•	
ments, how should we reconcile departmental course needs with the 
teaching needs of programs such as First-Year Seminars and interdisci-
plinary programs and the requisites of diligent academic advising?
How will we define, assess, and enhance the standard of advising by fac-•	
ulty?
How can we most effectively learn from and apply data obtained through •	
student and faculty surveys?

Community
How can we increase the diversity of the student population and espe-•	
cially the faculty and staff?  How can we define true measures of diver-
sity?  (See following section.)
How does the college define a reasonable notion of “engagement?”  How •	
do we take precautions against the burdens of over-programming stu-
dents on curricular, co-curricular, and social levels?
How can we actively exemplify the ideals of Denison’s mission?•	
How will we serve the academic, social, residential, and other needs of •	
today’s increasingly diverse student population?

diversity/ G LobAL PersPective 
Even as Denison has advanced in diversifying its student population over the 
last ten years, similar progress has not occurred within the teaching faculty.  As 
a community, we continue to struggle with issues of diversity, global perspec-
tive, and true inclusiveness.  In several ways, portions of the campus remain less 
“open” than we would prefer in terms of race, class, sexual orientation, gender, 
culture, religion, and global understanding.  The campus unrest of Fall 2007 
provided a clear signal that we must not only recruit and graduate students 
from diverse backgrounds, but our culture must also adapt accordingly.  Alto-
gether, these considerations raise the following set of questions:

Whether in regard to students or faculty, what do we mean by “diversity,” •	
and how do we continue effectively toward diversifying our Denison com-
munity?  How might we define diversity in ways that align with the mission 
of the college?
Enrolling a diverse student body means students arrive with a variety of •	
experiences and talents.  In some cases, students also arrive underpre-
pared for certain academic challenges.  How do we effectively support 
these students? 
Enrolling a diverse student body means students arrive with a wide range •	
of social, economic, religious, sexual orientation, cultural, racial, ethnic, 
and global experiences.  How do we effectively support these students as 
they make the transition to a new community?
How do we promote open and productive dialogue about diversity •	
among students, both inside and outside the classroom, and between 
students and the rest of the campus community?
Are current strategies for increasing the diversity of the faculty and staff •	
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at Denison achieving their goals?  How can we improve our ability to 
diversify the faculty and staff?
How do we support and further enhance Denison’s engagement with •	
surrounding communities in ways that foster learning, particularly learn-
ing about diversity?
How do we create an environment that is respectful of and welcoming •	
to a diversity of people?  How do we engage with each other across our 
differences so that we can learn and grow from these differences?
How do we reinforce the educational value of the dissonance and har-•	
mony that arises out of diversity?

resourc es
Like many colleges and universities in today’s uncertain financial land-
scape, Denison must balance its institutional goals with the resources nec-
essary to achieve those goals, while not jeopardizing its financial stability.   
We must maintain our disciplined approach to finance management, resource 
allocation, facility upkeep, and institutional planning based on a realistic mission 
and a current strategic plan.

Financial Resources
The last decade has been a dynamic one for managing the resources of the 
college. Enrollment, operating results, and the balance sheet have been 
stable, but investment markets have been volatile.  It is imperative that we 
continue to ask and answer these questions as we move forward into the 
next decade:

How do we balance the academic quality of the Denison student with •	
the ability to afford these students through manageable financial aid and 
tuition discounting strategies?
There is real resistance to ongoing tuition increases, and students have •	
many choices for college.  We cannot increase price without regard to its 
impact on recruiting results, yet students continue to be Denison’s major 
source of revenue.  How can we maintain a competitive price that is at-
tractive to families, without decreasing the quality of services we provide 
or the contribution to our operating budget from students and families?
Unquestionably, past and future endowment growth is the financial ba-•	
sis on which Denison can achieve its goals of excellence.  Is it realistic to 
expect the endowment to generate 30 percent of our operating budget 
into the future?  How do we continue this level of operating budget sup-
port while also growing our endowment for the future?
Can we expect our donors to give to Denison at the levels they have •	
given in the past, and even to increase their giving to support Denison 
programs and facilities, particularly in the current economic times?

Human Resources
During the past ten years, Denison has achieved much with regard to competi-
tive salaries and growth in a number of positions.  A targeted effort to raise 
teaching faculty salaries has improved the college’s relative standing within the 
GLCA and ACM.  Administrative and hourly compensation compares favor-
ably to the market.  The Franklin and Marshall College Comparative Staff-
ing Study, completed in 2008, indicates that Denison’s allocation of personnel 
among the many areas of the college is in alignment with the staffing structure 
at other small liberal arts colleges (R11.1).  Still, challenges lie ahead:
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Denison aspires to expand the faculty in order to minimize the need for •	
visiting professors during leaves and sabbaticals.  Legitimate requests for 
added administrative and hourly staff surface routinely, whether to care 
for a growing physical plant, respond to administrative reporting burden, 
or generally enhance or expand programs.  How will we meet the chal-
lenge to manage all of these personnel requests successfully within a 
context of a student population that we do not plan to expand beyond 
current levels?  How can we ensure that existing personnel positions in 
all areas of the college are being staffed effectively?
How do we provide the best possible wages and benefits to all employ-•	
ees, remaining competitive in the market, while also staying within 
budgetary constraints? 
We recognize the importance of our faculty and staff morale, and un-•	
derstand this morale can be impacted by perceptions of inequities in 
compensation and benefits among the different employee classes.  How 
do we stay in tune with employee perceptions, which may be harmful to 
morale?  How can we assure that privileges and benefits are extended 
fairly to all employees?

Facilities
A credit rating of AA places Denison among the strongest liberal arts col-
leges in the nation.  We have invested $160 million in the physical plant 
since 1999 — an unprecedented amount for any ten-year period in the 
college’s history (Appendix 7).  Though deferred maintenance is minimal, 
programmatic requirements and growth make us aware that further invest-
ment is required. 

As noted by Ira Fink, an educational space consultant and a member of the 
Graham Gund team whose study was a key element of Denison’s 1999 Master 
Plan (R10.2), “Having facilities in good condition, however, does not necessar-
ily mean facilities are well suited to the programmatic requirements.” Therein 
lies one of Denison’s important challenges for the next decade.  Facilities will 
need to be transformed to meet programmatic requirements.  Through strate-
gic planning, we must establish priorities and pursue funding.  Questions we 
must answer include the following:

What are the most pressing needs related to facilities?  In establishing •	
facility priorities, Denison must consider issues of safety as well as pro-
grammatic and educational requirements.  How can the Denison com-
munity openly discuss the prioritization of facilities needs?
Ira Fink also noted, “For most academic programs Denison has an ad-•	
equate amount of facility space in terms of quantity.”  How then do we 
proceed with improving our facilities without becoming overbuilt?
How will we finance facility improvements such as new and renovat-•	
ed buildings?  Borrowing has allowed Denison to continue to invest 
in infrastructure and keep other financial assets of the college in-
vested and earning attractive returns.  Further borrowing may also be 
an important strategy for expediting the investment in new facilities 
identified as priorities for the academic program, but we must answer 
the question: Can the operating budget support additional debt ser-
vice?  Fundraising (donors) must also be a part of the financing plan 
for these facilities.  How will we able attract donors to support these 
projects in challenging financial times?
Like other colleges, Denison has continued to invest significantly in its •	
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data networks and technological infrastructure.  The wired network has 
been kept current with switch and fiber upgrades.  A campus-wide wire-
less network was added in 2006.  Electronic classrooms and academic 
labs have expanded.  The challenges of maintaining networks, infra-
structure, and service to users are enormous, with significant financial 
requirements.  How can we responsibly manage the information tech-
nology environment with its increasing demands for staff and physical 
resources while keeping Information Technology Services operating ef-
fectively and in balance with other campus needs?

c Lo s i n G  r e m A r Ks
All things considered, the challenges and questions noted in this chapter are 
not signs of weakness but of a widespread, shared desire to take Denison for-
ward in a dynamic environment for higher education.  These challenges reflect 
a college in a position of strength, with valuable opportunities to explore and 
discuss how it can build upon its strengths.  If it can be argued that many of the 
above concerns rise out of the diverse perspectives of the Denison community, 
then it should follow that mission-based, student-centered responses will also 
emerge from the community through sustained discourse.  We note “responses” 
as opposed to “solutions” because it is the dialogue that should be celebrated, 
as well as the thoughtful actions that follow.  Likewise, we embrace the belief 
that with each turn of the discussion, with each iteration of a plan, we learn 
more, we understand more, and we act differently.  In this context, the final, 
and perhaps most critical, questions emerge: 

By what means will Denison University sustain that discourse? •	
Through what processes will the community address the questions raised •	
in this self-study? 
And how will Denison thoughtfully, strategically chart its course into •	
the future?
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appendix 1

denison University

Summary of Last Accreditation Visit
The NCA evaluation team visited Denison University on November 1-3, 1999. 
In preparation for the accreditation visit, Denison produced a self-study report, 
“Denison in Transition 1990-1999” (R9.1). The site visit and the evaluation 
team’s review of Denison’s accreditation report and supporting materials were 
used to produce the NCA’s “Evaluation Report” (R9.2) on Denison.

The NCA team identified six important strengths of Denison in 
its report (R9.2). 

1.  Denison’s faculty and staff are highly competent, very engaged in their 
work and with students, and highly accessible to students.

2.  Denison has a strong endowment base upon which to build its future.
3.  The courageous decision to make the fraternity system non-residential 

will have a positive impact on Denison’s future.
4.  Concurrent with the fraternity system change, Denison decided to modify 

the student population profile and thus improve the intellectual climate of 
the college.

5.  Denison has an impressive array of faculty development activities for 
curriculum, pedagogy, scholarship, and creative activities.

6. Denison has a highly capable and respected advancement office.

Denison’s Actions:
These strengths persisted over the ensuing ten years, as is clear in our cur-
rent self-study report. For example, our faculty and staff are of high caliber 
and deeply engaged in their teaching, scholarship, creative pursuits, and the 
life of the college. The faculty and staff also continue to be accessible to stu-
dents. Denison has excellent financial stability with a strong endowment and 
a highly-effective Division of Institutional Advancement. Greek life continues 
in its non-residential form at Denison and the profile of the student body has 
improved in multiple ways during the past decade. Denison has continued to 
enhance its support for the professional development of faculty and staff.

The NCA evaluation identified four challenges facing the college 
(R9.2). 

1. The firsT chAllenge DeAlT wiTh six issues of fAculTy 
governAnce AnD specific insTiTuTionAl progrAms/
operATions: 

1.1 governance: The NCA team identified two concerns with the Denison gov-
ernance system. First, by adopting the convention that all administrative staff are 
faculty, the teaching faculty in the late 1990s perceived a reduction in their “voice” 
in governance, both on committees and in faculty meetings. Second, the team be-
lieved that the college should act on “building a culture for engaging in dialog 
among the teaching faculty,” so that older faculty with their sense of institutional 
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culture and care can pass on their wisdom to newer faculty who often arrive at 
Denison without the will or interest in nurturing “those elements of the liberal arts 
traditions that characterize successful residential liberal arts colleges.”

Denison’s Actions:
During Denison’s self-study process, academic departments were asked to iden-
tify challenges facing the college (i.e., Self-Study Question 7, Appendix 5). In 
their responses, the issue of the faculty “voice” in governance did not appear 
to be a significant concern of the teaching faculty. The basis for past percep-
tions of a reduced faculty “voice” are unclear, but may have stemmed from 
confusion about which governance proposals and plans fall under the purview 
of the teaching faculty and which belong to the general faculty. For instance, 
curricular issues, such as proposals to change the requirements for a major, are 
clearly the responsibility of the teaching faculty. However, other issues, such 
as a change to the academic calendar, may be argued as the responsibility of 
the teaching faculty or the general faculty. Recent chairs of the faculty have 
attempted to clarify in advance when governance proposals are the concern of 
the general faculty or the specific responsibility of the teaching faculty. It is pos-
sible that these efforts have helped to enable the teaching faculty to feel more 
empowered in the governance process. Recent chairs also have guided issues 
through the governance system more proactively, by communicating with fac-
ulty before governance issues come to the floor so that all options are known, 
and by clarifying that the original intent of a proposal or plan has not been 
altered or adjusted as the issue moved through the governance system. 

Denison’s governance system appears to work fairly well. Teaching faculty 
representation on governance committees and councils continues to be strong 
and in most cases the committee or council chair is a member of the teaching 
faculty. Attendance at faculty meetings has increased in the past ten years, sug-
gesting a revitalized interest in the governance system and its role in making 
important decisions for the college. Denison estimates that the average atten-
dance at these meetings has gone up from about 80 to about 135.

In terms of building a culture of dialogue among the teaching faculty, the 
past decade has seen the development or enhancement of several programs 
that provide opportunities for faculty to engage with each other about teach-
ing and about the life of the college. These include the Teaching Matters 
series, the annual fall faculty conference, monthly general faculty meetings, 
departmental mentoring plans, the workshops on liberal education, the mul-
ticultural classroom workshops, and other events all described under Cri-
terion 3b. “First Fridays” (a monthly social mixer for faculty and staff)  and 
the mentoring practices established by many departments (briefly described 
under Criterion 3b) provide additional opportunities for teaching faculty to 
have conversations and learn from each other. For newer faculty in particular 
the college supports opportunities for dialogue tailored to the needs of faculty 
in their first, second, and third years at Denison, beginning with New Faculty 
Orientation and continuing into the “Early Career Faculty Mentoring Pro-
gram” (see 3b for more details, R12.1).

1.2 Admissions: In 1999, the NCA cautioned Denison to continue to moni-
tor the admissions yield rate, which was in a range of 28-32 percent in the late 
1990s, because a decrease in the yield of students who pay close to full tuition 
could cause financial problems for the college. The team also noted that faculty 
oversight of admissions policy needed to be strengthened.
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Denison’s Actions:
The yield rate for admissions was 29 percent in 1999 and 30 percent in 2008. 
Each year the Admissions Office crafts a plan that outlines the challenges, 
goals, and strategies for recruitment of the next entering class. This plan and 
its implementation play a key role in Denison’s ability to continue to attract 
and enroll the appropriate number of talented students each year to maintain 
a healthy yield rate of about 30 percent (Figure 1). Two examples of an Annual 
Plan for Admissions are available in the Resource Room (R5.3, R5.4). 

Faculty oversight of admissions polices at Denison occurs through the gover-
nance process. All academic standards for admissions must, by mandate of the 
Governance Document (R4.4) and the Code of Regulations (R4.5), be approved 
and reviewed within the governance system. According to the Governance Doc-
ument, “The Academic Affairs Council shall review all matters relating to… 
academic standards (e.g., reviewing and making policies regarding student aca-
demic standards, admissions, probation, dismissal, and readmission).” Proposals 
of major policy changes for ad-
missions also are shared with the 
Student Enrollment and Reten-
tion Committee (SERC). This 
committee has three members 
from the teaching faculty. SERC 
is a standing governance com-
mittee that reports to the Uni-
versity Council, which has four 
members who are teaching fac-
ulty. As an example of the policy 
change process, Denison’s most 
significant change in admissions 
is the policy that gives applicants 
the option of submitting their 
standardized test scores; in other 
words, ACT and SAT results are no longer required for admission to Denison. 
This proposal was introduced and discussed at SERC and at University Coun-
cil. The proposal came before the faculty as part of the debatable calendar at 
the  March 2007 general faculty meeting (07-035: Proposal to Change Denison’s 
Admissions Criteria to Test Optional). The minutes (R5.2) show a record of the 
discussion about the proposal and indicate that the faculty voted to approve the 
change in policy. This example shows that major proposed changes to policies in 
admissions are reviewed by and eventually voted on by faculty, thus providing 
oversight of the policies.

1.3 off-campus study program: In the late 1990s about 32 percent of 
students studied off-campus at some point during their four years at Denison. 
Data were not available on the proportion of students studying abroad versus 
domestically. The NCA team thought the program needed a means of estab-
lishing clear goals for students and of making these goals consistent with the 
resources the college wants to devote to an Off-Campus Study Program.

Denison’s Actions:
Following the arrival of a new director in 2003, the Off-Campus Study Program 
underwent extensive changes, including the development of mission statement 
with goals linked to Denison’s mission as a liberal arts college. In particular, 

figure 1. Ten-year trajectory of Denison’s 
admission’s yield rate, acceptance rate, and 
discount rate.
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Off-Campus Study is now seen as a “laboratory” experience in the Denison 
education that provides an opportunity “for students to interrogate, rework 
and hone their intellectual skills as well as to cultivate the intellectual respon-
sibility and capacity for civic engagement associated with a liberal arts educa-
tion.” Given these goals and Denison’s mission, Denison has experienced an 
increase in student participation with approximately 52 percent of the class of 
2010 participating in an off-campus study experience. A detailed comparison 
of Denison’s Off-Campus Study Program is given in Appendix 25.

1.4 first-year program: NCA expressed two major concerns regarding the 
First-Year Program (FYP):

1) The placement of FYP in the arena of student affairs rather than in that 
of the provost, given the lack of explicit program elements within FYP 
that are linked to student affairs (in the late 1990s).

2) The issue of a lack of participation in the First-Year Seminars by a broad 
spectrum of the faculty (i.e., FYS 101 was taught only by faculty in Eng-
lish, and FYS 102 was taught only by about 25 faculty over a two-year 
period). This participation rate suggested that in the late 1990s the pro-
gram was being marginalized and not embraced by the faculty. The eval-
uators thought that this participation rate also sent conflicting messages 
about the importance of learning how to write well in all disciplines.

Denison’s Actions:
issue 1 - The FYP continues to play a dual role, reporting to the vice presi-
dent for student affairs and to the provost (chief academic officer). The first-
year dean participates in faculty chairs meetings, the president’s senior staff 
meetings, and student affairs meetings. At the time of the last NCA visit, FYP 
office was located physically within a suite of offices for student affairs. This 
may have given the perception that the program resided in the student affairs 
domain, although it actually had dual residence. With the 2005 renovation of 
Higley Hall, the program moved to a separate office space, in a building that 
houses academic programs, classrooms, and the service learning program. 

Currently, FYP is under review by the Academic Affairs Council (AAC). 
The process began in 2007-2008 when AAC asked First-Year Dean Matt 
Kretchmar to write a report that responded to a set of 18 questions (shown 
below). The completed report is now under review by a committee appointed 
by AAC. The committee’s membership includes teaching faculty, staff, and stu-
dents and the committee will submit its findings to AAC during the 2009-2010 
academic year.

1. What are the mission, goals, and principles that inform the organization 
of FYP? Do these goals and principles differ from those that inform the 
educational goals of the college as a whole, and if so, how?

2. How has the program organized itself to achieve those goals? The re-
sponse should describe all the arenas, curricular and otherwise, in which 
the program achieves its goals?

3. What changes have been made in the program over the last ten years? 
How successful have they been? Are the current purposes of the pro-
gram in alignment with its original goals? What does the program envis-
age as its future?

4.  How does FYP compare to other first-year programs elsewhere in cur-
riculum and overall structure?

5.  What are the relationships of the program to other programs, depart-
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ments, and curricula within the college? Are departments and pro-
grams providing adequate support? Is there sufficient communication 
among these groups?

6.  Are the program’s physical and financial resources adequate? What 
needs are anticipated for the future?

7.  What are the objectives of the pre-orientation programs? Are these 
programs working well?

8.  What are the goals of August Orientation? Is the program structured 
to accomplish these goals? Are the August Orientation programs suf-
ficient to meet the needs of our diverse student body?

9.  What role does the annual thematic (McGregor) programming play 
in FYP? Do FYS 101 and 102 instructors routinely connect courses to 
the theme? If not, does this hinder the effectiveness of the thematic 
programming?

10.  How is the first-year experience for a Denison student affected by his 
or her residence hall?

11.  How are faculty advisors for first-year students selected? Is advising of 
first-year students effective?

12.  What do students need to learn in their first year? What do we hope 
to accomplish with the first-year seminar courses? Are the current FYS 
101 and 102 course structures consistent with these goals?

13.  What distinguishes an FYS from the rest of the curriculum? Is the cur-
rent system for approval of and oversight of FYS adequate?

14. What contributions does the program make to curricular and faculty 
development? To what extent do the seminars encourage progressive 
ideas about teaching?

15. What mechanisms are in place to ensure consistency in challenge and 
skill set taught within FYS 101 and within 102 sections? What re-
sources are available for training FYS 101 and 102 instructors?

16.  How do the goals of FYS 101 differ from those of FYS 102? Is the se-
quencing of FYS 101 and 102 important?

17. Is there a place in the FYS curriculum for a diversity course?
18.  How has the program incorporated or considered measures to assess 

student academic achievement?

issue 2 - The issue of faculty participation within the First-Year Seminars 
has been on Denison’s radar. During an external review of the English De-
partment (2006-2007), issues arose as to how English contributes to and is 
responsible for FYS 101. As AAC discussed the documents pertaining to the 
English Department review, the council decided to pursue the issue further 
by incorporating questions about FYS 101 and 102 into the review of FYP 
(see questions 12-16 above).

For curricular and structural reasons, the FYS 101 seminar continues to 
be taught by members of the English Department. In turn, that department is 
staffed at a higher rate to accommodate the demands of FYS 101. Although 
an occasional FYS 101 section is taught by a member in a related discipline, 
it would be structurally difficult and slow (allocating faculty from one depart-
ment to others) to change the staffing of FYS 101. 

A balance is achieved with FYS 102, which is taught by faculty in all disci-
plines. Denison continues to make progress in achieving a greater balance of 
department and faculty support for FYS 102, although this is certainly still a 
point of concern. Recent data collected for the FYP review indicates that over 
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half of the faculty taught an FYS 102 seminar in the past four years. Some of 
the most supportive of FYS programs are new faculty members who more re-
cently worked on writing in their own graduate education and who are willing 
to experiment with the seminar style of teaching. 

Structurally, a recent program from the Office of the Provost will be criti-
cal. The “leave-proofing program” (see Appendix 6) allows the provost to 
add a faculty member to departments that have typically relied upon adjunct 
faculty to cover sabbatical and leave replacements. The leave-proofing pro-
gram is of great importance to FYP since departments often use the adjunct 
faculty member to teach FYS 102 sections, which is counterproductive to the 
long-term goal in first-year seminars to build relationships between first-year 
students and faculty. Departments applying for leave-replacement positions 
must incorporate into their plans regular offerings of FYS 102 sections. This 
policy provides more explicit guidelines and expectations for departmental 
support of FYS 102.

The two recent first-year deans have considered the importance of writ-
ing in the curriculum, particularly in the context of FYS 101 and 102. To 
provide more support for those teaching FYS 101 and 102, and to encourage 
new participation by faculty, former dean Laurel Kennedy created the FYS 
Toolkit (R12.2). The toolkit is a 20-page guide featuring a broad discussion 
of the place and importance of FYS at Denison, the curricular objectives/
requirements for an FYS course, and a number of resources to help profes-
sors develop and conduct their seminars. The FYS also adopted the Bedford 
Handbook (a guide to writing) so that all students have a common writing 
reference text. Two other resources are used to support faculty and promote 
consistency across the FYS curricula. First, the library staff has been instru-
mental in supporting the research aspect of FYS102 courses. Professors are 
encouraged to collaborate with their divisional library liason and to schedule 
working sessions with their classes in the library. Second, the Writing Center 
works with professors on how to teach and evaluate writing. Of course, the 
Writing Center also supports students who are developing their own writ-
ing skills. Over the past few years, the center has hosted academic integrity 
workshops each fall to meet the institutional goals of ensuring our students 
are well versed on issues of plagiarism. 

1.5 honors program: The members of the NCA team thought Denison 
should “examine the Honors Program and decide whether it should be reserved 
for a select group of students or broadened to serve all Denison students.” It 
was also concerned about competition for faculty among the Honors Program, 
First-Year Seminars, and General Education courses. Also, the NCA suggested 
that Denison consider the issues for the Honors Program, the First-Year Pro-
gram, and Student Advising, along with General Education as a unit since they 
deal with the educational experiences of students outside the major.

Denison’s Actions:
In the past decade Denison considered independently the Honors Program, 
FYP, Student Advising, and General Education. The General Education Pro-
gram was the first to undergo major consideration and change, resulting in a 
new General Education model approved by the faculty in 2004. General Edu-
cation is described in 4b. As mentioned above, FYP is currently under review by 
the Academic Affairs Council. A portion of this review includes consideration 
of student advising (see Question 11 above). Recent workshops on advising 



a p p e n d i c e s 131

and the liberal arts also have fostered discussions about student advising at 
Denison (1c). Student advising is discussed in section 1.6 below.

Denison formally began examining the Honors Program when the program 
submitted an internal assessment report in 2003-2004. In 2004-2005, the Hon-
ors Program completed a self-study that was submitted to the Academic Af-
fairs Council (R5.5). In January 2007, the Honors Program underwent its first 
external review (R5.6). In coordination with the Honors Program Committee, 
the program completed a comprehensive response (R5.7) to this external re-
view. The Academic Affairs Council reviewed and discussed both the external 
review and the comprehensive response.

This extensive review process resulted in a governance proposal, Re-
shaping the Honors Program into the Denison Scholars Program (08-43). 
The proposal originated from AAC and came before the faculty at the Sept. 
18, 2008  general faculty meeting. The proposal included three major ele-
ments: the retention of the existing fellowships program, the inclusion of 
the Summer Scholars Program, and the creation of interdisciplinary sopho-
more seminars. The minutes from this general faculty meeting (R5.2), show 
the range of opinions about the proposal and about the process of voting 
on the proposal. Discussion of 08-43 resulted in a vote to suspend proposal 
08-43 until the first faculty meeting of the 2009 spring semester with the 
understanding that there would be full faculty discussions on the proposal 
during the interim.

In response to the discussion and vote on 08-43, AAC formed an internal 
“Honors Working Group” charged with gathering responses to proposal 08-43 
and reporting back to AAC before the end of the fall semester. Additionally 
AAC, in consultation with the Chair of the Faculty, implemented three formal 
opportunities for faculty comment on the status and future of the Denison 
Honors Program. The report from the Honors Working Group (R5.8) formed 
the basis for a new pair of proposals: Formal End of the Course Designation 
HNRS and the practice of graduating in the Honors Program in 2012 (09-38), 
and Proposal for Taskforce on Extra-Disciplinary Seminars (09-39). Following 
discussion of 09-38 the teaching faculty voted to approve the proposal (see 
minutes for March 2009, R5.2). Thus, the Honors Program will no longer exist 
after 2012 and honors seminars will not be available to students entering in 
2009. Discussion of proposal 09-39 was brief and faculty voted in favor of creat-
ing a task force to explore the value of and possibilities for extra-departmental 
seminars in the curriculum (see minutes for March 2009, R5.2), a refocusing 
of one of the strengths of the Honors Program. Elections for this task force 
occurred during the spring election cycle and the task force begins its work in 
the fall of 2009.

The review and evaluation of the Honors Program at Denison demonstrates 
the effectiveness of our procedures for examining and altering our curriculum. 
The governance process worked as it should, allowing time for thoughtful con-
sideration of curricular issues through program self-study, external review, and 
by the Academic Affairs Council, and for collective consideration by the fac-
ulty at General Faculty Meeting.

1.6 student Advising: NCA was particularly concerned with the advising of 
first-year students because evidence in the late 1990s indicated that first-year 
advising was of lower quality than advising for the major. The NCA team sug-
gested that Denison “review its first-year advising program to better serve the 
needs of first-year students.”
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Denison’s Actions:
Denison recognizes the need to review aspects of academic advising for first-
year students as well as for upperclass students. Beginning with the previous 
first-year dean, Laurel Kennedy, and currently under Matt Kretchmar, FYP has 
monitored advising loads for faculty more closely than was done in the past in 
order to keep advising loads at a level that fosters effective contact between 
advisors and advisees. The dean reports to the faculty on advising loads across 
campus (average, minimum, maximum) so that faculty members are more 
aware of the level of their obligations. To improve all levels of academic advis-
ing, Denison recently began to offer summer workshops on advising (offered in 
2008, 2009, and 2010) sponsored by the Provost’s Office to help faculty become 
better advisors within the context of the liberal arts environment (see 1c).

First-year advising at Denison continues to be conducted by the teaching fac-
ulty, as was the case during the last NCA accreditation visit. Denison has sup-
plemented faculty advising of first year students with partner programs such as 
FYP, Multicultural Student Affairs, and Academic Support & Enrichment (e.g., 
intentional intrusive advising, low semester warning). Some of this institutional 
response to advising is also a means through which Denison raises its retention 
of first-year students. Under Laurel Kennedy, FYP created a Faculty Advisors 
Handbook (R2.5) to aid new and seasoned advisors as they work with their ad-
visees. This handbook is updated annually to help advisors stay informed about 
curricular changes and changes to the requirements for all majors and minors.

Under current Dean Matt Kretchmar, Denison has experimented with 
offering a new course, FYS 103, which is aimed in part at providing a more 
structured advising environment for students. Four sections of FYS 103 were 
offered in 2008-2009 and three are scheduled for 2009-2010. Each section has 
approximately ten students and the class meets once a week in the residence 
halls with the professor and an upper-class student who acts as a co-facilitator 
with the professor. The aim of FYS 103 is two-fold: academic advising and 
providing students with the tools to help them successfully make the transition 
to a college environment, with special focus on the social aspects of college 
life. A review of the FYS 103 program from 2008-2009 indicates an improved 
level of contact between the faculty advisors and students as well as a greater 
opportunity to discuss the meaning of a liberal arts education.

Finally, first-year advising at Denison is being reviewed and addressed as 
part of the program review for FYP (see 1.4 above). The results of this program-
matic review may lead to changes in first-year advising at Denison.

2. The seconD chAllenge wAs A cAuTion AbouT The level 
of TuiTion DiscounTing in The lATe 1990s.

The NCA team recognized that tuition discounting was helping Denison 
improve the student body profile, but warned that extreme care was needed 
to prevent over-extension of tuition discounting in the future. The NCA ac-
knowledged that Denison’s use of endowment income to subsidize the discount 
rate in the late 1990s was a good short-range strategy, but under Section 3 of 
the Evaluation Report, the NCA team advised Denison to aim for an overall 
student discounting rate of less than 50 percent.

Denison’s Actions:
The average discount rate remains at about 50 percent (Figure 1), thus Deni-
son did not change its practices in response to the caution from the NCA. 
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Over the past 15 years, Denison has developed a tuition discounting strategy 
that appears to be successful and sustainable. In practice the strategy has four 
primary goals:

1. Increase or maintain the yield of accepted candidates who are academi-
cally most desirable

2. Manage the average first-year class tuition discount at a financially ac-
ceptable percentage

3. Increase or maintain the diversity of the incoming classes
4. Increase or maintain net-tuition revenue of the incoming classes

At the conclusion of each year, the Vice President of Finance Seth Patton and 
the Director of Financial Aid Nancy Hoover complete a performance analysis 
of Denison’s discounting strategy. Upon completion of the review, the offices of 
Admissions, Finance, and Financial Aid assess the results and determine the ef-
fectiveness of the strategy for a particular class. Since implementing this protocol 
in 1995, Denison has been pleased with the cost-benefit results of the policy.

While no pricing strategy is without its critics, Denison’s model allows the 
college to simultaneously compete for talent, increase diversity, meet class tar-
gets, improve retention, and avoid growing the discount rate beyond accept-
able levels. Denison has also, when necessary, reacted to competitive forces 
and an improving student body by altering its approach. In short, Denison has 
not been hesitant to modify the policy on a year-to-year basis. The adminis-
trative team that oversees this process has been very cognizant of the need 
to maintain, or better yet, to decrease Denison’s discount rate. Denison un-
derstands the importance of controlling the growth of the current discount 
rate. However, such a goal may be challenging, given Denison’s strong interest 
in increasing the academic profile of incoming classes and a projected annual 
comprehensive fee increase of six percent – “the math” associated with these 
competing interests does not necessarily add up.

It is important to understand that the three offices that manage this very com-
plex model are not simply replicating what is done from year to year. Rather, 
they are actively involved in researching and testing what Denison is doing and 
why it is doing it, and when possible implementing policies designed to reduce 
the discount rate without sacrificing the academic quality of an incoming class. 
There is no denying the importance of Denison’s financial aid strategies in the 
achievement of Denison’s enrollment goals over the last decade. The strategies 
worked! Much of the college’s success over this time frame has been related to 
a more aggressive use of financial aid as a part of the total marketing mix. The 
attractiveness of this tool is evident to applicants and their families. Denison also 
makes a point of informing the Denison community of the college’s financial aid 
strategies, as evidenced by a recent article “How Denison Makes a College Edu-
cation Affordable” in the Winter 2008 Denison Magazine (R3.5). 

3. The ThirD chAllenge wAs The poor sTATe of The fAcili-
Ties AvAilAble To All AreAs in The Division of fine ArTs. 

The NCA team warned Denison that failure to address this issue could harm 
the existing curricula and programming in the Fine Arts.

Denison’s Actions:
The physical state of facilities in the Fine Arts continues to be a chal-
lenge, but recently several major improvements have occurred. The most 
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dramatic change among the Fine Arts facilities is the wholesale renovation 
of Cleveland Hall for Studio Art and Art History. This project was the 
result of Denison’s strategic planning and the successful Higher Ground 
Campaign. Since the last accreditation visit, all other fine arts department 
– Cinema, Dance, Music and Theatre – benefitted from a variety of build-
ing modifications and changes. For instance, the Cinema Annex was recon-
figured for two additional faculty offices and an enlarged equipment room. 
The Cinema Cottage was reconfigured to provide space for a mini-lab of 
three computerized editing stations. In the fall of 2009 Cinema vacated 
its longtime, small facilities and moved into a new space that has been 
completely renovated to support the department’s pedagogy. The Dance 
Department received new carpeting, air conditioning, and other updates. 
The Music Department acquired Herrick Hall as a newly renovated up-
hill performance space. The Theatre Department remodeled the theatre 
library, removing a kitchen and increasing the number of bookcases and 
shelves. In the basement of the Theatre building a former storage room 
was remodeled into an additional dressing room area, and the shoe and hat 
storage was moved (due to fire code issues) from under the theatre seats 
to a room adjacent to the theatre greenroom. Also, the downstairs class-
room received new desks and carpeting. The Burke Black Box performance 
space got a new portable audio system and the Ace Morgan Theatre had 
a new dimmer system installed in 2008. Finally, thanks to a grant from the 
Sherman Fairchild Foundation (see 4a) and Denison’s own funds, Knapp 
Amphitheater is being renovated into a high-tech performance lab for col-
laborative teaching and arts performances.

While major and minor changes to physical facilities occurred in the Fine 
Arts, substantial changes to the technological facilities have helped the divi-
sion thrive at Denison. Key developments include the conversion of Mul-
berry House into the Mulberry Inter-media eXperimental (MIX) Lab in 2003 
and the hiring of a director of collaborative technology in the arts. Over the 
last ten years Fine Arts programs have incorporated changes in technology 
within the classroom and for scholarly/artistic work as well as on stage. Many 
“electronic” and “smart” classrooms have been added throughout the various 
departments. The division has worked hard to incorporate these new hard-
ware and software advances into its courses and require that fine arts majors 
master these new skills. The MIX Lab includes 18 stations fully equipped 
with industry-standard hardware and software. In addition, each Fine Arts 
building contains mini-labs of at least two computers with the same software 
and hardware as the MIX Lab l. The division also purchased three digital 
projectors, which Dance and Theatre have used continuously in their perfor-
mances since 2004. Art History began and is continuing work on digitizing 
its visual slide collection. The new director of collaborative technology con-
tributes in multiple ways. He works with Fine Arts faculty to develop collab-
orative projects that utilize technology, supervises the daily operations of the 
MIX Lab, and teaches technical and collaborative workshops for faculty and 
students. These technological improvements, coupled with major and minor 
improvements to the physical facilities, have enabled programs within the 
Fine Arts to grow, evolve, and excel. The success and potential of the Fine 
Arts is evidenced by the recent grant from the Sherman Fairchild Foundation 
aimed at integrating the arts and technology in the curriculum (described in 
4a). Although very important needs remain for the physical facilities in the 
Fine Arts, the programs are thriving.
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4. The fourTh chAllenge focuseD on The incompleTe 
implemenTATion of An AssessmenT plAn. 

In 1999 the NCA team stated that Denison provided for no substantial and co-
herent assessment of student outcomes beyond the departmental assessments. 
At that time assessment was inconsistent across departments. Some used as-
sessments to inform curricular and programming decisions while others did not. 
The NCA team also commented that Denison lacked substantial assessments 
of General Education and writing.

The status of assessment at Denison in 1999 caused the NCA to require the 
college to file a report of assessment activities four years later (i.e., Sept. 2003).

Denison’s Actions:
The NCA report of the 1999 visit made clear that although Denison’s assessment 
plan at the time was acceptable, the lack of implementation of the plan was 
of great concern. The faulty implementation was clearly due to the lack of an 
appropriate body to which assessment reports could be sent for evaluation and 
feedback. Following this NCA evaluation (R9.2), Denison initiated a major 
review of its assessment program. Due to the deficiencies of that assessment 
program, the college decided to abandon the old plan. Its replacement, the 
Assessment of Student Learning Outcomes (R8.1, R9.3), was submitted to 
and approved by the NCA in 2003 (R9.4). This plan included an Assessment 
Committee to oversee the assessment process. The committee includes 
four faculty representing each division of the college and one representing 
interdisciplinary programs. An associate provost coordinates the committee’s 
work. The assessment plan includes broad goals based on the college’s mission. 
It also includes a set of means for assessing these goals.

Currently at Denison, the assessment of student learning takes place at the 
departmental and programmatic level – otherwise known as the level of the 
major (see 2008 Assessment Plan, R8.3). It is at this level that the skills deemed 
important across the curriculum, such writing and critical thinking, are best as-
sessed. Each department has developed an assessment plan and on average 84 
percent of departments and programs submit a yearly assessment report or a re-
vision of an assessment plan (see 3a, Table 3.2). The departmental assessment 
coordinators catalyze and manage their programs and ensure that reports are 
submitted to the Assessment Committee on an annual basis. Assessment plans 
must minimally include the following: the departmental mission statement and 
goals of the program, a description of the contexts in which assessment occurs 
(e.g., capstone seminars, comprehensive exams, portfolios), a description of the 
instruments used to measure outcomes, a description of the context(s) for the 
analysis and discussion of the information obtained from the measures, and an 
account of the mechanisms for factoring that information back into program 
improvement. The Assessment Committee provides a written response to each 
department’s annual report that includes advice and recommendations about 
the assessment plan, the analyses of the data, and the feedback process for 
program improvement. Today Denison’s assessment program is viewed by peers 
as one of the most effective in the GLCA, and many colleges have contacted 
Denison requesting a copy of the Assessment Toolkit that Denison created to 
guide departments in constructing their assessment programs. Indeed, Denison 
shared its Assessment Toolkit (R8.4) with members of the “Mellon 23” consor-
tium at a workshop held at Macalaster College in February 2008. More details 
about assessment at Denison are provided 3a.
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denison University

Federal Compliance
1. Credits, Program Length, and Tuition
The Commission expects an affiliated institution to be able to equate its learn-
ing experiences with semester or quarter credit hours using practices common 
to institutions of higher education, to justify the lengths of its programs in 
comparison to similar programs found in accredited institutions of higher edu-
cation, and to justify any program-specific tuition in terms of program costs, 
program length, and program objectives.

Credits and Program Length
Denison University offers Bachelor of Arts (B.A.), Bachelor of Science (B.S.), 
and Bachelor of Fine Arts (B.F.A.) degrees. To be a candidate for a Denison 
degree, a student must earn 127 semester hours of credit in one of 44 courses of 
study. Most courses earn four credits and students typically enroll for 16 credits 
per semester. At Denison, one semester credit is equivalent to a minimum of 
37.5 minutes of class per week during a 14-week term (not including final exam 
week). Thus a typical course (i.e., four credits) meets for a minimum of 150 
minutes per week. Denison does not have courses for which there is a narrative 
evaluation. The 127-semester-hour requirement is consistent with credit hour expec-
tations for similar programs in other accredited liberal arts institutions.

The concept of liberal arts embodies certain fundamental goals, among 
them breadth, depth, independent thinking, and rational and humane self-de-
termination. Denison’s curriculum provides the means by which these charac-
teristics are deliberately nurtured in our students. Our commitment to a liberal 
arts education is expressed in the form of General Education, Major, and Elec-
tive requirements. A student’s curricular experience is divided nearly equally 
among these three spheres. Students work closely with advisors to fulfill these 
requirements in ways that meet students’ objectives, enable purposeful choices 
of programs and courses, and facilitate a coherent preparation for becoming a 
creative and engaged citizen in the twenty-first century.

tuition
Each year, tuition is set by the board of trustees based upon recommendations 
from the administration. Tuition is the same for all degree programs at Denison. 
Certain courses that involve private instruction (music lessons), or in which 
the student becomes the owner of tangible created items (various art and cin-
ema classes), carry additional course fees. Other courses such as scuba diving 
may have a course fee to pay for off-campus facility usage and/or equipment.

appendix 2
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2. Student Complaints
To comply with federal regulations, the Commission expects an affiliated orga-
nization to provide a comprehensive evaluation team with an organizational 
account of the student complaints it has received and their disposition.

The Office of Community Rights and Standards (OCRS) at Denison has set 
forth the following mission:

As articulated in its mission statement, the purpose of Denison University 
is to inspire and educate students to become autonomous thinkers, discerning 
moral agents and active citizens of a democratic society. To that end, our pur-
pose in the Office of Community Rights and Standards is to uphold the Student 
Code of Conduct on behalf of all members of the Denison community and to 
protect the right of students to learn and grow in a positive and safe environ-
ment. We strive to exercise the University’s conduct process with fairness and 
to engage students who violate the community’s standards with respect and 
dignity. By our work, our intention is that students will be responsible decision 
makers; they will understand the relationship between individual rights and 
community responsibility and realize that the balance of these is integral to our 
campus environment and life beyond Denison.

Denison has a Student Code of Conduct, which is published on the OCRS 
website1. OCRS is also responsible for the Campus Climate Watch. The pur-
pose of the Campus Climate Watch web page2 is to provide an ongoing report 
to the Denison University community of alleged incidents involving discrimi-
nation, harassment, sexual misconduct, general assault and other bias-related 
behaviors. The goal is to provide the Denison community with accurate infor-
mation about such incidents. 

All incidents that appear on this web page were officially reported to the 
University through the Office of Safety and Security or through the Office of 
Student Affairs. These incidents reflect reports of alleged student-to-student 
behavior except where otherwise indicated. This record of reports covers the 
past two years.

3. Transfer Policies
The Commission’s policy requires that an institution demonstrate that it discloses 
its transfer polices to students and to the public and that its policies contain infor-
mation about the criteria it uses to make transfer decisions.

Denison’s general policy on transfer admission is described in the college cata-
log under the subsection pertaining to Admissions, Costs, and Financial Aid 
(specifically page 240 in the 2009-10 Catalog). The Admissions homepage3 
contains a link to information for transfer students, including a brief descrip-
tion of the application process and how transfer credits are evaluated by the 
Registrar’s Office. The formal credit transfer policy is described on the website 
of the Registrar.4 This policy explains who is responsible for evaluating credits 
for transfer to Denison; it explains that a grade of “C” or higher is needed for 
the transfer of coursework; and it explains how the transferred credits apply 
toward the Denison bachelor’s degree and grade point average. The registrar’s 
website also outlines the standard types of transfer credit, such as summer 
school, off-campus study, and advanced placement (AP), as well as how Deni-

1denison.edu/offices/standards/policiesindex.html
2denison.edu/campuslife/climate/index.html
3denison.edu/admissions/transfer_students.html
4denison.edu/offices/registrar/transfer_credit.html
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son evaluates performance on AP exams for college credit. Incoming first-year 
and transfer students are asked to request their AP credit evaluation within 
one semester of enrolling at Denison.

4. Verification of Student Identity
The Commission’s policy asks that the institution demonstrate that it verifies 
the identity of students who participate in courses or programs provided to the 
student through distance or correspondence education.

Denison University does not offer distance or correspondence education.

5. Title IV Program and Related Responsibilities: Com-
pliance with the Higher Education Reauthorization Act
The Commission expects that its affiliated institutions comply if required with 
the Title IV requirements of the Higher Education Reauthorization Act as 
amended in 1998. Therefore, institutions will provide teams for review and 
consideration of the most recent default rates (and any default reduction plans 
approved by the Department of Education) and any other documents concern-
ing the institution’s program responsibilities under Title IV of the Act, includ-
ing any results of financial or compliance audits and program reviews.

Denison University complies with the Title IV requirements of the Higher 
Education Reauthorization Act as amended in 1998. 

FinanCiaL aid
Denison participates in the Federal Direct Loan Program and the Federal Perkins 
Loan Program, and has maintained consistently low cohort default rates. Deni-
son’s default rates, as established by the United States Department of Education, 
for the most recent three reportable years are as follows:

 fy2006   0.9%  

 fy2005   0.6%

 fy2004   0.9%

All documents relevant to Title IV compliance are maintained in the Office 
of Financial Aid, and will be made available to the review team. This includes 
the Program Participation Agreement (PPA), Eligibility and Certification Re-
newal (ECAR), and Internal Policies and Procedures manual for processing of 
federal financial aid for students. There have been no Department of Educa-
tion program reviews or compliance audits at Denison during the ten years 
since our prior reaccreditation.

The Annual A-133 federal audit covers all federal funding, and is also avail-
able to the Review Team. There were no findings in the most recent audit of 
the year ended June 30, 2008.

graduation rates
Denison is in compliance with Title IV requirements regarding reporting 
graduation rates. Graduation rates are reported to the Integrated Post Second-
ary Education Data System (IPEDS) by the Office of Institutional Research. 
Reports of graduation statistics are included in the registration packet every 
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student receives each fall semester, and are available upon request from the 
Registrar’s Office. Additionally, the four-year graduation rate is published on 
Denison’s website.5

CamPus Crime rePorting
Denison is in compliance with requirements for reporting campus crime statis-
tics. The college is committed to assisting all members of the campus community 
in providing for their safety and security. The annual security compliance docu-
ment (i.e., Clery Report) is available on the Security and Safety website.6Copies 
of this report are also available at the Office of Campus Security, Safety and Risk 
Management and will be provide to the Consultant Evaluators.

satisFaCtory aCademiC Progress and  
attendanCe PoLiCies
Denison is in compliance with the requirement that it make its policies on sat-
isfactory academic progress and attendance readily available to students. Poli-
cies on academic progress are described in the College Catalog7 (pages 17-22), 
including (1) information on student classification based on the semester hours 
of credit earned and (2) information on academic probation and suspension. 
A student in good academic standing maintains a minimal cumulative grade 
point average of 2.0 and is enrolled in a minimum of 12 semester credit hours. 
The Office of Financial Aid also summarizes satisfactory academic progress 
and eligibility in a PDF document available to students.8 Denison’s attendance 
policy is presented in the College Catalog9 (page 17). The attendance policy is 
also outlined in the Student Handbook, in the section on Important Academic 
Regulations and Policies.10 

ContraCtuaL reLationshiPs/ FederaL  
ComPLianCe Visits to oFF-CamPus LoCations
Denison University does not maintain contracts with third-party entities to 
provide academic content for its degree program. Denison does not have any 
off-campus sites at which a student can complete fifty percent or more of a 
degree program.

5denison.edu/admissions/glance.html 
6denison.edu/offices/security/crime_report.html
7denison.edu/academics/catalog/2009-2010/
8denison.edu/offices/financialaid/sap.pdf
9denison.edu/academics/catalog/2009-2010/ 

petition.html
10denison.edu/offices/studentaffairs/hand-

book/ar03s01.html
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6. Institutional Disclosures and Advertising & Recruit-
ment Materials
Whenever an organization makes reference to its affiliation with the Commis-
sion, it will include the Commission’s address and phone number.

Denison University refers to its affiliation with the Higher Learning Commission 
in the College Catalog11 (page 7) as follows:

Denison is accredited by the Higher Learning Commission of the North 
Central Association of Colleges and Secondary Schools, which was formed 
in 1913. NCA is located at 30 North LaSalle St., Chicago, Ill. 60602 (Ph. 
312-263-0456).

The self-study process revealed that we should be providing the url of the Com-
mission’s website in this contact information rather than the street address. 
The process also revealed that reference to our accreditation in other areas of 
our website do not include the commission’s contact information. The college 
will update all references to the commission to include the appropriate contact 
information.

7. Relationship with other Accrediting Agencies and 
with State Regulatory Boards
Institutional accreditation is not automatically affected by the accreditation 
given or withheld by any particular professional association, although the Com-
mission does take cognizance of the standards set by professional societies. An 
organization identifies in its Annual Report to the Commission any adverse 
actions taken by professional accreditation agencies.

Several of Denison’s academic programs hold professional accreditation. These 
programs and associated accrediting bodies are:

•	 Denison’s	program	in	chemistry	is	accredited	by	the	American	Chemi-
cal Society. 

•	 Denison’s	pre-medical	program	is	recognized	by	all	medical	schools	ac-
credited by the Association of American Medical Colleges.

•	 The	American	Medical	Association	recognizes	Athletic	Training	as	an	
Allied Health Profession. The Denison University Athletic Training 
Education Program is accredited by the Commission on Accreditation 
of Athletic Training Education (CAATE). 

All of Denison’s accredited programs are in good standing with their professional 
accrediting agencies, and no adverse action has been taken against any of the 
programs. Denison University is accredited only by the Higher Learning Commission of 
the North Central Association of Colleges and Secondary Schools. 

11denison.edu/academics/catalog/ 
accreditation.html
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8. Public Notification of an Evaluation Visit and Third 
Party Comment
The Commission seeks comments from third parties about institutions being 
evaluated for accreditation or candidacy. Institutions scheduled for comprehen-
sive evaluations publicize the forthcoming evaluation in accordance with estab-
lished Commission procedures regarding content, dissemination, and timing.

In preparation for the comprehensive evaluation visit, Denison will place the 
final version of the self-study report on a website accessible to the public and 
members of the Denison community. This website will also inform viewers how 
to contact the HLC-NCA to submit third-party comments. Denison will issue 
a press release through the University Communications Office announcing the 
accreditation visit, describing its purposes, and inviting third party comment. 
Denison will also place the following announcement in the 2009 fall issue of 
the Denison Magazine, and as an advertisement in local newspapers:

North Central Association Accreditation Visit

Every ten years Denison University undergoes an accreditation review 
by the Higher Learning Commission of the North Central Association 
of Colleges and Schools (HLC-NCA). Last accredited in 1999, the 
college is once again taking part in the process, which involves the 
writing of a detailed self-study report by Denison and a visit to campus 
by a team of evaluators from HLC-NCA, on Nov. 16-18, 2009.

The Commission invites comments from the public on Denison’s qual-
ifications for accreditation. The comments must be written, signed, 
and sent by October 16 to the following address:

Public Comment on Denison University
The Higher Learning Commission
30 North LaSalle Street, Suite 2400
Chicago, IL 60602-2504

Comments also may be filed electronically at
http://www.ncahlc.org/index.php?option=com_content&task=view
&id=247&Itemid=240
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denison University

Institutional Snapshot

 

 

Fall 2006 Fall 2007 Fall 2008

on-campUs

full-time first-year cohort 573 586 605

full-time sophomores1 584 560 535

full-time Juniors2 403 420 382

full-time seniors 542 521 517

full-time special classification 3 3 5

total full-time enrollment 2,105 2,090 2,044

total part-time enrollment 29 31 26

total on-campus enrollment 2,134 2,121 2,070

on-campus fte 2,110 2,096 2,048

off-campUs programs3

male 41 45 40

female 88 76 90

full-time program students 129 121 130

all-college

total full-time enrollment 2,234 2,211 2,174

total enrollment 2,263 2,242 2,200

total fte 2,239 2,217 2,178

 

appendix 3

1. Student Demography Headcounts

A. undergraduate enrollments by class level

source: enrollment data report fall semesters: enrollment summaries. 1includes second-year freshmen and freshmen transfers. 2the drop in Juniors is due to par-
ticipation in off-campus programs. 3off-campus program students are full-time degree-seeking students
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b. Degree-seeking undergraduates (by gender and ethnicity/race 
as reported on ipeDs).

Fall 2006 Fall 2007 Fall 2008

sex (all students)

male 966 967 974

female 1,297 1,275 1,226

statUs (all students)

full-time 2,234 2,211 2,174

part-time 29 31 26

etHnicity/race  (full-time, on-campus, degree seeking)

african american 112 106 113

White 1,756 1,724 1,663

amer. indian/alaskan native 7 8 8

asian or pacific islander 60 60 53

Hispanic 55 48 53

non resident alien 88 92 97

other 27 52 57

sources: enrollment data report: enrollment summaries; names of students with visa codes (with program students); 
ethnic Breakdown by class (without program students); enrollment check for students with less than 12 Hours  note: all 
figures in this report are headcounts. sex and status includes full and part-time students. the ethnic/race breakdowns are 
full-time students only. 

c. number of graduate or professional students.

Denison has no graduate or professional programs.

D. Age range of undergraduate students 

Fall 2006 Fall 2007 Fall 2008

24 and under 2236 2218 2257

25 and over 25 24 19

sources: office of institutional research

e. number of students by residency status

Fall 2006 Fall 2007 Fall 2008

in state 780 759 692

out of state 1236 1239 1257

non-Us resident 88 92 97

Us citizen residing abroad 1 0 0

sources: enrollment data report: enrollment summaries; names of students with visa codes (with program students
note: all figures in this report are headcounts. the geographic breakdowns are full-time students only. 
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2006-2007 2007-2008 2008-2009

first year transfers first year transfers first year transfers

applications 5010 44 5196 61 5304 45

acceptances 1942 26 2033 30 2027 20

matriculations 573 19 586 22 605 13

source: office of admissions

b. scores on standardized tests for entering students

Fall 2006 Fall 2007 Fall 2008

sat scores

mean verbal 636 637 654

mean math 633 626 646

mean total 1269 1263 1300

median verbal 630 630 630

median math 640 620 630

median total 1270 1250 1260

act scores

mean act score 27 28 28

median act score 27 28 28

related statistics

average toefl score 613 647 643

students may submit sat or act scores. denison became test-optional in 2007 for the incoming class of 2008.

2. Student Recruitment and Admissions

A. number of applications, acceptances, and matriculations for first-year students and for 
undergraduate transfer students
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A. percentage of undergraduate students who applied for financial 
assistance 

Fall 2006 Fall 2007 Fall 2008

percentage applying 57% 53% 52%

Sources: Office of Financial Aid • Note: Values indicate students applying for need-based aid.

b. number and percentage receiving financial Assistance

Fall 2006 Fall 2007 Fall 2008

number receiving aid1 2111 2068 2028

percentage receiving aid1 95% 94% 93%

loans 49% 44% 42%

Work-study 23% 23% 20%

scholarships/grants 38% 37% 39%

merit-Based scholarships only 57% 57% 55%

sources: offices of financial aid and student employment. 1the number and percentage of students receiving aid refers only to 
financial aid from denison and does not include other possible forms of aid (i.e., pell, cWs, and other federal programs).

c. Tuition Discount rate

Fall 2006 Fall 2007 Fall 2008

discount rate 52% 50.05% 51.11%

sources: office of financial aid

3. Financial Assistance for Students
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Entering 
Fall 2006

Returning 
Fall 2007

Percent 
Retention

Entering 
Fall 2007

Returning 
Fall 2008

Percent 
Retention

african-american 21 20 95.2% 27 23 85.2%

White non-Hispanic 479 450 93.9% 481 423 87.9%

asian or pacific islander 11 9 81.8% 15 15 100%

Hispanic 13 11 84.6% 13 11 84.6%

non-resident alien 25 22 88% 26 21 80.8%

other* 24 22 91.6% 24 21 87.5%

grand total 573 534 93.2% 586 514 87.7%

sources: registrar’s enrollment report: fall semester ethnic Breakdown by class(with program students). *includes students self-identifying as other, american 
indian/alaskan native, or multiracial

b. Degrees earned

 Class of 2006 Class of 2007 Class of 2008 Class of 2009

type of degree

Bachelor of fine arts 5 8 5 3

Bachelor of science 81 72 81 74

Bachelor of arts 452 470 455 425

TOTal CONFERRED 538 550 541 502

gender

male 238 237 222 228

female 300 313 319 274

etHnicity

african-american 22 27 27 28

White 443 460 448 424

am. ind./alaskan native 2 1 1 1

asian or pacific islander 12 13 28 17

Hispanic 14 17 14 11

non-resident alien 32 20 16 16

other* 13 2 7 5

TOTal GRaDUaTES 538 550 541 502

source: Zsr_ipeds 

4. Student Retention and Program Productivity

A. retention



a p p e n d i c e s 147

c. graduates by program (as reported to ipeDs; cip codes in parentheses)

program Class of 
2006 Class of 2007 Class of 2008 Class of 

2009

agriculture/natural resources (1,3) 14 15 23 15

architecture/engineering/engineering technology (4,14,15) --- --- --- ---

Biological & physical science (26,40,41) 78 89 91 77

Business (52) --- --- --- ---

communications/communication technology/fine arts (9,10,50) 124 138 116 137

education/library science (13,21,25) 24 43 24 29

Humanities/interdisciplinary (5,16,23,24,30,38,39,54) 181 106 166 166

Health (51) --- --- --- ---

law (22) --- --- --- ---

mathematics/computer science (11,27) 17 24 12 13

military technology/protective services (29,43) --- --- --- ---

personal services/consumer services/fitness (12,19,31) --- --- --- ---

psychology/social sciences & services (42,44,45) 200 211 245 191

trades/production/transportation/Health (46,46,48,49) --- --- --- ---

source: Zsr_ipeds_grads. note: data are duplicated headcounts if students had more than one major.

D. Denison does not require students to sit for licensure examinations. 
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A. faculty headcount by highest Degree earned

2006-2007 2007-2008 2008-2009

full-time part-time full-time part-time full-time part-time

Doctorate 191 17 189 22 188 20

Master’s 0 6 3 7 4 8

Bachelor’s 0 0 0 0 0 0

b. headcount of faculty by race/ethnicity, gender, and rank

2006-2007 2007-2008 2008-2009

full-time part-time full-time part-time full-time part-time

race/etHnicity

african-american 7 1 4 2 3 1

White non-Hispanic 156 17 157 21 157 20

asian or pacific islander 9 0 10 0 11 0

Hispanic 5 1 3 0 4 0

non-resident alien 12 4 15 6 14 6

other 2 0 3 0 3 1

gender

female 87 8 85 14 86 15

male 104 15 107 15 106 13

rank

professor 35 2 37 1 37 0

associate 73 0 75 1 74 0

assistant 78 10 77 14 77 11

instructor 5 11 3 13 4 17

5. Faculty Demography
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c. number of faculty by program

2007-2008 2008-2009

program full-time part-time full-time part-time

agriculture/natural resources (1,3) 3 1 3 0

architecture/engineering/engineering 
technology (4,14,15)

0 0 0 0

Biological & physical science (26,40,41) 32 2 33 2

Business (52) 0 0 0 0

communications/communication technology/
fine arts (9,10,50)

36 14 38 10

education/library science (13,21,25) 14 1 12 2

Humanities/interdisciplinary 
(5,16,23,24,30,38,39,54)

60 6 60 9

Health (51) 0 0 0 0

law (22) 0 0 0 0

mathematics/computer science (11,27) 11 1 11 0

military technology/protective services (29,43) 0 0 0 0

personal services/consumer services/fitness 
(12,19,31)

0 0 0 0

psychology/social sciences & services 
(42,44,45)

36 4 35 5

trades/production/transportation Health 
(46,46,48,49)

0 0 0 0
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The William Howard Doane Library and Information Services Technology pro-
vide and manage the many technological resources that support student learning. 

doane Library
Doane Library monitors many aspects of library activity, such as tracking re-
quests for periodicals and interlibrary loan materials. Critical to monitoring 
and assessing library services and support is the fact that Denison is a mem-
ber of OhioLINK (statewide library network supported by the Ohio Board of 
Regents), the Five Colleges of Ohio, Inc. (Denison, Kenyon, Oberlin, Ohio 
Wesleyan, and the College of Wooster), and the Oberlin Group (75 top liberal 
arts college libraries in the U.S.). All of these memberships provide detailed 
comparative data that allow Denison to measure itself against appropriate 
peer institutions. 

For more than fifteen years OhioLINK has been the cornerstone of access 
to information for all members of Ohio’s higher education community. Mem-
bers share information resources in all formats, including a central online catalog 
and daily delivery service for print and audio-visual materials, hundreds of con-
sortially funded databases (see table below), a digital repository of archival and 
historical information, e-books and e-journals, streaming media, etc. OhioLINK 
creates annual statistical profiles that allow Denison and all member institutions 
to track performance and usage. Since 1995, the Five Colleges of Ohio consor-
tium has enabled members to maximize effectiveness and efficiency through a 
shared online catalog for Denison, Kenyon, Ohio Wesleyan, and Wooster; a joint 
off-campus storage facility; merged technical services operations between Deni-
son and Kenyon; cooperative collection development; and a merged, distributed 
government documents collection. Denison also is an active participant in the 
Oberlin Group,* which sponsors annual meetings of library directors and sub-
groups of other library staff. The consortium also sponsors scholarly endeavors 
and collaborations, and members annually share extensive data about collec-
tions, services, staffing, and budgets.

As shown in the table below, Denison’s library has seen an increased demand 
for and use of technology to locate and integrate intellectual resources for the 
classroom and for student and faculty research. The number of electronic re-
serves and interlibrary loan requests also has increased. In response, the library 
has increased acquisitions of electronic periodicals, serials, electronic books, 
and databases. 

6. Availability of Instructional Resources and Information Technology

*www.oberlingroup.org/
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academic Year 1999-00 2000-01 2001-02 2002-03 2003-04 2004-05 2005-06 2006-07 2007-08

collections 

total collection (books, 
bound journals, etc.)

300,918 315,200 333,394 399,094 405,385 426,413 453,329 459,565 460,349

Books & bound journals 
added this year 

8,436 8,983 9,513 8,211 6,589 6,010 7,332 6,236 784

Book vols added by 
purchase this year

8,007 7,381 6,335 6,402 6,312 6,379 6,058 4,778 5,699

Books added by 
purchase – e-books

   0 0 0 0 0 2,500

microtext –  
total collection

99,501 100,127 105,588 117,733 122,070 122,351 122,984 123,029 123,356

audiovisual –  
total collection

23,083 23,377 25,452 21,798 29,566 32,260 32,745 31,187 33,000

periodical titles rec’d – 
paper & microform

1,212 1,206 1,195 1,193 1,196 1,149 1,145 963 848

periodical titles rec’d – 
electronic

3,250 7,500 4,922 3,250 5,005 6,316 5,153 20,842 6,235

serial titles rec’d – 
paper & microform

1,747 1,206 1,195 1,193 1,196 1,163 1,149 1,370 1,174

serial titles rec’d – 
electronic

3,250 7,500 4,922 3,250 5,005 6,316 5,153 20,842 6,235

consortium-funded 
databases

83 108 113 106 138 100 186 280 264

circUlation

total interlibrary  
loans to others

19,346 18,794 20,008 13,948 24,334 18,802 21,090 12,080 27,575

total interlibrary  
loan received

20,380 24,990 17,123 14,032 17,601 18,958 20,731 19,831 32,990

circulation – students 35,995 42,087 24,921 26,482 23,450 31,104 32,607 37,551 60,490

circulation – faculty 7,713 10,098 5,725 6,046 3,499 4,656 6,203 6,397 10,277

circulation – others 3,354 2,304 1,612 1,824 1,473 2,038 2,138 2,640 3,884

circulation – total 47,062 54,531 32,258 34,352 28,422 37,798 40,948 46,588 74,651

circulation – reserves 6,960 5,544 18,891 1,171 6,036 6,854 6,094 1,995 4,806

circulation reserves – 
electronic

   20,783 32,053 35,052 40,553 33,049 28,858

gate count  
in typical week 

   8,520 9,575 10,187 11,160 10,193 10,466
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informATion Technology services
The Information Technology Services (ITS) division of Denison has expand-
ed and upgraded the technological facilities, equipment, and services that it 
offers to support student learning. ITS continually monitors student use of 
campus computers and the network, and uses several methods to evaluate 
the use of and needs for technology for the campus. These methods include 
the use of comparative data from peer institutions and the Educause Core 
Data service, input from the Denison governance system’s Information Tech-
nology Advisory Committee (a standing committee of University Council), 
feedback from the Student Technology Committee (organized through the 
student governance system), and information from community open forums 
on special topics concerning technology, and from conversations between 
ITS staff and academic programs. ITS also completed an Information Tech-
nology strategic planning process in 2008.

Major changes to equipment, facilities, and services that support student 
learning are listed below.

student ComPuting and networking
•	 In 1999 there were 400 Denison-owned computers on campus for use by a 

student population of 2,100 (student/computer ratio of 5.3:1). In 2008 the 
number increased to 598 computers available for student use (student/com-
puter ratio of 3.4:1, given 2,031 students). These computers are distributed 
across campus, with 65 in Denison’s technology-enhanced classrooms, 180 
in general computer labs, and 353 in academic department computer labs.

•	 The past decade saw a rise in the number of students who bring their own 
computers to campus. At least 98 percent of resident students now bring 
at least one computer, and 91 percent of these are laptops. Although the 
residence hall rooms have network ports, more than half the students do not 
plug into the wired network ports. Instead, they use wireless connections 
(see wireless network below).

•	 In the fall of 2008 Denison instituted the ITS Helpdesk Student Support 
Annex. This extension of services and support is essentially a helpdesk/
workshop where students may receive software and hardware support on 
their personal computers. Denison does not charge for this service. The 
Annex is staffed by one full-time ITS employee who trains and supervises 
a team of student technicians. These technicians troubleshoot computer 
problems, eradicate viruses, de-install p2p applications, and re-install 
operating systems or other application software. The technicians assist 
with hardware problems or warranty repairs when possible. The Student 
Support Annex has never before been offered at Denison, and it has been 
well-received by the students.

•	 Denison’s physical data network has been upgraded over time to increase its 
speed and capacity, and to comply with current building code standards. The 
network now extends to virtually every building on campus, including remote 
locations. Fiber optic cable connects buildings on campus with Cat5 cable inter-
nal to buildings. Nearly 350 Cisco switches make up the data infrastructure. 

•	 Campus-wide wireless was implemented in 2006 covering 95 percent of 
campus with 150 indoor and outdoor wireless access points or outdoor 
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antennae. This coverage includes all residence halls. In 2007-08 a long-
distance point-to-point wireless connection from Denison’s main campus 
to the 350-acre Biological Reserve was added to bring network services 
and Internet access to the field house, Physical Plant Office, and the re-
serve. Denison also began using the Blue Socket network appliance in 
2006 to provide security, authentication, and management of wireless net-
work connections.

•	 By the fall of 2008 Denison’s Internet capacity was 120Mbps for the com-
modity Internet, 10 Mbps of the high-speed Internet2, and 300 Mbps for 
data traffic confined to intra-state Ohio for a total of 430 Mbps. This level 
of capacity was achieved in eight years (connection in 2000 was limited at 
6Mbps).

•	 In 2006 the ITS Help Desk expanded its hours of operation by doubling 
service hours from 44 per week to 92 per week. Two public computers labs 
located in Fellows Hall and Higley Hall respectively are open around the 
clock, seven days a week.

•	 The insatiable appetite of students for Internet resources, including social 
networking applications (e.g., Myspace, Facebook), along with the growth in 
academic endeavors linked to the Internet has meant that the allocation of 
network resources has received much attention by ITS in the last ten years. 
Denison purchased and later upgraded Packeteer PackerShaper to help op-
timize precious network resources and to appropriately and fairly proportion 
bandwidth for student Internet activity.

instruCtionaL teChnoLogy
•	 By 2008, 69 percent of academic classrooms were technology-enhanced 

with computer, document camera, data projector, dvd/vcr combination 
unit, sound amplification, and podium and control unit. Three class-
rooms featured Smartboard technology. Additionally, three mobile lap-
top computer labs are incorporated into academic teaching for Biology 
and Physics.

•	 In 2008 Denison launched an iTunes U website.

•	 Denison has seen a greater demand by faculty and students for online re-
sources, such as library digital collections and the Blackboard Learning 
Management System, textbook company companions websites, or web 2.0 
technologies (software as a service.) The college completed major upgrades 
of the Blackboard LMS in 2007 and 2009. The InterLangua program intro-
duced in Modern Languages connects students around the world.

•	 Digital technology use increased as well in the past decade. For instance, 
the Fine Arts MIX Lab contains stations with drawing tablets, video editing 
hardware, scanner, DVD burners, music keyboards and composition, and 
color printing with a full selection of professional multimedia design and 
creation software (Adobe: all products, Final Cut Studio, Logic, etc). By 
2008 there were 48 professional video editing stations on campus: 14 Final 
Cut Pro in Communication, 18 Final Cut Pro in the Fine Arts MIX Lab, 13 
in MIX satellite locations, and three in Doane Library.
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A. Actual unrestricted revenues

revenUes ($000) 2006-2007 2007-2008

tuition & fees 64,788,471 69,488,315

less unfunded financial aid 27,085,534 27,413,041

net tuition & fees 37,702,937 42,075,274

state/local appropriations 0 0

federal grants 659,354 818,043

denominational income 0 0

investment and annuity income 24,663,865 28,538,940

contributions 4,330,873 5,154,796

auxiliary 20,325,018 20,494,127

other 1,113,637 2,010,053

total 88,795,684 99,091,233

b. Actual unrestricted expense

expenses ($000) 2006-2007 2007-2008

instructional/department/library 28,882,771 30,387,603

student services 11,083,538 11,615,080

operation & maintenance of plant 15,018,507 14,739,893

administration 6,055,366 6,426,666

fundraising 2,523,507 2,284,883

auxiliary 12,561,753 12,741,122

other (research/interest/
amortization/financial aid)

13,302,868 15,805,303

total 89,428,310 94,000,550

7. Financial Data (last two fiscal years)
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c. if, in either of the past two completed fiscal years, the total in 
7b exceeded the total in 7A above, how did the institution cover its 
shortfall?

There is no one item that caused the excess of unrestricted operating expenses 
over unrestricted operating revenues in 2006-07. The overage of $632,626 is 
less than 1 percent of total unrestricted operating revenues. It is also important 
to note that this does not represent a cash flow shortfall, due to large non-cash 
expenses such as depreciation ($7,367,635 in 2006-07), which flow through 
unrestricted operating expenses. The excess of unrestricted operating revenues 
over unrestricted operating expenses in 2007-08 of $5,090,683 more than off-
sets the unrestricted operating loss of the previous year.
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appendix 4 
 

 
 denison University 

Explanation of Accreditation Handout

Denison is a member of the North 
Central Association (NCA)

and is accredited by
The Higher Learning Commission  

www.ncahlc.org

Please contact the Self-Study Steering 
Committee with questions or feedback

To prepare for the accreditation process Denison will review and evaluate 
itself on five Criteria for Accreditation (see below) and produce a Self- 
Study Report for the HLC. 

Self-Study Steering Committee
Jessica Rettig – Committee Chair (Biology) ext. 5618
Gary Baker (Modern Languages) ext. 6213
Sohrab Behdad (Economics) ext. 6404
Kim Coplin (Associate Provost) ext. 6469
Todd Jamison (Institutional Research) ext. 5712
Cynthia Turnbull (Theatre) ext. 6458
Cathy Untied (Controller) ext. 6679
Jennifer Vestal (Academic Support & Enrich.) ext. 5719

5 Criteria  1 Mission & Integrity
 2 Preparing for the Future
 3 Student Learning & Effective Teaching
 4 Acquisition, Discovery, & Application of Knowledge
 5 Engagement & Service

1
Denison operates with 

integrity to ensure 
the fulfillment of 

its mission through 
structures and process 
that involve the board, 
administration, faculty, 

staff, and students.

2
Denison’s allocation of 

resources & its processes 
for evaluation and planning 

demonstrate its capacity 
to fulfill its mission, 

improve the quality of 
its education, & respond 
to future challenges and 

opportunities.

3
Denison provides 

evidence of 
student learning 

and teaching 
effectiveness that 

demonstrates 
it is fulfilling its 

educational mission.

4
Denison promotes a life 
of learning for its faculty, 
administration, staff, and 

students by fostering 
and supporting inquiry, 
creativity, practice, and 

social responsibility in ways 
consistent with its mission.

5
As called for by our 
mission, Denison 

identifies its 
constituencies and 
serves them in ways 

both value.

1a: Denison’s mission 
documents are clear & 
articulate publicly our 
commitments.
1b: Denison’s mission 
recognizes the diversity 
of its learners, other 
constituencies, and the 
greater society.
1c: Understanding and 
support for the mission 
pervade Denison.
1d: Denison’s 
governance & 
administrative 
structures promote 
effective leadership & 
support collaborative 
processes that enable 
Denison to fulfill its 
mission.
1e: Denison upholds & 
protects its integrity.

2a: Denison realistically 
prepares for a future 
shaped by multiple 
societal & economic 
trends.
2b: Denison’s resource 
base supports its 
educational programs & 
its plans for maintaining 
and strengthening their 
quality in the future.
2c: Denison’s ongoing 
evaluation & assessment 
processes provide reliable 
evidence of institutional 
effectiveness that clearly 
informs strategies for 
continuous improvement.
2d: All levels of planning 
align with Denison’s 
mission, thereby 
enhancing its capacity to 
fulfill that mission.

3a: Denison’s goals 
for student learning 
outcomes are clearly 
stated for each 
educational program 
& make effective 
assessment possible.
3b: Denison values 
and supports 
effective teaching.
3c: Denison creates 
effective learning 
environments.
3d: Denison’s 
learning resources 
support student 
learning and 
effective teaching.

4a: Denison 
demonstrates, through 
the actions of its board, 
administrators, students, 
faculty, & staff, that it 
values a life of learning.
4b: Denison demonstrates 
that acquisition of a 
breadth of knowledge & 
skills and the exercise of 
intellectual inquiry are 
integral to its educational 
programs.
4c: Denison assesses the 
usefulness of its curricula to 
students who will live and 
work in a global, diverse, & 
technological society.
4d: Denison provides 
support to ensure that 
faculty, students, & 
staff acquire, discover, 
and apply knowledge 
responsibly.

5a: Denison 
learns from the 
constituencies it serves 
& analyzes its capacity 
to serve their needs 
and expectations.
5b: Denison has the 
capacity and the 
commitment to engage 
with its identified 
constituencies and 
communities.
5c: Denison 
demonstrates its 
responsiveness to 
those constituencies 
that depend on it for 
service.
5d: Internal and 
external constituencies 
value the services 
Denison provides.
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denison University 

Self-Study Questions
As presented to the Denison University campus community in 2008

1. within your unit/program/department at Denison, what signifi-
cant changes have occurred since 1999? Examples might include changes 
to the programs or services that are offered, new initiatives, new physical or 
personnel resources, or discontinued programs. [context: Changes that you note 
here may apply to several Criteria for accreditation and may help the Self-Study 
Steering Committee better understand Denison’s institutional trajectory.]

2. how do the activities and programs within your area of Denison 
link to Denison’s mission? The “mission” includes the mission statement 
(attached) as well as other mission-oriented documents such as the Campus 
Compact, Denison’s statement on The Value of Diversity to a Liberal Arts Edu-
cation at Denison, and the Student Code of Conduct. [context: This question 
relates to Criterion 1: Mission & Integrity.]

3. how does your unit/program/department at Denison evaluate 
how well it is doing? If major changes occurred to the programs, services, 
or physical/personnel resources within the division, what instigated the change 
and what was the process for making such changes? [context: These questions 
relate to Criterion 2: Preparing for the Future and Criterion 3: Student Learning and 
Effective Teaching.]

4. within your unit/program/department at Denison, what oppor-
tunities are available for professional development and/or the pur-
suit of intellectual inquiry? Are these opportunities valuable? How does 
Denison support these opportunities? 
 The opportunities you identify might be for faculty, staff, students, or alumni 
depending on your area of the college. [context: These questions are related to Crite-
rion 4: Acquisition, Discovery, and Application of Knowledge, which asks how Denison 
promotes a life of learning for all students, staff, administration, and faculty.]

5. who does your unit/program/department identify as its impor-
tant constituencies and how do you respond to the needs of these 
groups? How do you know that the constituencies value the services that 
your unit/program/department provides? Depending upon the unit/program/
department that is responding, the constituency might be internal to Denison, 
such as the students or their parents, or external to Denison, such as local 
agencies that rely on Denison for student volunteers or professional schools 
and employers that rely on Denison for graduates. An external constituency 
might also include professional organizations that utilize the skills or experi-
ences of members of your unit/program/department. [context: These questions 
are related to Criterion 5: Engagement and Service.]

appendix 5
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6. Thinking broadly about our institution, what do you identify as 
some of Denison’s current strengths? [context: Strengths that you identify 
might end up applying to several Criteria for accreditation and may help the Self-
Study Steering Committee better understand Denison’s trajectory.]

7. Thinking broadly about our institution, what do you identify as 
some of the important challenges that Denison is working on or 
that Denison needs to work on? [context: Challenges that you describe might 
end up applying to several Criteria for accreditation and may help the Self-Study 
Steering Committee better understand Denison’s trajectory.]
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denison University 

Post-Campaign Major Strategic 
Budget Initiatives*
*Presented to the Board of Trustees January 2008. Approved April 2008

appendix 6

Recommended Revenue Sources and Expenditures 
Over the Next 1-5 Years

sourCes
reVenue initiatiVes
hold enrollment level at 2,080 students – strategic initiative: The 
fact that Denison has operated at or over this enrollment level for much of the 
past ten years gives us confidence to plan for the same going forward. Doing 
so enables us to include the commensurate incremental revenue in planning 
considerations, particularly those related to more permanent faculty positions 
and facility enhancements. The projected incremental revenue net of financial 
aid is significant.
increase Annual fund budget goal – strategic initiative: The success 
of the Higher Ground Campaign and a commitment to campaign staffing levels 
gives the confidence to increase the budgeted Annual Fund goal significantly.

exPenditures
major initiatiVes
leave-proofing academic departments with tenure-track faculty 
positions – strategic initiative: Two circumstances in recent years have 
resulted in a continuous cycle of excessive short-term faculty hires: larger en-
rollments than projected and budgeted, and coverage for sabbatical leaves. The 
constant turnover of short-term appointments has a negative effect on faculty-
student relationship building. It also creates a work burden, constantly having 
to hire 15-20 faculty annually, in addition to long term replacements. This 
recommendation has two financial components: 1) This incorporation into the 
budget of the dollars routinely spent to provide required classroom coverage for 
a student body of 2,080 (retain a 10:1 student/faculty ratio). This change oc-
curs immediately (years 1 and 2), concurrent with recognizing the incremental 
revenue from an increased budgeted enrollment. 2) This incremental cost of 
moving from temporary replacements to more permanent tenure track hires—
the model assumes this commences in 2010-11.
strategic communications initiative: Advance institutional positioning 
outside the university; create a more consistent coordinated strategic message; 
heighten institutional visibility; coordinate print and web-based messages. To 
accomplish, add three positions and elevate existing director of public affairs 
position to associate vice president. Add: one design staff member, one web 
content manager, and one director of print and electronic media. Additionally, 
hire an assistant sports information director in the Athletic Department.
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institutional commitment to environmental sustainability – stra-
tegic initiative: It is becoming increasingly apparent that environmental sus-
tainability is the major challenge of the current generation and higher educa-
tion, and Dension specifically, must play a leadership role in addressing the 
challenge. A newly created campus task force has been charged with defining 
major policy issues for the college which, undoubtedly, will require financial 
resources. At this early point in planning, we suspect that to make progress, 
amongst other requirements, will be the need to add administrative staffing to 
direct this initiative.
post-campaign fundraising staff – strategic initiative: Three profes-
sional and two support staff positions were added specifically to carry out the 
Higher Ground Campaign, now drawing to a successful conclusion. Through 
the campaign the added value of the staff has been apparent. We are convinced 
of their value on an ongoing basis. Incremental fundraising attributable to these 
positions will far exceed their cost (cost estimates include salaries, waged and 
planned fundraising program support).
international education – strategic initiative: Facilitate increased stu-
dent enrollment in off-campus study programs year round and provide required 
acclimation support for international students attending Denison. To accom-
plish, move director of international and off-campus study programs from ten-
month to twelve-month position and hire a new English as Second Language 
(ESL) instructor as part of the DU Writing Center staff.
required Athletic Training staff – strategic initiative: To meet NCAA 
sports medicine guidelines for student athletes, Denison needs to expand certi-
fied athletic trainers to cover sports teams during in- and out-of-season prac-
tice schedules. To accomplish, create two additional athletic trainer positions.
information Technology security specialist – strategic initiative: In-
formation systems today are core business functions. There is zero tolerance for 
down time, and integrity of data and privacy of information must be guaran-
teed. Auditors have opined in their management letter that the college should 
have a dedicated IT security specialist. We need to act on this before a crisis 
forces the issue.
student counseling – strategic initiative: It is well documented that the 
needs of today’s college students for personal counseling is placing a stress on 
the staffing levels of campus counseling centers. Denison is no exception. To 
address this need, it is anticipated that an additional licensed counselor will be 
required within the next three years.
facility related strategic initiatives: The Board is on record supporting 
the prioritization of the Chemistry Building and the Pool/Athletic facility proj-
ects. The need for at least one more apartment style housing unit has also 
been acknowledged as a preferred project, and of course, the renovation and 
expansion of Cleveland Hall is under way. The 16,600-square-foot expansion 
of Cleveland Hall brings with it additional operating expense. The combined 
budgetary impacts of these four projects are projected for both operating ex-
penses and interest expense on borrowed funds:

Added annual operating cost and PAR funding for Cleveland, Athletic, 
Chemistry, and Chamberlin renovation.

Annual interest expense on Incremental debt service for Athletic, Chemis-
try and Chamberlin projects assuming total cost of $59 million funded by $7.5 
million from PAR and $27.5 million debt, and $24 million gifts. 
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Equip, New or 
Renovation

Facility 
Type

Building Name Date Sort
Construction 

Period
Cost Comments

equip/furn  throughout the campus 1999-2009 $15,240,000
emphasis on computing, 
networks, and scientific 

equipment

new cUt campus Wireless network 2006 2006 $300,000
indoor/outdoor campus wireless 

data network - 5g project

new rH
Hayes, Wright, and Upper 

and lower elm apartments
2005 2004-2005 $6,000,000

2 student apartment-style 
residence halls

new g&r
olin/sigma chi parking and 

roadways
2005 2005 $900,000

olin, s. chi, Hayes/Wright, elm 
parking and roadways

new gen recycling center 2004 2003-04 $95,000
new denison University 

recycling program facility

new ac talbot Hall 2003 2000-03 $23,750,000 new life sciences building

new gen Burton morgan 2003 2000-03 $20,600,000
new multi-purpose building--
admin, academic, student svc

new gen
shackelford commons and 

parking facility
2003 2000-03 $13,230,000

385 car parking garage and 
landscaped campus common

new cUt chilled water loop 2003 1998-2009 $3,800,000
created and expanded campus 

chilled water loop

new rH sunset d 2001 2001 $2,500,000
constructed 4th “sunset 

apartment” unit 

renov ac cleveland Hall 2009 2007-09 $16,000,000
expansion and renovation, 

studio art and art history facility

renov atH
athletic complex (major 

emphasis natatorium)
2009 2008-09 $2,600,000

design expenses through 
construction documents

renov ac ebaugh labs (chemistry) 2009 2008-09 $1,300,000
design expenses through 
construction documents

renov rH crawford Hall 2009 2009 $625,000
refurbishing built-in chests and 

wardrobes in all rooms

renov gen swasey chapel 2009 2009 $342,000 replacement of 1924 slate roof

renov ac cleveland annex 2009 2009 $320,000
renovated cleveland annex, 
new home to cinema dept.

renov gen
open House: center for 
spiritual & religious life

2009 2009 $120,000
renovated former axo House 
as new home to religious life

appendix 7
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Investment in Plant 1999-2009
New Construction, Major Renovations, and Investment in Depreciable Equip-
ment and Furnishings

Listing of “major capital projects” as opposed to all capital projects. Projects 
over $250,000 are shown with some smaller if the amount was significant to the 
value of the whole facility.
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Equip, New or 
Renovation

Facility 
Type

Building Name Date Sort
Construction 

Period
Cost Comments

renov gen swasey chapel 2008 2008 $475,000
addition of central air 

conditioning

renov dH curtis dining Hall 2008 2008 $420,000
installation of new ada elevator 

and bathrooms

renov ac doane dance 2008 2008 $290,000
addition of central air 

conditioning

renov ac
exterior doors all 

academic facilities
2008 2008-09 $200,000

networked exterior key card 
access

renov gen
slayter Hall (student 

Union)
2007 2007 $630,000

replaced all mailboxes/new 
mail room, new staff offices

renov rH
stone & sunset aBc 

apartment conversions
2007 2007 $400,000

significant reconfiguration of 
several student living spaces

renov cUt campus Heating plant 2006 2006 $4,100,000
addition of bag house and other 

epa requirements

renov atH
football field and outdoor 

track 
2006 2006 $3,500,000

new track, artificial turf, lights, 
storage & concession facilities 

renov atH
Baseball and softball field 

complex
2006 2006 $1,000,000

field lighting, entry road, and 
parking 

renov rH sunsets a, B and c 2006 2006 $358,000 soundproofing between floors

renov ac art musuem 2006 2005-06 $280,000
Upgrading Hvac in gallery and 

related storage

renov dH curtis dining 2006 2006 $265,000
installation of major emergency 

generator

renov ac knapp Hall 2005 2005-06 $1,800,000
renovation academic 
departmental spaces

renov rH shepardson Hall 2005 2005 $680,000
extensive upgrades to plumbing 

system

renov atH livingston gym 2005 2005 $210,000
new bleachers varsity basketball 

gymnasium

renov ac Higley Hall 2004 2004 $4,200,000

complete building renovation 
– new home to economics and 
communications departments, 

service learning,  
and first-year program

renov rH smith Hall 2004 2004 $1,800,000
Upgrades to heating, plumbing, 
electrical, windows, sprinklers, 

and alarm systems.

renov gen
slayter Hall (student 

Union)
2003 2003 $800,000

renovated snack bar kitchen, 
serving, and dining areas 

renov ac ebaugh lab 2003 2003 $700,000 creation of new labs

renov rH
resdence hall card access 

system
2003 1998/2003 $230,000

Upgraded networked exterior 
key card access

renov ac knapp Hall 2003 2002-2003 $200,000
installation fire safety sprinkler 

system 

renov g&r
campus roadways & 

landscapes
2002 2000-2003 $3,000,000

Widened roads, created new 
entrance, and created two-way 

traffic around campus.
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Equip, New or 
Renovation

Facility 
Type

Building Name Date Sort
Construction 

Period
Cost Comments

renov cUt
High voltage electrical 

distribution
2002 2000-2003 $2,300,000

addition of second campus feed 
and buried lines

renov cUt steam distribution system 2002 1995-2003 $2,000,000
replaced various sections of 
buried lines - 90% replaced.

renov cUt campus Water mains 2002 2000-2003 $1,000,000 12” domestic water loop

renov ac fellows Hall 2002 2002 $260,000
renovated 4th floor - History, 
classics, international studies

renov rH crawford Hall 2001 2001 $1,825,000
Upgraded heating, plumbing 

electrical, data, windows, roof, 
and fire safety equipment

renov cUt campus elevators 2000 1995-2007 $1,030,000
Upgraded elevators to 

meet ada and new code 
requirements.

renov atH gregory natatorium 2000 1998-2001 $690,000
Updated plumbing, water 

filtration systems, and added 
Hvac

renov ac doane library 1999 1999 $2,115,000
Hvac in stacks and added ada 

eleavator

renov dH Huffman dining 1999 1999 $750,000
ada elevator and renovated 

kitchen, serving, & dining areas 

renov atH Barclay-thompsen field 1998 1998-2000 $325,000
improved seating, fencing, 

lighting, restrooms, and parking

renov ac fellows Hall 2006 2005 - 06 $200,000
Web services relocation, 

directors office, and Help desk

eQUipment and fUrnisHings . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . $15,240,000 
total neW facilities/constrUction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . $71,175,000 
total maJor renovations . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . $59,340,000 
total neW constrUction, maJor renovations and eQUipment**  . . . . . . . . . $145,755,000 

Key
ac academic building 
atH athletic facility 
gen general facility, e.g., admin, student affairs, mixed use 
rH residence Hall 
dH dining Hall 
gr grounds and roads 
cUt campus Utilities 
renov either plant renewal or plant adaptation 
new new facility as opposed to the reonovation of existing facilities 

**nearly $15 million of additional investment in minor plant projects over the period, i.e., individual projects under $250,000. 
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Capital Instructional Expenses
Denison supports teaching by making substantial investments in the equip-
ment and tools that faculty and students need to teach and learn within their 
disciplines. Shown below are the capital (equipment) expenses for teaching for 
each division of the college from 2001 to 2009. All years indicate actual expen-
ditures except for 2009, which shows the budgeted amount. Capital equipment 
expenses do not include computing and audio/visual equipment needed for 
teaching. Instructional expenses that are not for equipment are shown in Table 
3.1 in Criterion 3.

Fiscal Year End Fine arts1 Humanities2 Sciences3 Social Sciences4 Total

2009 59,635 14,700 203,463 15,598 293,396

2008 62,659 10,727 153,489 1,000 227,875

2007 42,825 8,750 256,379 6,435 315,389

2006 29,610 21,300 319,388 5,940 376,238

2005 208,271 1,998 132,011 7,750 350,030

2004 47,517 375 145,582 - 193,474

2003 57,230 9,750 215,479 - 282,459

2002 89,189 5,479 114,065 15,153 223,886

2001 99,344 15,500 119,378 24,184 258,406

appendix 9

1art History, cinema, dance, music, studio art, theatre. 2english, History, modern languages, philosophy, religion, Black studies, Women’s studies. 3Biology, chemistry 
& Biochemistry, geoscience, math & computer science, physics, psychology. 4communication, economics, education, political science, sociology/anthropology, 
environmental studies, international studies
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Fall Faculty Symposia
1999-2009

1999 Teaching and Learning at Denison: What Our Faculty Are Doing 
 Poster Presentations (Eduardo Jaramillo, Peter Kuhlman, Gareth Eu-

ridge, Robin Bartlett, Judy Cochran, Anne Shaver, Laurel Kennedy, 
Katrina Korfmacher, Marci McCaulay, Cathie Smith, Dan Gibson, Kim 
Coplin, Wes Walter, Barbara Fultner).

2000 Technology and Learning: Vision and Strategies
 Panel: David Anderson, Robin Bartlett, Charlie O’Keefe, Pam Scully, 

Wes Walter.

2001 What Do the Best Teachers Do?
 Ken Bain, Director of the Searle Center for Teaching Excellence, 

Northwestern University.

2002  Faculty Career Enhancement (Mellon Proposal).
 Teaching Faculty Discussion

2003 Fear and Loathing of Student Prose: Improving Student Writing in Your 
Discipline.

 Jim Davis, Kirke Combe

2004 Is Rhetoric a Liberal Art? (Art, Science, and Deliberative Democracy: 
Rhetoric in the Liberal Arts)

 John Angus Campbell, Professor and Director of Graduate Studies, 
Department of Communication, University of Memphis. Organized by 
John Arthos and Amanda Gunn.

2005 Quantitative Reasoning in the Liberal Arts 
 Corrine Taylor, Director of the Quantitative Reasoning Program, 

Wellesley College; Scott Smith, Director of Academic Assessment, Co-
lumbia College, South Carolina. 

2006 Analysis of the results of the National Survey of Student Engagement 
 Jillian Kinzie, Center for Postsecondary Research at Indiana Univer-

sity.

2007 Designing Effective and Innovative Courses
 Workshop with Barbara Tewksbury, Professor of Geosciences, Hamilton 

College.

appendix 10
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2008 Next Steps: Living and Learning in a Diverse Community 
 Presentations by Denison Faculty and Professional Staff:
 Ron Abram, Brad Bateman, Matt Kretchmar, Laurie Neff, Keith Boone 

(moderator). 

2009 Grading at Denison: Alphabet Soup or Strategic Choice?
 Presentations by Robin Bartlett, Todd Feil, Gill Miller, Margot Singer, 

Tom Schultz, Dan Homan (moderator).
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Teaching Matters
Teaching Matters is a series of workshops and conversations about the craft and 
philosophies of teaching at Denison University. It is sponsored by the Faculty 
Development Committee, and organized by Sue Davis (Political Science), 
Margot Singer (English), and Lew Ludwig (Math & Computer Science). All 
events are held during the Thursday Common Hour (11:30-1:20) .

Academic year 2008-2009
“How to Conduct a Peer Review of Teaching” 
Sarah J. Noonan, University of St. Thomas
Thursday 16 October 2008
Welsh Hills Room 

“Teaching Writing”
Brad Bateman, Christine Weingart, Brenda Boyle, and Susan Kanter
Thursday 26 February 2009
Welsh Hills Room

Academic year 2007-2008 
“Crafting Meaningful Writing Assignments”
Dr. Doug Hesse, University of Denver 
Thursday 11 October 2007
Huffman Presidents Dining Room

“Mentoring/Advising Undergraduate Research”
Small Group Discussion
Thursday 31 January 2008
Welsh Hills Room 

“Showcasing Innovative Teaching at Denison”
Ron Abram, Steve Doty, Linda Krumholz, Lew Ludwig, and Gill Miller
Thursday 10 April 2008
Huffman President’s Dining Room

Academic year 2006-2007 
“Effective Grading”
Virginia Anderson, Towson University 
Thursday 12 April 2007 

“Techniques for Engaging Students in the Classroom “
Mark Bryan, Amanda Gunn, Rebecca Homan, and Fred Porcheddu 
Thursday 9 November 2006 

appendix 11
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Endowment Value and Sources  
of Financial Support

Denison routinely examines its financial situation. These tables are extracted 
from the 2008-2009 Denison University Fact Book that is prepared each fall for 
use by the Board of Trustees, faculty, and staff.

appendix 12

fiscal year endowment market value ($000)* endowment per student fte ($) endowment per faculty fte ($)

1997-98 313,997 155,675 1,883,944

1998-99 353,903 164,990 2,035,914

1999-2000 495,830 230,618 2,744,395

2000-01 430,641 198,178 2,300,801

2001-2002 405,249 186,922 2,163,173

2002-2003 421,795 195,275 2,223,953

2003-2004 445,692 202,221 2,415,674

2004-2005 479,865 217,922 2,545,702

2005-2006 533,159 231,405 2,799,910

2006-2007 644,766 287,970 3,243,942

2007-2008 693,204 312,676 3,444,491

fiscal year total alumni parents other  
individuals foundations corporations other  

organizations

1998-99 $12,975,000 $9,077,000 $380,000 $353,000 $1,759,000 $490,000 $916,000

1999-00 $11,642,000 $8,684,000 $840,000 $571,000 $542,000 $40,000 $965,000

2000-01 $21,628,000 $18,395,000 $537,000 $477,000 $1,096,000 $190,000 $933,000

2001-02 $14,602,000 $9,454,000 $542,000 $474,000 $3,132,000 $184,000 $816,000

2002-03 $18,224,000 $6,570,000 $396,000 $308,000 $9,779,000 $964,000 $207,000

2003-04 $17,049,000 $13,659,000 $776,000 $409,000 $757,000 $194,000 $151,000

2004-05 $13,570,000 $8,017,000 $731,000 $543,000 $3,272,000 $5,000 $163,000

2005-06 $17,589,000 $9,762,000 $769,000 $802,000 $3,796,000 $155,000 $304,000

2006-07 $16,052,000 $11,031,000 $931,000 $2,745,000 $360,000 $167,000 $819,000

2007-08 $18,680,000 $15,235,000 $1,061,000 $1,573,000 $607,000 $177,000 *$26,491

Table 40. Ten year comparison of endowment funds

Table 36. sources of financial support

*as of June 30th each year

source: institutional advancement. notes: figures are rounded up. Zav_attain, 7/11/07 - “By source and fund type” - totals are rounded up. fy 2007 total does not include government funds. previous 
years’ totals include government funds. corporations = “corporations” and “other Business”. other organizations = “other-H”. *reduction due to reporting adjustments
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Debt Policy*
*Adopted by the Board of Trustees 2007-08.

introduCtion
The policy focus is tax-exempt debt. Because tax-exempt debt can only be is-
sued for capital investment, by definition, the debt proceeds are restricted ac-
cordingly. That’s not to say a tax-exempt financing won’t free otherwise encum-
bered funds for additional purposes. 

Tax-exempt debt provides a low-cost source of capital to fulfill mission and 
strategic goals. Undoubtedly, Denison always will require on-going capital in-
vestments to carry out its mission, driving capital decisions that impact the uni-
versity’s credit. Appropriate financial leverage serves a useful role and should 
be considered a long-term component of the university’s balance sheet. Just as 
investments represent an integral component of the university’s assets, debt is 
viewed to be a continuing component of the university’s liabilities. This policy 
provides the framework by which decisions will be made regarding the use of 
debt to finance particular capital projects.

goaLs oF issuing debt
1. To provide cost-effective funding for acquiring or replacing long-lived 

capital assets required for mission and/or market expectations; 
2. To match the cost of funding with the benefits received over the useful 

life of capital improvements; 
3. To leverage other capital funding sources to include private gifts, op-

erating cash flows, existing institutional reserves, and state or federal 
funding;

4. To support projects that can be shown to be financially self-sustaining;
5. To address short-term tactical needs. Typically not part of a tax exempt 

financing, though short serial bonds can be issued to fund equipment.

PoLiCy ratios
Denison intends to maintain a credit rating of AA3 (AA-) or higher, as a clear 
indicator of both financial health and access to the capital markets at attractive 
rates relative to market conditions then existing. In setting this standard, the 
college understands that higher credit ratings provide market access at lower 
interest rates but also limit the amount of debt that may be issued. As a bench-
mark, the AA3 (AA-) rating provides the Board a means of monitoring and 
preserving the college’s financial strength.

Denison will monitor its credit rating by tracking five key ratios:

1. selectivity ratio (%): Admissions acceptances/applicants – mea-
sures student demand. Maintain in the range of 35 to 45 percent.

appendix 13
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2. expendable financial resources-to-direct debt (x) – Total un-
restricted and temporarily restricted net assets less net investment in 
plant/direct debt. Maintain at 2.50 x’s or higher.

3. Actual debt service to operations (%) – Actual annual debt ser-
vice (P&I)/total operating expenses. Maintain so as not to exceed 15 
percent.1

4. expendable financial resources-to-operations (x) – Total unre-
stricted and temporarily restricted net assets less investment in plant/
operating expenses — Measures coverage of annual operating expense 
by financial resources that are expendable in the long run. Maintain 
at 3.75 x’s. This is a high standard and a good counter balance to the 
weaker one prescribed for actual debt service to operations (item 3 
above).

5. operating margin (%) – annual margin from operations. Maintain 
a positive margin of 1.5 to 2.5 percent. Fundamentally the goal is to 
always keep the margin positive. Maintaining the margin at 1.5 percent 
is in line with a AA rating. 

PoLiCy guideLines
The Finance and Audit Committee will make recommendations to the full 
board with regard to debt and debt capacity. The issuance of debt is always 
subject to the approval of the board of trustees. It will be considered with great 
care and used strategically. Because debt capacity is limited, the full board must 
be consulted, with the goal of achieving consensus on best use before taking 
a vote on formal approval. Its limited capacity requires that it only be used to 
support the core mission of the college. Projects with related operating revenue 
streams or fundraising potential, i.e., ability to attract gifts, as well as those re-
sulting in operating savings, will be given priority. A clear understanding must 
be conveyed as to how the capital investments fit into a cohesive, long-range 
facilities plan. All approved projects must be accompanied by a realistic plan 
for meeting the debt service requirements. A thorough analysis of operating 
and balance sheet impact must accompany recommended financings. 

Once the board has approved the issuance of debt, the debt structure it-
self, i.e., fixed versus variable rate, synthetic swaps, etc., will be explored by 
the vice president for finance and management and director of investments in 
consultation with underwriters, bond counsel, and the rating agencies. Their 
recommendation will be reviewed and approved by the chair and vice chair of 
the Investment Committee of the board of trustees prior to finalizing.

PoLiCy reView
The Debt Policy will be reviewed by both the board’s Finance and Audit and 
Investment Committees at least every three years and modified as necessary 
to recognize changing conditions. Annually at the January board meeting, the 
Office of the Vice President for Finance and Management will make a debt 
report to the Finance and Audit and Investment Committees. It will include 
updated ratios, covenant compliance, current debt balance, annual debt ser-
vice, estimated capacity for additional debt, opportunities for refinancing, and 
current credit rating. 

1 note: 15 percent is high relative to aa ratings. 
nonetheless, allowing it to rise to that level may 
actually be the prudent course of action for a 
school with a strong balance sheet, and a signifi-
cant level of required capital projects not likely 
to attract gift funding. to illustrate, the choice 
may be between issuing tax-exempt bonds at 
a five percent cost of capital or drawing down 
invested reserves earning an eight percent rate 
of return. obviously great care and discipline 
are required to not “lose one’s way.” But a strong 
case can be made that maintaining and/or grow-
ing reserves matched to a growing debt burden 
is more prudent than spending down assets.
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Full-time Employed Faculty by 
Department and Division 
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art 8 8.33 7.67 9 9 9 9 9 9 9

Cinema 2 2 3 3 3 3 3.17 4.17 4 4

Dance 3 3.5 3 3 3 3 3 3 3 3

Music 8 8 8 9 9 8.67 8.42 9.42 9.42 9

Theatre 5 5.5 5 5 5 5 5.5 5 5 5

Fine arts Total 26 27.33 26.67 29 29 28.67 29.09 30.59 30.42 30

Black Studies 2 2 2 2 2 2 1.5 1.5 1.5 2

Classics 2 2.66 3 3 2 2 2 2 2.17 2.17

English 18 19.33 19.17 17.83 17 17.66 17 17 17 17

History 9 9 10 9 9 9 9 10 10 10

Modern languages 16 16.5 16.33 16.33 14 16.84 17 16.5 16.5 16.5

Philosophy 6 6 5.17 5.17 5 5.17 5.17 5.17 5.17 5.17

Religion 4 4 4 4 4 4.33 5 5 5.33 5

Women’s Studies 1.83 1.83 1.5 1.33 1 1 1 2 2 3

Humanities Total 58.83 61.32 61.17 58.66 54 58 57.67 59.17 59.67 60.84

Biology 10 11 11 11 11 11 11 12 12 13

Chemistry 7 7 8 8 8 8 8 9 9 9

Geosciences 4 4 4 4 4 4 4 5 6.5 5

Mathematics &  
Computer Science

9 9.33 9 10 10 10 10 10 11 11

Physics/astronomy 5.5 6 6 6 6 6 6 6 6 6

Psychology 10.17 11 11 11 11 11 11 12.17 12 12

Natural Sciences Total 45.67 48.33 49 50 50 50 50 54.17 56.5 56

Communication 7.83 8.66 8.83 9 9 9.33 10.33 11.33 10.33 11

Economics 10.33 10.33 10.33 11.66 11.33 11.33 11.33 11.33 11.33 11.33

Education 2.17 2.17 2.17 2.17 2.17 2.17 2.17 2.17 2.17 2.17

Environmental Studies 2.5 3 3.17 3.17 3 3 3 3 3.5 3.5

International Studies 2 1 1 1 1 1 1.5 1.5 1.5 1.5

Physical Education 13 13 13 13 13 13 12 12 12 12.33

Political Science 6 6 6 6 6 6 7.33 7.33 7 7

Sociology/anthropology 6 6 6 6 6 6 6 6.17 6 6.33

Social Sciences Total 49.83 50.16 50.5 52 51.5 51.83 53.66 54.83 53.83 55.16

Other (Honors,  
laura Harris, FS) 0.33 0 0 0 0 0 0 0 0.83 0.83

ToTal FTE FaculTy 180.67 187.17 187.34 189.66 184.5 188.5 190.42 198.76 201.25 202.83

source: office of the provost. note: total fte includes all faculty, whether on leave or not, excluding replacements of any kind.

appendix 14  
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admissions

admissions Office 22.33 22.42 22.92 22.92 23.75 23.75 23.58 23.58 23.58 23.58

Total admissions 22.33 22.42 22.92 22.92 23.75 23.75 23.58 23.58 23.58 23.58

finance & management

auxiliary & Risk Mgt. 
Service, and Guest House 2.70 2.00 2.70 2.70 2.70 2.70 2.00 2.00  -------  -------

Bookstore 4.00 4.00 4.00 4.00 4.00 4.00 4.00 4.00 4.00 4.00

Campus Security & 
Safety 10.64 10.64 11.64 11.64 11.64 11.64 11.51 11.51 12.51 12.51

Conference Services 1.50 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00

Controller 9.55 10.00 10.00 10.00 10.00 10.00 10.00 10.00 11.00 11.00

Finance &  
Management Office 5.00 5.00 4.00 4.00 4.00 5.00 5.00 5.00 5.00 2.00

Financial aid &  
Student Employment 5.00 5.00 5.00 5.00 5.00 5.00 5.00 5.00 5.00 5.00

Human Resources 5.10 5.00 5.00 5.50 5.50 5.50 5.50 5.83 5.83 5.83

Institutional Research  -------  ------- 1.00 1.00  -------  -------  -------  -------  -------  -------

Investment Office  -------  -------  -------  -------  -------  -------  -------  -------  ------- 3.00

Office Services &  
Mail Services 9.00 9.00 9.00 8.85 8.85 8.85 8.85 9.00 9.00 9.00

Physical Plant –  
Power Plant 6.00 6.00 6.00 6.00 6.00 6.00 6.00 6.00 6.00 6.00

Physical Plant – 
Grounds/Roads &  
Trash Services

7.00 7.00 7.00 7.00 7.00 7.00 8.00 8.00 8.00 7.00

Physical Plant – Office 6.00 6.00 6.00 6.00 6.00 6.00 6.00 6.00 6.00 7.00

Physical Plant –  
Building Maintenance 8.00 8.00 8.00 8.00 10.00 10.00 10.00 10.00 10.00 9.00

Physical Plant – 
Engineering 6.00 6.00 6.00 6.00 6.00 6.00 6.00 6.00 6.00 7.00

Physical Plant –  
Building Services 51.06 51.06 51.58 51.43 56.45 56.70 56.33 56.33 56.33 56.33

Physical Plant –  
Project Manager 1.00 0.00 1.00 1.00 1.00 0.00 0.00 0.00 0.00 0.00

Purchasing 3.00 3.00 3.00 3.00 3.00 3.00 3.00 3.00 3.00 3.00

Telephone Operators/
Dispatchers 4.20 4.20 4.20 4.20 4.20 4.20 4.20 4.20 4.20 4.20

Full-time Employed Administrative 
and Supportive Operating Staff

appendix 15
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Telephone Services/
CaTV 1.00 1.00 1.00 1.00 1.00 1.00 1.00 1.00 1.00 1.00

Total Physical Plant Staff 85.06 84.06 85.58 85.43 92.45 91.70 92.33 92.33 92.33 92.33

Total Finance & 
Management 145.75 144.90 148.12 148.32 154.34 154.59 154.49 154.87 154.87 154.87

president

President’s Office 3.00 3.00 3.00 4.00 4.00 4.00 4.00 3.83 3.83 3.83

Equity and Diversity 
(Formerly affirm. act)  -------  -------  -------  ------- 1.00 1.00 1.00 1.50 1.50 1.50

Vail arts administration 0.33 0.50 0.50 0.50 0.50 0.50 0.50 0.50 0.50 0.50

Institutional Research  -------  -------  -------  ------- 1.00 1.00 1.00 1.50 1.50 1.50

Total President 3.33 3.50 3.50 4.50 6.50 6.50 6.50 7.33 7.33 7.33

provost

academic Depts. – 
Secretarial/Clerical 30.40 30.57 31.32 31.72 30.86 30.09 30.25 32.07 31.25 30.25

art Gallery 0.50 0.50 0.50 0.50 1.17 1.17 2.17 1.83 2.57 2.57

affirmative action/
Women’s Programs 1.00 1.00 1.39  -------  -------

associate Provost 2.00 2.00 2.00 2.00 2.00 2.00 2.00 3.00 3.00 3.00

athletics, Men’s and 
Women’s 26.43 18.99 19.54 21.52 21.19 22.98 26.54 23.82 23.09 26.05

Information Technology 
Services 21.50 27.00 29.51 29.51 29.51 29.51 30.01 29.51 30.51 30.00

GlCa/Oak Ridge 0.42 0.42 0.22  -------  -------

International Studies 0.50 0.50 1.00 1.00 1.00 1.00 0.93 0.92 0.92 0.92

learning Resources 
Center 3.46 3.51 0.00 0.00 0.00

library 19.19 19.59 23.46 22.70 22.88 22.88 22.88 22.88 22.88 22.88

Mathematical Sciences  -------  -------  -------  ------- 1.00 1.00 1.00 1.00 1.00 1.00

Modern languages 1.00 1.00 1.00 1.00 1.00 1.00 1.00 1.00 1.00 1.00

Off-Campus Programs 1.42 1.42 1.42 1.50 1.50 1.50 1.33 1.83 1.83 1.83

Provost’s Office 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00

Registrar 4.00 5.00 5.00 5.00 5.00 5.00 5.00 5.00 5.00 5.00

Theatre 1.00 1.00 1.00 1.00 1.00 1.00 0.83 0.83 0.83 0.83

Writing Center  -------  -------  -------  -------  -------  -------  -------  -------  ------- 0.83

Total Provost 114.82 114.50 119.36 119.45 120.11 121.13 125.93 125.69 125.88 129.66



a p p e n d i c e s 175

19
99

-0
0

20
0

0
-0

1

20
0

1-
0

2

20
0

2-
0

3

20
0

3-
0

4

20
0

4
-0

5

20
0

5-
0

6

20
0

6-
0

7

20
0

7-
0

8

20
0

8-
0

9

stUdent affairs

academic Support & 
Enrichment 2.25 2.25 2.42 2.25 2.25 2.21 2.21 2.21 2.21 2.21

Campus &  
Residential life 9.49 9.67 8.84 10.53 10.51 10.43 10.43 10.43 10.43 10.43

Career Services 5.25 5.25 5.17 5.00 5.00 5.00 4.92 4.92 4.92 4.92

Counseling Center 3.32 3.32 3.32 3.49 3.49 3.49 3.49 3.49 3.49 3.49

Religious life 1.66 1.66 1.75 1.66 1.80 1.80 1.80 1.92 1.92 3.13

First-Year Program 1.50 1.50 1.50 1.50 1.50 2.00 2.00 2.50 2.50 2.00

Health Center 8.88 8.88 8.88 8.88 8.88 8.38 7.97 7.97 7.97 8.25

Homestead Coordinator  -------  -------  -------  ------- 0.25 0.25 0.25 0.25 0.25 0.25

Multicultural affairs 1.00 1.00 1.00 1.00 1.00 1.00 1.00 1.00 1.00 1.00

John alford Center for 
Service learning 0.83 1.08 1.66 1.66 2.49 2.49 2.49 2.83 2.92 2.92

Vice President 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00

Student activities, 
Slayter Union 5.31 5.40 4.40 4.56 4.81 4.81 4.65 4.65 4.65 4.65

Total Student affairs 41.49 42.01 40.94 42.53 43.98 43.86 43.21 44.17 44.26 45.25

institUtional advancement

alumni Relations 4.50 4.50 4.50 4.50 4.50 4.50 4.50 4.50 4.50 4.50

annual Fund 7.00 7.00 7.00 7.00 7.00 7.00 7.00 7.00 7.00 6.85

Capital Campaign  -------  -------  -------  ------- 2.60 3.60 3.80 4.00 3.00 0.00

Major/Planned Giving 7.00 7.00 7.00 8.00 9.00 8.00 8.00 8.00 8.00 11.00

Institutional 
Development 1.00 1.00 1.00 1.00 0.00 0.00 0.00 0.00 0.00 0.00

advancement Services 5.00 5.00 6.00 7.00 7.00 7.00 7.00 7.00 7.00 7.00

University 
Communications 5.50 6.50 6.50 6.50 6.50 6.50 6.50 6.50 6.50 7.50

Vice President 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00

Total Institutional 
advancement 32.00 33.00 34.00 36.00 38.60 38.60 38.80 39.00 38.00 38.85

ToTal FTE 
adminisTraTivE/ sos 
sTaFF

359.72 360.33 368.84 373.72 387.28 388.43 392.41 394.64 393.92 399.54
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Academic Majors at Denison
Denison offers 44 courses of study that lead to a Bachelor of Arts, Bachelor of 
Science, or Bachelor of Fine Arts degree. (Source: 2008-09 catalog)

Major Degree academic Department or Program

art History Ba art department

athletic Training Ba physical education department

Biochemistry Bs chemistry & Biochemistry department

Biology Ba, Bs Biology department

Black Studies Ba Black studies program

Chemistry Ba, Bs chemistry & Biochemistry department

Cinema Ba cinema department

Classics Ba classics department

Communication Ba communication department

Computer Science Ba, Bs math & computer science department

Dance Ba dance department

East asian Studies Ba east asian studies program

Economics Ba economics department

Educational Studies Ba education department

English Ba english department

Environmental Studies Ba environmental studies program

French Ba modern languages department

Geosciences Ba, Bs geosciences department

German Ba modern languages department

Greek Ba classics department

History Ba History department

International Studies Ba international studies program

latin Ba classics department

Mathematics Ba, Bs math & computer sciences department

Music Ba music department

Philosophy Ba philosophy department

Philosophy, Politics, & Economics Ba philosophy, politics, & economics program

Physics Ba, Bs physics & astronomy department
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Major Degree academic Department or Program

Political Science Ba political science department

Psychology Ba, Bs psychology department

Religion Ba religion department

Sociology/anthropology Ba sociology/anthropology department

Spanish Ba modern languages department

Studio art Ba, Bfa art department

Theatre Ba theatre department

Women’s Studies Ba Women’s studies program
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Overview: Planning and 
Implementation of Capital Projects

appendix 17

normal Funding 
source

Typical impetus 
for Prioritizing 
Program/Project2

Primary Planning 
responsibility 

responsible for 
Project/Program 
approvals

responsible for 
implementation

A. mAsTer plAnning 
Broad-based planning of 
campus facility require-
ments, building sitings, 
campus circulation, etc.

plant adaptation 
and renewal Budget 
(par) or debt 
financing

need for a com-
prehensive campus 
facility plan

Board of trustees, 
president/sr mgmt

Board of trustees & 
president

campus planners-
a&e consultants, vp 
for f&m and direc-
tor of facilities

b.progrAm plAnning 
consider as a subset of 
master planning where the 
facility requirements of a 
major program or division 
are considered, e.g., fine arts, 
athletics, natural sciences 

plant adaptation 
and renewal Budget 
(par) or debt 
financing

comprehensive 
examiniation of the 
facility requirements 
for a program or 
related programs

Board of trustees, 
president and sr 
mgmt, Building Us-
ers/depts, director 
of facilities, campus 
governance system

Board of trustees & 
president

campus planners-
a&e consultants, 
program representa-
tives, vp for f&m 
and director of 
facilities

c. new consTruc-
Tion typically involves a 
new program initiative or a 
circumstance where existing 
programmatic needs can’t 
be met by existing facilities 
or an roi approach deter-
mines it is better to build 
new rather than renovate. 

philanthropic gifts, 
borrowed funds 
repaid from operat-
ing budget or par 
Budget

new program 
initiative, changes in 
teaching or research 
methods, existing 
facilities not suit-
able for renovation 
or programmatic 
needs, market re-
sponse

Board of trustees, 
president and sr 
mgmt, Building Us-
ers/depts, director 
of facilities, campus 
governance system, 

Board of trustees & 
president

architects and 
engineers, special-
ist consultants, 
facilities director, 
general and sub-
contractors

D. plAnT ADApTATion 
facility modifications/
expansions driven largely 
by institutional change, i.e., 
new standards and regula-
tions, new ways of teaching 
and doing research, new 
student expectations.

par Budget new or changing 
program initia-
tives, changes in 
teaching or research 
methods, market 
response to student 
preferences

Building Users/
depts, director of 
facilities, sr mgmt.

typically approval 
is not at the project 
level, but indirect 
by approving the 
overall par Budget- 
Board of trustees & 
president

architects and 
engineers, special-
ist consultants, 
facilities director, 
general and sub-
contractors

e. plAnT renewAl  
Using a major building 
subsystem approach, 
extending the useful life 
of buildings thru planned 
investment in major build-
ing subsystems.1 

par Budget need for renewal 
of major building 
systems to assure 
proper functioning 
of the building and 
to protect invest-
ment in plant.

initiative typically 
from director of 
facilities and staff. 
Building users can 
be involved.

typically approval 
is not at the project 
level, but indirect 
by approving the 
overall par Budget- 
Board of trustees & 
president

architects and 
engineers, specialist 
consultants, facili-
ties director, gen-
eral and subcontrac-
tors & facilities staff.

f. fAciliTy operATion 
AnD mAinTenTAnce  
Utilities, cleaning, routine 
repairs, setups for events, etc.

operating Budget carrying out day-to-
day care and opera-
tion of facilities

director of facilities 
and staff

not project oriented director of facilities 
and staff

1examples of building subsystem classifications:  foundations; major vertical, floor, and roof structures; exterior cladding and windows; interior finishes; plumbing; fire protection; electrical-moving 
and -static; roofing systems/materials; interior partitions, elevators, Hvac-moving and -static. 2Typical drivers of prioritization:  health and safety concerns; legal mandates - environental regula-
tions, building codes, ada, etc.; required to meet existing, new, or changef program needs; technology; facilities/systems at the end of useful lives; market response, i.e., expectations of the students
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Library Statistics
Doane Library expenditures, acquisitions, holdings, and general statistics for 
the past six years.

2003-04 2004-05 2005-06 2006-07 2007-08 2008-09

expenditUres

total expenditures $2,509,698 $2,695,693 $2,880,302 $2,993,537 $3,041,741 $3,194,998 

expenditure per fte student $1,183 $1,284 $1,302 $1,419 $1,451 $1,560 

number of students per fte staff 94 93 97 93 87 99

acQUisitions ($)1

volumes $318,790 $397,608 $425,194 $417,317 $431,771 $460,338

periodicals $585,408 $612,304 $657,772 $691,048 $688,164 $749,426

other $59,552 $66,242 $70,588 $74,634 $91,943 $97,026

total acquisitions $963,750 $1,076,134 $1,153,554 $1,182,999 $1,187,241 $1,306,789

Holdings and general statistics

volumes 405,385 411,395 418,727 459,565 460,349 461,279

documents 353,731 355,723 358,629 360,324 359,441 351,505

periodical subscriptions 1,196 1,149 1,145 963 848 755

sound recordings 23,877 24,540 24,430 26,000 33,001 33,811

microforms 122,070 122,351 118,423 123,029 123,356 123,332

availaBle to dU via oHiolink

items2 40,100,000+ 44,500,000+ 45,300,000+ 46,000,000 47,400,000 48,000,000

research databases2 138 146 155 140 140 216

annual volumes added 5,462 6,010 7,332 6,236 5,699 3,546

circulation 66,511 79,704 87,595 81,632 108,615 144,091

instructional sessions Held 157 112 130 127 133 104

liBrary lending and BorroWing

Items Borrowed 
for DU Users

CONSOrT 7,664 8,229 9,146 7,877 10,659 8,741

ohiolink3 6,649 7,469 8,202 9,166 19,972 58,545

interlibrary loan 3,288 3,260 3,383 2,788 2,362 1,907

total 17,601 18,958 20,731 19,831 32,993 69,193

items loaned  
by denison

consort 8,545 7,100 7,390 6,705 6,282 6,236

ohiolink 13,374 9,775 11,751 3,159 20,344 4,843

interlibrary loan 2,415 1,927 1,949 2,216 2,291 2,468

total 24,334 18,802 21,090 12,080 28,917 13,547

additional library collections: denisoniana collection, kirtley f. mather papers, g.k. gilbert collection, music scores. 1includes acquisitions made with both operating and endowment funds. 2as a mem-
ber of the ohio 5 consortium, denison students, faculty and staff have full access to ohiolink and the resources of the 76 member institutions. the ohiolink central catalog may be accessed from 
anywhere via the internet. ohiolink’s full-text resources include encyclopedias, dictionaries, literature, and journal articles. 3ohiolink increased dramatically in 2008-2009 because every renewal of an 
item is counted as a “check out” and many patrons renew their books 3-4 times. source: denison University libraries
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 2004-05 2005-06 2006-07 2007-08 2008-09

operating BUdget

total expenditures $2,965,039 $3,186,862* $3,342,499 $3,618,998 $3,857,390

expenditure per fte student $1,413 $1,440 $1,584 $1,727 $1,883

staffing

total fte staff 31 31 30 31 31

number of students per fte staff 68 71 70 68 66

eQUipment

desktop systems count** 1,237 1,454 1,544 1,615 1,649

# microcomputers for students 587 660 681 661 698

% of students owning computers 95% 96% 98% 98% 98%

# public clusters 12 12 12 10 10

# departmental labs 33 33 33 33 33

*does not include computing services capital Budget, or mellon grant funds for technology. **as of mid-year (december 31) each year. note: expenditures are based on operating budgets only.

appendix 19
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the past five years (source: 2008-09 Denison Fact Book).
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Services Statistics
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2009-2010 Club & Intramural Sports
The Denison University Recreation Program provides opportunities for spe-
cial recreational interest groups. The club sports program provides a variety 
of sports activities including competitive, noncompetitive, recreational, and 
instructional programs. All clubs are open to students, faculty, and staff. Club 
teams are student-organized and there are opportunities for students to form 
new clubs if there is enough interest. Club sports are recognized and funded 
through the student governance system (Denison Campus Governance Asso-
ciation). The intramural sports program sponsors opportunities for organized 
individual and team competition and is open to current students, faculty, and 
staff, except in-season intercollegiate athletes.  

appendix 20

club sTuDenT conTAcT 

Badminton (coed) chengeng Zeng
Bowling (coed) dan rafferty
clay target (coed) sam keenan
cheerleading (coed) maggi samuelson
crew (coed) katie limongelli
dance (women) stephanie churchill
equestrian (coed) liz Henry
fencing (coed) Jessica mazur
ice Hockey (men) Harrison rogers
lacrosse (men) mike reilly
outing (coed) Brian Jackson 
*rock climbing (coed) Brian Jackson
rugby (men) stas nogay
rugby (women) nicole yohn
running (coed) avi Baranes
sailing (coed) Halle minshall 
*ski (coed) Brian Jackson
soccer (coed) christoffer stromstedt
squash (men) ron ongaro
taekwondo (coed) Julia griffin
Ultimate frisbee (coed) tricia smit
Ultimate frisbee (women) tricia smit
volleyball (men) steve flores
volleyball (women) michelle kailey
Water polo (coed) eric elligott
yoga (coed) sarah glick
ZUmBa lauren Brown 

*part of the outing club

CLubs - pending Approval by DcgA student ContaCt

lacrosse (women)  caroline kasper
mixed martial arts (coed) Bryce axelrad

intramuraL sPorts semester

softball league (men, women, or coed) fall
sand volleyball (men, women, or coed) fall
golf league fall
tennis league (women) fall
tennis league (men) fall
flag football (women) fall
flag football (men) fall
volleyball (men, women, or coed) fall
3 on 3 basketball (men) fall
5 on 5 basketball (men) spring
5 on 5 basketball (women) spring
dodgeball (men, women, or coed) spring
floor Hockey (men, women, or coed) spring
indoor soccer (men, women, or coed) spring
softball league (men, women, or coed) spring
mixed doubles tennis spring
3 on 3 basketball (coed) spring
golf league spring

rev 8/10/09
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Recent* Service Learning Courses
The Alford Center supports faculty who wish to develop service learning cours-
es through the work of the Service Learning Advisory Committee, which dis-
cusses policy issues, pedagogical development, faculty awareness and training, 
and experiences with classes, as well as by maintaining a service learning library 
and providing teaching resources.

course number course name instructor

fall semester 2009

Biol 327 Biology of insects thomas schultz

Biol 356 diversity of microorganisms christine Weingart

comm 215-04 the Hidden curriculum lisbeth lipari

comm 403 culture and communication amanda gunn

Econ 301 intermediate economics fadhel kaboub

Econ 411 monetary theory fadhel kaboub

Educ 250 the learner and the teacher lyn robertson

Educ 312 literacy and learning lyn robertson

soc/anTH 350 field research methods mary tuominen

Psyc 210 development in infancy & childhood gina dow

spring semester 2009

soc/anTH 350 field research methods mary tuominen

EnGl 356-01 narrative Black america Jack shuler

comm 225 Us Broadcasting History & theory Bill kirkpatrick

fall semester 2008

arTH 262 sustainable Urban landscape karl sandin

arTs 265 printmaking as activism ron abram

comm 306 organizational culture amanda gunn

Econ 101 introductory macroeconomics fadhel kaboub

Educ 312 literacy and learning lyn robertson

Fys 102 second-Hand lives laurel kennedy

Psyc 210 development in infancy & childhood gina dow

soc/anTH 313 non-nuclear families mary tuominen

spring semester 2008

comm 221 theories of group communication cassandra secrease-dixon

Educ 421 senior seminar in education lyn robertson

GErm 302 reading and reacting in the Wake of the Holocaust leo riegert

sPan 323 Hispanic culture through service learning dosinda garcia-alvite

*Past courses are listed at http://www.denison.edu/campuslife/servicelearning/courses.html  
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Summer Scholars Program at Denison
The Summer Scholars Program permits students to pursue full-time collab-
orative work with faculty members or independent research under the close 
supervision of faculty members for a minimum of ten weeks during the summer. 
This program provides students a unique undergraduate venue in which to 
experiment with ideas, pursue an intellectual passion, and focus intently on the 
resolution of a question over a sustained period of time.

Year Science Scholars Fine arts, Humanities,  
& Social Science Scholars

Total Summer Scholars

1992 11 1 12

1993 22 8 30

1994 18 9 27

1995 23 20 43

1996 32 27 59

1997 35 32 67

1998 49 37 86

1999 49 32 81

2000 40 46 86

2001 56 40 96

2002 61 39 100

2003 56 45 101

2004 60 55 115

2005 73 53 126

2006 78 54 132

2007 63 51 114

2008 68 52 120

2009 64 58 122
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Lecture Series
Multiple standing lecture series bring renowned scholars, scientists, artists, 
politicians, journalists, human rights activists, poets, and novelists to Denison 
for campus-wide presentations each year. Often faculty, staff, and students work 
together to select and plan the speakers for each series. 

the denison LeCture series
The Denison Lecture Series (DLS) is a student-run organization that serves the 
Denison community by providing spokespersons on major issues of our time, 
seeking to represent a diversity of opinion, actively demonstrating concerns for 
minority issues, and stimulating interest and activity among all students. DLS is 
established in the firm belief that exposure to opposing viewpoints, especially given 
the complexity of our age, benefits both our community and our individual lives.

The mcgregor connecTions iniTiATive (see also Criterion 5)
The original concept of Denison’s Connections Initiative builds upon an 
initiative of the Office of First-Year Programs, begun in 2003, which invited 
entering students and members of Denison’s faculty and staff to produce creative 
works in response to a theme inspired by the college’s Opening Convocation 
speaker for the year. In 2005, the Connections Initiative received a grant from 
the McGregor Fund, thus expanding the vision of the program by supporting the 
integration of the theme into the full college curriculum through speakers, arts 
events, community collaborations, and other means. With McGregor’s support 
and with themes that are explicitly cross-disciplinary in nature, both entering 
students and older students are given opportunities to explore important subjects 
in greater depth, to identify and investigate connections between apparently 
disparate fields of study, and to link curricular and co-curricular learning. 

The lAurA c. hArris symposium
The Laura C. Harris Symposium, organized by the Women’s Studies Program, 
features an annual theme that is focused on women. Recent themes include 
Women’s Spaces, Women’s Places; Feminism and War, Feminism and Peace; 
and Gendered Borders. The symposium sponsors lectures, artists, films, and 
performances throughout the year related to the annual theme. Dr. Laura C. 
Harris, class of 1916, was a pioneering medical educator and an advocate for 
an increased role for women in science. Her 1990 bequest remains one of the 
largest gifts to Denison from an individual.

The becK lecTure series
The Beck series features scholars whose work is in the field of creative writing. 
The fund is named in honor of the late Harriet Ewens Beck and was established 
by her husband, Gordon Clark Beck, a 1906 Denison graduate. Over 250 
distinguished writers — poets, novelists, short story writers, dramatists, and 
critics — have visited Denison as Beck lecturers in the past 32 years.
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The gooDspeeD lecTure series 
The Goodspeed Series features scholars whose work is in the field of religion 
or is related to religious issues. The fund is named in honor of the late Edgar J. 
Goodspeed, an 1890 Denison graduate, who was one of nine biblical scholars 
who worked on the Revised Standard Version of the Bible, published in 
1946, which has superseded the King James Version in official usage in many 
American denominations.

The reiD AnD polly AnDerson lecTure series
This series is an annual convocation featuring a top scientist. Named for the late 
J. Reid Anderson ’38 and his wife, Pauline, the Anderson Lecture is regarded as 
the college’s major science lecture of the year and is meant for a broad science 
audience. The Anderson Lectureship rotates among departments within the 
Natural Sciences Division. Typically the Anderson Lecturer is on campus for 
1-2 days, attends a pre-lecture dinner in his/her honor, delivers the Anderson 
Lecture, and visits with classes or student groups as coordinated by the host 
department.

The bAbcocK series
The late Mary Elizabeth Babcock, a Denison alumna and Johnstown (Ohio) 
philanthropist, endowed the Babcock Lectureship to “bring prominent 
conservative speakers to campus and thus interpret the genesis, the 
philosophical under girding and policy manifestations of the American 
conservative heritage.”

Academic departments and programs also invite researchers, authors, and 
others distinguished in their field to campus throughout the year. 

Please see the Press Release Archive1 for a record of campus events by perform-
ers, artists, authors, researchers, and other distinguished speakers.

1denison.edu/offices/publicaffairs/pressreleases/ 
archives.html
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Task Forces 1999-2009
As noted in the Governance Document (Faculty Handbook, section X, Article 
IV), “From time to time issues of significant importance to the University at large, or 
a part thereof, require sustained and detailed study by a group of persons represent-
ing the community. Such studies should be undertaken by ad hoc committees, call 
Task Forces, rather than by the governance councils and their standing committees. 
Delegation of such studies to Task Forces will enable the everyday work of the gover-
nance bodies to proceed without delay. …Task Forces are not intended to replace or 
circumvent the decision making responsibilities and powers of the governance system 
councils.”

A member of the faculty typically chairs a task force and its membership may 
include faculty, students, staff, and administrators. 

2007-08 Task force on institutional environmental policy
Tom Schultz, Biology - Chair
Abram Kaplan, Environmental Studies
Seth Patton, Vice President for Finance and Management
Art Chonko, Director of Facilities Management
Chris Hardy, Supportive Operating Staff
Meredith Atwood ’09, student 
Sarah Grannemann ’08, student

2007-08 Task force on Advanced Testing/Transfer credit
Kirk Combe, English - Chair
Joy Sperling, Art History
Steve Vogel, Philosophy
Sonya McKay, Chemistry and Biochemistry
Kate O’Neil, Sociology/Anthropology
Prabasaj Paul, Physics
Kim Coplin, Associate Provost
Larry Murdock, Registrar
Camilia Lozano ’08, student

2004-05 Task force on the major in a Denison liberal Arts education
Tom Schultz, Biology - Chair
Joan Krone, Mathematics and Computer Science - Vice Chair
Kent Maynard, Honors Program
Sita Ranchod-Nilsson, International Studies
Nick del Grazia, Music
Gabriele Dillman, Modern Languages (German)
Eric Winters, Physical Education
Keith Boone, Associate Provost
Julissa Barajas ’07, student
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2003-04 Task force on faculty evaluation criteria and procedures
Jim Pletcher, Political Science - Chair
Paul Djupe, Political Science
Time Hofmeister, Classics
Ching-chu Hu, Music
Marlee Meriwether, History
Lyn Robertson, Education
Rita Snyder, Psychology
Wesley Walter, Physics
David Anderson, Provost

2001-02 Task force on general education
Andrew Katz, Political Science - Chair
Charlie O’Keefe, Modern Languages (French) - Vice Chair
Gary Baker, Modern Languages (German)
Gina Dow, Psychology
David Hawkins, Geosciences
Peter Pauzé, Theatre
Lyn Robertson, Education
Sandy Runzo, English
Joy Sperling, Art History
Keith Boone, Associate Provost
Robyn Bowers ’02, student
Blake Skogland ’03, student

2001-02 Task force on Teaching evaluation
Frank Hassebrock, Psychology - Chair
Monica Ayala-Martinez, Modern Languages (Spanish)
Karen Graves, Education
Zaven Karian, Mathematics and Computer Science
Lisbeth Lipari, Communication
Tony Lisska, Philosophy
Peter Pauzé, Theatre
Rita Snyder, Psychology
David Anderson, Provost
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Off-Campus Studies
Denison’s Off-Campus Study Program changed substantially in the past decade. 
This table compares the programming for and support of Off-Campus Study 
(OCS) between 1999 and 2009.

1999 2009

OCS participation per class 32% (class of 2000) 52% (class of 2010)

Mission Statement none mission statement whose educational 
goals are congruent with those in the 
institutional mission statement

Staffing 1 fte professional staff (only recently 
up from .5 fte), .5 fte support staff, 
and .25 fte student worker

1 fte professional staff, 1 fte support 
staff, and .75 fte student worker

Campus Relationships few and idiosyncratic. ocs now works closely with: most 
departments, many individual faculty 
members, senior staff, the registrar, 
student affairs and residential life, the 
Writing center, financial aid, student 
accounts, admissions, the posse 
program, multicultural affairs, and 
institutional diversity and equity

External Strategic 
Partnerships

ase was the only partnership. the 
rest of programs were offered 
through a free-market model.

arcadia cea, ase, augsburg cge, 
sfs, and sit. most of these involve 
the director serving on advisory 
bodies.

Program Evaluation minimal. students completed a 
voluntary written evaluation.

program evaluation is carried out 
through advisory groups, consortial 
governance, and program visits. student 
learning is assessed through the transfer 
credit evaluation process and, second-
hand, through the departmental 
evaluations of student learning in the 
degree programs. a program of small 
group, qualitative assessment is in the 
early stages of development.
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1999 2009

Enrollment Cap yes. ten percent of projected 
enrollment.

no. an effort made to accommodate 
all appropriately qualified students. 
Budgetary impact is managed through 
ongoing enrollment tracking and a 
single proposal deadline for each 
academic year.

Financial aid the policies were idiosyncratic and 
inconsistent. the procedures were, 
for the most part, student-driven.

the policies and procedures are 
formalized and transparent, with 
ocs, financial aid, and students 
accounts working closely.

Data Management minimal. participation tracking in an 
excel spreadsheet.

extensive. all advising contacts 
are tracked in ical. databases for 
current enrollment tracking, past 
participants, and program profiles are 
maintained in a database.

Program Portfolio the choice of approved programs 
was principally based on lobbying/
support for specific programs by 
individual faculty members. since 
there was no ongoing assessment, 
the list remained essentially 
unchanged from year to year.

the choice of accepted programs 
is initially based on the learning 
goals articulated in the ocs mission 
statement and refined through 
ongoing discussions with the 
departments and assessment of the 
quality of student learning.




